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Date: June 1996
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Abstract of the Report

The Pasadena Area Community College District
(PACCD) offers comprehensive educational programs
and services in an urban setting to over 21,000
students. Since the last accreditation visit, the District
has been characterized both by great change and
considerable stability.

Appearances have changed. The facilities Master
Plan, begun in 1989, is 80% complete and show-
cases the Shatford Library and a new parking struc-
ture on the main campus and the Community Educa-
tion Center and the Child Development Center oft
campus. The upper levels of administration have
changed: two years ago, the District appointed a new
vice president for Instruction; in the past year, a new
President and a new vice president of Administrative
Services were appointed. The student body has
become increasingly diverse. Seventy percent of the
students identify themselves as Asian, Hispanic, or
black, in contrast to about 58% five years ago. The
increase has come almost equally in the areas of
Asian and Hispanic students, who each make up

approximately 30% of the current student population.

Programs and planning have changed. Course
offerings, curriculum, and student services have been

revised to meet the demands and better serve the
needs of the varied student population. To focus the
institution in its efforts, the PACCD developed a
mission and goals statement. The Educational Master
Plan and the pending Technology Master Plan are
guided by these goals. Lastly, the District has em-
braced and been confounded by new technology, as it
has been by new regulations having to do with
shared governance. It struggles to contend with
both.

The financial stability and quality of the District's
programs and personnel have not changed. The
institution has weathered the statewide budget crisis
well, with no layoffs and no serious compromises in
programs and services. The institution also continues
to be staffed by highly skilled personnel. Finally, the
District continues its commitment to and success at
offering the community an extraordinary range of
substantial educational programs and services.

The following abstract of the accreditation standards
reports provides a more detailed accounting of the
District.

As mentioned above, since the last accreditation
report, the institution has developed a mission and
goals statement that is published in the Catalog,
Schedule of Classes, and other appropriate college
publications. In addition, an educational master plan
has been developed and a technology master plan
has been drafted. Affirmative action and student
equity plans have also been formulated. Efforts are
being made to ensure that academic, fiscal, and all
other planning is in accordance with the institution’s
Philosophy, Mission, and Goals statement. Educa-

tional planning seems well connected to these goals.
Fiscal planning seems less clearly connected.

In 1992, the institution initiated the Institutional
Program Planning (IPP) review process for the review
of all college programs every five years. To aid in
planning and evaluation, the institution opened an
office of Matriculation and Research Services which
provides data on an ongoing basis to various college
constituencies and programs. Further work needs to
be done in integrating the data produced by this
office into the evaluation and planning processes.



Abstract

The PACCD offers an extensive array of educational
programs for students seeking transfer, vocational
training, enrichment, and noncredit courses. Special
programs, such as block programs, the Study Abroad
Program, and the Scholars Program offer students
exceptional opportunities for study in innovative
environments. The District’s transfer and vocational
programs have a high success rate.

The institution has made great efforts to accommo-
date recent demographic changes. In response to
demand, the number of basic skills and transfer level
courses has increased. The number of ethnic studies
courses offered has also gone up considerably. In
addition, the institution offers special academic
programs, such as the Puente Project and the African
American Male Enrichment Program, that are de-
signed to improve retention in the groups they serve.
Moreover, with the assistance of our outstanding
Grants Office and through the efforts of individual

faculty, PCC has been able to offer faculty training in
the multicultural classroom and diverse curriculum.

At the same time as the institution has increased the
number of basic skills and transfer-level courses, it
has eliminated some vocational programs because of
lack of demand and/or lack of job availability. The
total number of courses offered by the institution has
also been cut in an enrollment management plan
designed to keep the institution within its budget by
reducing the institution's overcap enrollment. These
increases and reductions have not damaged the
integrity of PCC's educational programs, but have, in
some cases, lengthened the time necessary for
student completion of a program by approximately a
semester,

The Community Education Center, with its new
facility, serves the demand for noncredit courses well,
as do the Continuing Education and Community
Education fee programs.

Pasadena City College provides a comprehensive,
high-quality program of services to students. The
Student Services staff is dedicated and highly re-
spected. Services provided in this area range from
counseling to disabled student services to support of
clubs and cultural organizations.

The most significant recent change in the ability of
Student Services to serve students has been in the
use of technology. Since the last accreditation study,
the Admissions and Records Office has implemented
scanable admissions applications and telephone
registration, helping both the students in having a
conveniently accessible system and the college in
securing accurate and timely data. Counseling
Services has automated the Student Educational
Plans. This has afforded counselors and students
quick access to educational information and records.
Assessment Services is in the final stages of imple-
menting its computerized adaptive testing program.

8

The High-Tech Center of the Disabled Student Pro-
grams and Services utilizes state-of-the-art technol-
ogy to assist students with a variety of disabilities. A
system for direct student access to their own records
and general college information is being developed.
Demonstration kiosks have been introduced at some
campus locations.

One of the major difficulties for Student Services has
been its facilities. Currently, student service offices are
spread throughout the campus in small quarters. Now
that the state bond issue has passed, the college will
implement its plan to centralize many student
services by remodeling the old library building. The
relocation will bring together about 80% of student
services under one roof, thereby increasing daily and
direct contact and communication among the service
area providers and creating easier and more conve-
nient access to services for students.
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Standard 4: Faculty & Stff

The college has weathered the fiscal instability of the
past few years with no layoffs and relatively little
reduction in staff. The staff is well-qualified and has
met state guidelines for diversity in all areas except
for the administration. The institution has also been
able to hire full-time replacement faculty annually to
keep the balance of credit courses taught by full
timers to part timers at or near the Chancellor's
required 75/25% ratio.

Procedures for hiring and evaluation are perceived as
generally fair and effective in the hiring of fully
qualified candidates. There is concern among the
faculty about their role in faculty hiring. In addition,
the place of faculty in the hiring of division deans has
been an area of dispute for the past few years. These
matters continue under discussion.

A great many staff development opportunities are
offered to managers, faculty, and classified staff in

the form of workshops, retreats, seminars, and
conferences. Except for a 10% decrease in 1994-95,
PCC has maintained conference attendance and travel
budgets in every department at the same levels for
the last six years. Further, the institution continues to
fund sabbatical leaves at the highest level provided
for in the faculty collective bargaining agreement.
The institution also sponsors a classified staff retreat
every year. An area of concern, however, for all staff,
is Flex Day, which is perceived as not addressing
campus and academic issues well. The coming Flex
Day is once again being revised. Human Resources
will be conducting a campus-wide survey to establish
staff development needs.

For the most part, areas addressed in the standard are
clearly stated in a number of college documents, but
a number of handbooks and policy manuals need to
be updated and redistributed.

The wide spectrum of Pasadena City College's learn-
ing resources supports the college’s mission state-
ment and educational goals by enhancing the teach-
ing and learning processes. The institution's Library
and its Learning Resources are staffed by well-
qualified individuals and offer high-quality services.
The Library, the Media Center, and Instructional
Computing have also been instrumental in helping
the college take advantage of the electronic revolu-
tion through their services and training. However, the
very success of the Library and of Learning Re-
sources has brought difficulties.

The new Shatford Library has made a tremendous
difference in improving the institution’s sense of itself
as a college and in the ability of the institution to
provide high-quality library services. However, there
has been no increase in staff to deal with the larger

space and greatly increased usage. Similarly, Instruc-
tional Computing has seen a tremendous increase in
computer use and in sophistication of technology
without any increase in staff since 1988. The Media
Center also functions with increased responsibilities
and limited staff. In all these arcas, staffing has been
stretched to the limit, and sufficient resources and
maintenance time is scarce.

A further problem is overcrowding, Instructional
Computing cannot accommeodate student demand for
computer use, and the Learning Assistance Center
must provide high-quality student services in an
overcrowded, noisy area.

The finalization of the Technology Master Plan may
help guide decisions in the areas of staffing and
facilities.
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The most obvious change over the past few years in
the Pasadena Area Community College District has
been the change in the physical appearance of the
institution. The college has had great success raising
the money to implement the facilities Master Plan.
Both the Library and the parking garage on the main
campus are attractive and have greatly enhanced the
college's service to its students. Renovations in other
areas, including new campus signage, repainting of
buildings, and the remodeling of food service areas
and the Bookstore have also added to the positive
general appearance and have improved functioning.
The new Community Education Center and the Child
Development Center, both to be officially opened in
Fall, 1996, help fulfill the college’s commitment to
the community. With the recent passage of the state

capital improvements bond issue, PCC will complete
its facilities Master Plan, which includes renovations
of the old library and other buildings and construc-
tion of a new physical education center.

Most of the equipment for the college is adequate and
well-maintained. Computers and computer accesso-
ries have been provided to faculty and staff at a rate
above average for comparable community colleges,
but long-term plans for procurement and replacement
of technology are perceived as inadequate. There is
also some confusion about the roles of Computing
Services and Management Information Systems in
the administration of the college’s computer pro-
grams. Finalization of the Technology Master Plan
may lead to clarification.

Pasadena City College has maintained a reputation for
fiscal soundness for many years. Through efficient
use of technology, aggressive fundraising to supple-
ment traditional sources of revenue, annual adjust-
ments in the number of classes offered and positions
filled, and maintenance of and careful use of re-
serves, the college has been able to provide support
for its programs and staff without a compromise in
quality.

The District budget for 1995/1996 is over
$100,000,000 ($59,000,000 Unrestricted General
Fund and $41,500,000 Restricted Funds). With long-
term liabilities of the new parking structure and
energy improvement programs, the college is main-
taining reserves of 10.4%. The institution continues
to be challenged by funding demands, particularly in
new technology.

To assure accuracy in reporting and managing, fiscal
operations follow the California Community College
Budget and Accounting Manual, and annual audits
are conducted in the fall by an independent certified
public accountant. The Board of Trustees also receives
quarterly reports. Cost center managers have access
to monthly expenditure summary reports. The college
is covered by a comprehensive self-insured program
for property, auto and professional liability, and
workers' compensation.

The current budget development process is clear to
participants, but the roles of the administration,
Faculty Senate, Classified Senate, and Associated
Students in that process need further definition.
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PCC, as other like institutions throughout the state, is
adjusting to the implications of Title 5 and shared
governance. In 1991, the Board of Trustees enacted a
governance policy that affirmed an ongoing consulta-
tion process among all constituents of the college.
Since then, the college has been working toward
better definition of the roles of the various constituen-
cies in the shared governance process and the rights
of all constituencies in regard to policy-making. The
Faculty Senate Board (FSB) believes that the admin-
istration and the Board of Trustees have not commit-
ted to reaching mutual agreement on academic and
professional matters as mandated by Title 5 regula-
tions. For its part, the Board of Trustees believes that
the shared governance agreement that it reached
with the FSB in November, 1991, provides evidence
of its commitment to reach mutual agreement on
academic and professional matters. The managers are
in a period of self-definition gua managers at this

point. The new President has called for a college
council with representation from all governance
constituencies.

In other arenas, the Board of Trustces has a positive
relationship with the instiation and provides appro-
priate oversight and support. The managers, faculty,
classified staff, and students all have associations
that represent their interests in the governance of the
college. The Associated Students Board, however, has
not functioned well over the past two years. It has
been and continues to be plagued by chaos and
conflict. Attempts to clarify procedures and to settle
disputes among officeholders continues. Much more
harmonious is the relationship between the institu-
tion and its Foundation. The relationship has been
excellent, and the Foundation has provided invalu-
able support, material and nonmaterial, over the past
five years.













Organization of the Self-Study

Superintendent-President: James P. Kossler
Accreditation Liaison Officer: William E. Goldmann
Self-Study Coordinator: Judith V. Branzburg

STEERING COMMITTEE

Judith V. Branzburg, Robert Bowman, James Crayton, Anthony Georgilas, William Goldmann, Shirley Henry,
Roldan Herrera, James Kossler, Patricia Lynn, Jeanette Mann, Imelda Martinez, Robert McLean,
Kathleen Rodarte, Hollis Stewart, Susan Talbot, Cathy Wei, Yoshi Yamato

COMMITTEES

Standard 1 - Institutional Integrity, Purposes, Planning, and Effectiveness:
Bruce Carter®, Susan Clifford”, Dolores Avila, Millie Barboza, Robert Cagle, Jeannette Church, Jeff Holmes,
Susan Housepian, Ted James, Paul Kilian, Paul Martin, Darrell Price, Walter Shatford II, Nino Valmassoi

Standard 2 - Educational Programs:

Joyce Black®, Marion Pavlovitch®, Nabil Abu-Ghazaleh, Michael Bloebaum, Susan Clifford, James Crayton,
Rebekah Doughty, Rosemary Gaines, Coleman Griffith, Mark Hayden, Virginia Heringer, Isabel Hildebrandt,
Jacqueline Jacobs, Gerald Lewis, Laura Linton MacFarlane, Phyllis Mael, Linda Malm, Imelda Martinez,

Michael O'Bryan, Patricia Peach, Carolyn Recendez, Lou Rosenberg, Barbara Salmon, Joseph Sierra, Julie Slagle,
Michael Stephans, Amy Ulmer, Nino Valmassoi, Chrystal Watson

Standard 3 - Student Services and the Co-curricular Learning Environment:

Kent Yamauchi®, Ana Ogaz®, Robert Bowman, Dina Chase, Cecile Davis-Anderson, Marcia Freedman,
Jim Gonzalez, Chuck Havard, Judith Heinrichs, Blanca Henderson, Linda Jenkins, Stephen B. Johnson,
Ellen Kauti, Ernestine Moore

Standard 4 - Faculty and Staff:
Patricia Mollica*, Ellen Reynolds-Ligons**, Robert Cagle, Ramona Caro, Kathryn Dabelow, Gloria Horton,
John Jacobs, Linda Magee, Joseph Moreau, Richard Moreno, Terri Tschirgi

Standard 5 - Library and Learning Resources:

Mary Ann Laune, Alan Armstrong, Diana Castaneda, Bob Cody, Joe Conner, Rod Foster, Matthew Hunt,

Ted James, Harry Kawahara, Teri Keeler, Joanne Kim, Candice Larson, Daniel Ly, Linda Magee, Ramona Nale,
Dale Pittman, llsa Setziol, Debbie Smith, John Wood

Standard 6 - Physical Resources:
Sherry Hassans, Alan Armstrong, Tim Berreth, Bob Cody, Don Eckmann, Martha Hager, Ed Haines,
Chuck Havard, Don Helthaus, Vince Falermo

Standard 7 - Financial Resources:
Elizabeth Polenzani®, James Kossler ****, Mary Jane Cordon***, Fred Figueroa, Ahni Foley, Annie Le,
John Martin, Paul Martin, Robert Navarro, Edgar Nandkishore, Odessa Walker

Standard 8 - Governance and Administration:
william Goldmann®, Jane Hallinger®, Hollis Stewart", James Bickley, Mabel Duncan, William Farmer,
Christine Goudy, Roldan Herrera, Harry Kawahara, Rodney Mitchell, Warren Weber, Linda Wildeboer

= Chair

* Co-chair
** Co-chair through 10/95  **" Co-chair from 12/95  **** Co-chair through 11/95



Organization

SELF-STUDY TIMETABLE

9/92
1/93
9/94

10/94

11/94

12/94

1/95

2795

2195 - 3/95

2/95 - 9/95

3/95

4/95

5/95

9/95

9/95 - 1/96

10/95

Response to 1990 Self-Study visiting accreditation team recommendations initiated
Mid-term report issued

College representatives attend ACC|C accreditation workshop

Self-Study coordinator appointed by accreditation liaison officer. Approved by Faculty Senate

Board
Preliminary steering committee nominated by President

Preliminary co-chairs selected in consultation with Faculty Senate Board
Standard co-chair appointments finalized with appropriate approvals
Accreditation Infoline 1 distributed

Standards committees and subcommittees formation begun
Accreditation office officially opened

Steering committee finalized with appropriate approvals
First steering committee meeting

First standards co-chairs meeting

Further calls for committee volunteers issued

Responses to previous recommendations assigned to standards commitiees

Self-Study coordinator conducts meetings with all standards committees

Standards committees and subcommittees work in preparation of first draft. Surveys initiated,

forums held, etc.
Accreditation Infoline 2 published

Steering committee meeting
Article on accreditation published in the Courier, the college newspaper

Standards co-chairs meeting
Steering committee meeting

First drafts standards reports due

Steering committee review of drafts

Coordinator meetings with standards co-chairs or committees to review steering committee
responses to drafts

Standards committees and subcommittees work on second drafts
Steering committee meeting

Standards co-chairs meeting
Infoline 3 published
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1/96

2196

2/96 - 3/96

396

4/96

596

6/96

7196

Steering committee meeting

Standards co-chairs meeting

Second drafts standards reports due

Preliminary plans submitted to leadership retreat

Steering committee meeting
Coordinator meetings with standards co-chairs regarding steering committee responses to sec-
ond drafts

standards committees work on drafts
Steering committee review of Self-Study draft

Draft of Self-Study distributed throughout college for review
Steering committec review of suggested revisions

Board of Trustees discussion of document

Distribution of packet of all suggested revisions to all members of standards committees for
standards committees’ responses

Steering committee meeting with standards co-chairs for discussion of revisions and final re-
view of document

Steering committee approval of final, revised document (one negative vote)

Board of Trustees approval of final revisions to Self-Study Report (one negative vote)
Final proofing and preparation for printing

Printing of Self-Study

Special thanks to the following for help in preparing the Self-Study Report:

Jennifer Cooper

Barbara Salmon

Susan Talbot

Beverly Tillman

Dffice Services staff

Printing Services stafT

and all volunteer proofreaders












Description and
Demographics

The Pasadena Area Community College District,
gstablished in 1966, is located in the West San
Gabriel Valley of Los Angeles County. The District
population is 370,000.

Pasadena City College, the third-largest single-
campus community college in the United States, was
founded in 1924. The college currently enrolls
21,000 credit and 3,350 noncredit students on a 53-
acre campus on one of Pasadena’s main streets,
Colorado Boulevard. The college draws 60% of its

students from outside the district. Community educa-
tion, located at a newly opened Community Educa-
tion Center a few miles from the campus, serves
11,000 clients per year. Continuing Education ofters
courses to approximately 7,500 students. PCC also

owns and operates a Child Development Center
within a few blocks of the campus. The District

employs 363 faculty, librarians, counselors, and
administrators and 334 maintenance, trades, profes-
sional, clerical, and management workers.

STUDENT BODY CHARACTERISTICS - FALL 1995 1st CENSUS

Credit Count Credit % Noncredit Count Noncredit % | Total Count | Total %
Total Students 21,072 3,350 24,422
Male 9,366 44.5% 711 24.9% 10,077 | 42.1%
Female 11,690 55.5% 2,147 75.1% 13.837 57.9%
Unknown 16 492 508
TOTALS 21,072 100% 3,350 100% 24,422 100%
American Indian 175 0.9% 4] 0.3% 181 0.8%
Asian/Pacific 1slander 6,268 31.9% 198 10.1% 6,466 | 20.9%
Black 1,655 8.4% 170 B.7% 1,825 B.4%
White 4,389 22.3% 465 23.8% 4 854 | 22.5%
Hispanic 6,306 32.1% 1,096 56.1% 7,402 34.2%
Filipino 876 4.5% 17 0.9% 895 4.1%
Other
Unknown 1,403 1,398 2,801
TOTALS 21,072 100% 3,350 100% 24,422 | 100%
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Demographics

STUDENT BODY CHARACTERISTICS - FALL 1995 1st CENSUS (continued)

Credit Count Credit % Noncredit Count Noncredit % | Total Count | Total %
4, 1.5 Citizens 13,720 66.5% 513 15.3% 14,239 66.3%
Foreign/Other 70 0.3% 17 0.5% ar 0.4%
Immigrants 5,828 28.2% 285 8.5% 6,113 28.5%
Refugees/Asylee/Parolee 316 1.5% 19 0.6% 335 1.6%
Student (F-1 Visa) 697 3.4% 1 0.0% 698 | 3.3%
Unknown 435 2,515 75.1% 2,950
TOTALS 21,072 100% 3,350 100% 24,422 100%
5. PACCD Residents 8,244 39.7% 200 6.0% 8,444 40.1%
CC District Residents 11,474 55.2% 66 2.0% 11,540 | 54.7%
Out-of-State 157 0.8% 11 0.5% 168 0.68%
Foreign Students Q06 4, 4% 20 0.6% 226 4.4%
Unknown 291 3,053 91.1% 3044
TOTALS 21,072 100% 3,350 100% 24,422 100%
6, First-time Students 4,755 22.7% 709 25.7% 5,464 23.0%
First-time Transfer/PCC 1,439 £.9% 50 1.8% 1,489 6.3%
Transfer/Returning 413 2.0% 4 0.1% 417 1.8%
Returning Students 1.927 2.2% 76 2.8% 2,003 8.4%
Continuing Students 12,418 59.3% 1,918 69.6% 14,336 60.5%
Unknown 120 593 713
TOTALS 21,072 100% 3,350 10:0% 24,422 100%
7. Full-time 6,483 50.6% g 0.3% 6,462 26.5%
Part-time 14,619 659.4% 70 2.1% 14,689 60.1%
Noncredit Only 3271 97.6% 3,271 13.4%
TOTALS 21,072 100% 3,350 100% 24,422 100%
8. Day 9,352 44 .4% 2,230 66.6% 11,582 47.4%
Day/Evening 6,291 29.9% 193 5.8% 6,484 | 26.5%
Evening 5429 25.8% Q27 27.7% 6,356 26.0%
Unknown
TOTALS 21,072 1 00% 3,350 100% 24,422 100%
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Demographics

STUDENT BODY CHARACTERISTICS - FALL 1995 1st CENSUS (continued)

Credit Count | Credit% | Noncredit Count | Noncredit% | Total Count | Total %

9. Veterans/Dependents 240 1.1% 2 0.1%
10. 18 and Under 2,426 11.5% 55 1.6% 2,481 | 10.2%
19-21 6,709 31.9% 205 6.1% 6,914 | 28.3%
22-24 3,941 18.7% 206 6.1% 4,147 | 17.0%
25-29 3,189 15.1% 356 10.6% 3,545 | 14.5%
30-34 1,757 8.3% 446 13.3% 2,203 9.0%
35 and Over 3,042 14.4% 930 27.8% 3,972 | 16.3%
Unknown B 1,152 34.4% 1,160 4.7%
TOTALS 21,072 100% 3,350 100% 24,422 '| 100%

STUDENT BODY CHARACTERISTICS - SPRING 1996 1st CENSUS

Credit Count Credit % Nongredit Count Noncredit % | Total Count | Total %
1. Total Students 20,911 3.756 24,667
2. Male 9,376 44,8% 1,025 27.3% 10,401 42.2%
Female 11,535 55.2% 2,731 72.7% 14,266 57.8%
Unknown
TOTALS 20,911 100% 3,756 100% 24,667 100%
3. American Indian 173 0.8% a8 0.2% 181 0.7%
Asian/Pacific Islander 6,258 29.9% 239 6.4% 6,497 26.3%
Black 1.708 8.2% 199 2.5% 1.907 7.7%
White 4,411 21.1% . b2 13.9% 4,933 20.0%
Hispanic ' 6,060 29.0% 1,254 33.4% 7.314 29.7%
Filipino 837 4.0% 19 0.5% 856 3.5%
Decline to State 1,464 7.0% 1,315 40.3% 2,979 12.1%
TOTALS 20,911 100% 3,756 100% 24 667 100%




Demographics

STUDENT BODY CHARACTERISTICS - SPRING 1996 1st CENSUS (Continued)

Credit Count Credit % Noncredit Count Noncredit % Total Count | Total %
4, 1S, Citizens 13,674 65.4% 609 16.2% 14,283 57.9%
Foreign/Other 326 1.6% 17 0.5% 343 1.4%
Immigrants 5,639 27.0% 284 7.6% 5923 | 24.0%
Refugees/Asylee/Parolee 323 1.5% 17 0.5% 340 1.4%
Student (F-1 Visa) 714 3.4% 4 0.1% 718 2.9%
Amnesty 235 1.1% 2,825 75.2% 3,060 12.4%
TOTALS 20,911 100% 3,756 100% 2;4.66? 100%
5. PACCD Residents 8,328 39.8% 236 6.3% 8,564 34.7%
CC District Residents 11,459 54.8% 70 1.9% 11,529 46.7%
Out-of-State 172 0.8% 3,451 01.3% 3,603 14.6%
Foreign Students 952 4.6% 19 0.5% 971 3.9%
Unknown
TOTALS 20,211 99.6% 3.756 100% 24,667 100%
6.  First-time Students 2,007 9.6% 455 14.8% 2,462 10.0%
First-time Transfer/PCC 1,842 8.8% 449 1.6% 1,891 7.7%
Transfer/Retuming 510 2.4% 3 0.1% 513 2.1%
Hetuming Students 1,808 8.6% 159 5.2% 1,967 8.0%
Continuing Students 14,666 70.1% 2,410 78.3% 17,076 69.5%
Transfer from CSC 78 78
Unknown 589 589
TOTALS 20,911 99.6% 3.665 100% 24,576 a97.3%
7. Full-time 6,264 30.0% 6,264 25.5%
Part-time 14,647 70.0% 14,647 59.6%
Non- credit Only 3,665 3,665 14,9%
TOTALS 20,911 100% 3,665 100% 24,576 100%




Demographics

STUDENT BODY CHARACTERISTICS - SPRING 1996 1st CENSUS (Continued)

Credit Count | Credit% | Noncredit Count | Noncredit % | Total Count | ‘Total %
8. Day 8,824 42.2% 2,433 66.4% 11,257 45.8%
Day/Evening 6,252 29.9% 236 6.4% 6,488 26.4%
Evening 5,835 27.9% 996 27.2% 6,831 27.8%
TOTALS 20,911 100% 3,665 100% 24,576 100%
9. Veterans/Dependents 230 1.1% 1 0.0% 231 0.9%
10. 18 and Under 1,833 8.8% v 3.1% 1,910 8.2%
19-21 6,653 51.8% 249 10.1% 6,902 29.5%
22-24 3,921 18.8% 243 9.8% 4,164 17.8%
25-29 3,406 16.3% 409 16.5% 3,815 16.3%
30-34 1,811 8.7% 457 18.5% 2,268 9. 7%
25 and Over 3,287 15.7% 1,039 42.0% 4,326 18.5%
Unknown 1,191 1,191
TOTALS 20,911 100% 3,065 100% 24,576 100%
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20000 |

Age of Credit Students:
1991 - 1995 Fall Tarms

Demographi

@ 35 and Over
15000 - W 30-34
o25-29
. oz2z2-24
0000 m15-21
B 18 & Under .
5000
0
Fall 21 Fall 82 Fall 93 Fall 94 Fall 95

N Fali 91 Fall 82 Fali 93 Fall 54 Fall 55

18 & Undar 2265 2304 2028 1834 1902

18- 21 Ta22 TG T448 TG GRES

22.24 421 4522 4510 4382 4282

25-29 3582 3887 3444 3443 365

30-34 22 22m 2008 1680 1837

35 and Over 3962 3757 3245 3038 bt L

Unknown 366 359 346 33 xE2

Total 24580 24821 23025 22230 21556

%

18 & Undar 82 8.3 8.8 8.7 8.8

1921 a2 nr 323 azE 318

29.04 171 186 19.6 9.7 19.8

25.29 14.6 148 150 15.5 16.0

30-34 893 8.0 87 85 85

35 and Over 16.1 15.1 14.1 137 135

Unknawn 15 1.5 15 1.4 1.5

Tatal 100 100 100 100 100

B Unknown

22



Demographics

[epunseLm

lZ-6Lm
ve-220
62-520

| vE-(Em
189AQ PUE GEE |

UMOUNUN |

00l 0 0ol i ool el
¥¥E 8'1e a9'e2 i o5 LD
L52 L'9g Lve 202 el JBAD) PUE SE
JEL vl FEL gLl S0l FE - CE
L 2 avl L2l azl BZ-52
e LL e =11 L'e FZ-Z
(7] oL 26 06 oL LZ-EBl
gl gL Fe BZ ZE Japun g gl

"%
LLEF ATEE B385 G008 0059 [EeL
vEVL a51 LOBL 5008 S1ES LRI
DLLL SEZL EFPL LZZL BIZI JaND DUR ST
LBS 0L BB 0L 588 +E-0E
LEF 95 o5 BaL OER 62-52
gLz BLE Sis ras £85 Yo-ZE
S0E L¥E BES 0s% L8 V2~ 6l
59 -1 Il il LLg 1DEET R 90
56 lEed pE 1B £5 104 26 ned LE lEed H

g6 =4 ¥G IEd EE IlBS 26 lled LG lEd

Suual lied S661 - L1661
:$IU9pMS WPaID-UoN jo 3By

23



Demog_rgphics

Gender of Credit Students:

1891 - 1995 Fall Terms

14000

12000
10000
§ i B Female
5 W Male
i 6000
4000
2000
0
Fall 91 Fall 92 Fall 33 Fall 94 Fall 95
N Fall 91 Fall 92 Fall 93 Fall 94 Fall 95
Female 133056 13516 12678 12264 11937
Male 11277 11292 10340 9967 9643
Unknown 7 13 11 a8 16
Total 24589 24821 23029 22239 21596
%
Female 54 .1 54.5 55.1 55.1 55.3
Male 459 455 449 44.8 447
Unknown 0.0 0.1 0.0 0.0 0.1
Total 100 100 100 100 100




Demographics

Gender of Non-Credit Students:
1991 - 1995 Fall Terms
5000
4500
4000
3500
3000
g B Female
-§ 2500 W Male
0
Eﬂm -
1500
1000
500
]
Fall 91 Fall 92 Fall 93 Fall 94 Fall 95
N Fall 91 Fall 92 Fall 93 Fall 94 Fall 95
Female 4569 4229 4066 3661 2673
Male 1925 1825 1799 1258 999
Unknown B 25 3 T 645
Total 6500 6079 5868 4926 4317
%
Female 70.3 69.6 69.3 743 61.9
Male 296 300 30.7 25.5 231
Unknown 0.1 0.4 0.1 0.1 14.9

Total 100 100 100 100 100



Demographics

Elhnicity of Credit Studenls:

1981 - 19495 Fall Terms

e e

b,

B
| ==

T

Asian Black Filiing Higparic White Othear Urknowrn/Daciing

N Fall 1 Fall 82 Fall 93 Fall 94 Fall 95
American Indian 182 i72 170 184 187
Asian 6232 8701 6536 5431 8273
Black 2214 2197 18394 17848 16949
Filipino 974 SEE 884 957 03
Hispanic 5988 6556 6350 S462 Bd24
Pacific Islander 49 " BT 51 53 51
White 7542 GE4E 5582 4992 4812
Cther aa3 agz BE9 834 895
Unknown/Decline 525 574 553 524 562
Total 24589 24821 23029 222359 21596

%
Armerican Indian 0.7 0.7 0.7 0.8 0.9
Asian 253 27.0 284 28.9 29.0
Black 2.0 39 8.2 8.1 7.9
Filipina 4.0 4.0 4.3 4.3 4.2
Hispanic 24.4 268.4 278 241 287
Pacific Islander 0.2 0.3 0.2 0.2 0.2
White ao.v 26.8 242 224 21.4
Cther 3.6 3.7 38 3.8 4.1
Unknown/Decline 2.1 23 2.4 2.4 2.6
Total 1C0 100 100 100 100
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Demographics

100%

1335888393

Staff Ethnicity by Employment Classification®

Fall 1995

| B Un=nown/Decling
B Amancan Indiam
W Filiping

| @ Binck

| Asaan

| = Hispanic
Owhie

Ed. Aaimin Regutar Centract Tomporaty Clapsfopd Otha Mor-Aced
doace ¢ ALagema AlaceT o
Academic  Academit ©  Acadernic .

N Ed. Admin.  Regular Contracl  Temporary  Classifisd  Olher Non-Acad
American Indian 4] 4 1 3 1 5
Asign ] 22 5 44 23 ]
Black B k| 4 36 T4 ]
Filpirc ] 2 2 8 5 5
Hispanic -] 20 5 45 T2 B5
Whila 21 2m 30 336 195 103
Uninawn/Declineg 4] o a 1 a 18
Total 33 260 47 523 m 324

e
Amarican Ingian 0.6 1.4 24 0.6 0.3 1.5
Aslan ao 7.5 10.6 B4 B2 213
Biack 18.2 1.1 BS5 69 202 120
Filipiro oo g 43 1.5 13 1.5
Hispanic 15.2 71 10.8 B 19.4 26.2
Whila BlE ne 638 738 526 aa
UnknowrsDiacling oo 0.0 Lili] 02 00 56
Tol 100 100 100 100 100 100

A5 defined by the CCC-MIS Data Elemanl Dictionary, fieid EB08.
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Staff Ethnicity
Fall 1989 and Fall 1995

O CthesUnknown
W White

@ Pacific Izlandar

B Hispanic

IO Filipimo

O Black

B Asian

W Amarican lndsan

Fall 198% Fall 1335
% Fall 1383  Fall 1995
American Indian 0.6 0.9
Asian B 10.4
Black 11.1 121
Filipino 0.5 1.4
Hispanic 10.7 14.7
Pacific Islander 0 0
White 70.9 59.3
Other/Unknown 0.2 1.2

Total 100 100




- Staff Sex by Employment Classification®

Demographics

Classifiad

Condract  Temporary Classified Other Mon-Acad.

Fall 1995
100%
20% -
B0% T
0% T
E0% -
0% T
40% -
30% I
20%
10% -
e
Ed. Admin. Regular Temparary
Academic Acadamic Academic
Academic Academic Academic
M Ed. Agmin. Regular
Male 23 140 25 276
Femala 10 140 22 247
Tokal a3 280 47 523
%
Male 6.7 50.0 532 528
Famale 30.3 50,0 46.8 47.2
Todal 100 100 100 100

"As definad by tha CCC-MIS Data Element Dichonsary, fisid EEDB.

160
211
3

431
56.9
100

159
164
323

4492
508
100
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Demographics

Staff Gender
Fall 1989 and Fall 1985

Fall 1989 . Fall 1995
% Fall 1989  Fall 1985
Male 51 50
Female 49 50
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INSTRUCTIONAL ADMINISTRATION

Vice President -

Instruction
Jovce Black

Dean - Economic

Development/Voc. Ed.
Susan Carreon

Division Dean®* -
Art
Linda Malm

Division Dean -
Business Education
Don Paxton

Division Dean -
Communication
Michael Bloebaum

Division Dean -

Engineering & Tech.
Robert Navarro

Division Dean -
English & Foreign Lang.
William Farmer

Division Dean -
Life Sciences/Allied Health
Jacqueline Jacobs

Division Dean -

Math & Computer Sci.

James Kosmicki

Division Dean -
Music
Paul Kilian

Division Dean -

Division Dean -

Division Dean -

Division Dean -

‘Organizational Charts

Nursing Physical Education Physical Sciences Social Sciences
Mary Wynn (acting) Skip Robinson Bruce Carter Gretchen Anderson
e Assistant Dean - Assistant Dean - Assistant Dean -

o0 Associate Deans

Computing Services
Robert Cody

Library Services
Mary Ann Laun

Extended Instruction
Richard Moreno
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STUDENT SERVICES

Dean -

Student Services
Ernestine Moore

Associate Dean - Associate Dean -
Admissions & Records Counseling
Stuart Wilcox E.F. Neumann
Assistant Dean - | | Assistant Dean -|| Assistant Dean - | |Assistant Dean - | | Assistant Dean -

Scholarships/Fin. Aid
Karla Henderson

Student Affairs
Stephen Johnson

Matriculation/Research
Matthew Lee

EOP&S
Kathleen Rodarte

Special Services
Kent Yamauchi

Organizational Charts
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Organizational Charts

BOARD OF TRUSTEES

President -
Dr. Richard Green

Vice President - Clerk -
Warren Weber John Martin
Member - Member - Member - Member - Student Trustee -

Dr. Jeanette Mann || Susanna Miele

Walter T. Shatford II

eth Wells-Miller

Jody Wymar
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Responses to Recommendations
from the 1990 Evaluation

Response: In response to the team'’s recommen-
dation, the Planning Council established a broad-
based mission subcommittee charged with the task of
revisiting the mission statement and changing it if
necessary. The subcommittee planned and supervised
a campus-wide six-hour long event that utilized the
charrette process. Ninety-two individuals (students,
faculty, staff, public officials, and high school feeder
school district representatives) attended. Using the
latest demographic information and planning as-
sumptions from the Planning Council, the workshop
participants developed the material for an updated
mission statement and strategic goals for the college.

A draft mission statement was widely circulated on

. campus and, after considerable discussion, was

accepted by the Board of Trustees (BOT) in 1993.
Each year since its adoption, the mission statement
has formed the basis of the Leadership Retreats and
has remained without amendment. In 1995, the
accreditation Standard 1 committee conducted its
own review of the Philosophy, Mission, and Goals
statement and concluded that it needed no revision at
this time. For the text of the Philosophy, Mission, and
Goals statement, see the 1996-1997 Catalog, p.1
(doc. RR-1).

Response: shontly after the team visit, an Educa-
tional Planning Council composed of the various
constituencies on campus was formed. The Council
built a series of goals and objectives and designed a
plan for conducting program reviews of both aca-
demic and instructional support programs (Educa-
tional Master Plan, doc. RR-2). These program
reviews, under the title of Institutional Program

Planning (IPP), were initiated in 1992. Also, as a
result of a recommendation of the Planning Council in
1993, each year the college conducts a leadership
retreat where the goals and action items are devel-
oped for the next year's budget cycle. Mutual agree-
ment between the BOT and the faculty on institu-
tional planning and the budget development process
has not yet been reached.

Response: The research offices at PCC are fully
integrated into the planning and decision-making
process at the college. Since the last site visit, an
office of Matriculation and Research Services has

been established, which provides a wide variety of
data for educational planning, the budgeting process,
enrollment management, and similar uses. It provides
virtually all the data needed for the program reviews.
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Responses to Recommendations

In addition, the Office of Assessment and Research
conducts surveys on student satisfaction, college

calendar changes, retention, and the like, which
assist in the determination of policy.

Response: As part of the academic planning
process, the college has developed an institutional
program planning model to assist in program review
and evaluation. The college created its own “in-
house” document (Institutional Program Planning
Guidelines, doc. RR-3). Starting in 1992, each year

20 percent of all programs, both academic and non-
academic, undergo a comprehensive review and
evaluation. The results are employed to determine
program changes and/or budgetary recommenda-
tions. Fiscal accountability is one component of the
study.

Response: Discussions to clarify and delineate the
duties of department chairs have been on-going since
the last accreditation visit. Following several meet-
ings in 1992, the department chairpersons developed
three different drafts of duties and responsibilities.
Discussion of these descriptions was the major topic
at the department chairs' retreat in 1993,

Seven of the twelve department chairs have been
hired since the last accreditation in 1990. In addition,

the incumbent vice president for Instruction was
hired in July, 1994. With this large turnover in the

instructional administration of the college, discus-
sions of the chair duties and responsibilities were
again held during the 1994-95 academic year. As a
result, the following year, in an effort to clarify that
department chairs are members of the administration
rather than members of the faculty, the title of the
position was changed to “division dean.” Later, when
the Faculty Senate Board raised questions about the
proposed changes in the deans’ job description, these
were removed from the proposal to avoid confusion
and any perceived usurping of faculty prerogatives.

Response: During the 1992-93 academic year,”
Human Resources conducted several one-day work-
shops where participants were trained as affirmative
action monitors. Recertification of these monitors
took place in February, 1995. The principal responsi-
bility of these monitors is to serve on hiring commit-
tees and to ensure that all applicant pools are diverse.

40

During 1993-94, the dean of Human Resources
conducted affirmative action training in each aca-
demic division. In these division meetings, the Title 5
regulations dealing with affirmative action were
discussed, as well as the responsibilities of the
affirmative action monitors, the college’s affirmative
action goals, and the duties and responsibilities of




Responses to Recommendations

interview committee members. During the Spring,
1995 semester, the dean of Human Resources
conducted workshops for all managers entitled,
“Working with Your Affirmative Action Monitor.” One
of the topics at these workshops was the college’s
commitment to affirmative action and the role of the
manager in furthering the goals of affirmative action.

The college has participated in the annual affirmative
action job fairs since 1991. The college's commitment
to increasing faculty diversity in hiring is reflected in

Response: The Staff Development Committee, in
cooperation with PCC's Title 1l Grant, developed
workshops which address the needs of the changing
student population. Workshop topics have included
the use and development of technologies, the use of
multi-media in the classroom, awareness of different
cultures and their learning styles, critical thinking,
study skills, block programs, interdisciplinary
courses, and supplemental learning (doc. RR-4). Staff
Development has also supported retreats between
disciplines and joint retreats with Student Services
and academic departments.

Response: The Library seeks to meet the infor-
mation needs of a diverse study body through its
collection development process. The Library has
encouraged the development of specialized collections
such as the Chinese Language and the Special
Services Collections. In addition, the cthnic heritage
rooms are designed to be a focus for ethnic group
holdings and programs. The faculty and community
curators for these rooms coordinate requests for
library purchase consideration. Faculty have also
been encouraged to submit requests for purchase of
books and other media material that reflect the needs

the number of new faculty members from historically
underrepresented groups hired since the last accredi-
tation visit. PCC has met the system-wide diversity
requirement in faculty staffing since 1992-93,
Minority faculty represented 40% of the full-time
hires for the 1995-96 academic year. Thirty-one
percent of the faculty are now from traditionally
underrepresented groups and 50% of the faculty are
women.

Since the development of the Educational Master
Plan in 1993, the Staff Development Committee has
used the institutional priorities identified in the Plan
to develop spending priorities. In addition, the college
conducted leadership retreats in 1993-94, 1994-95,
and 1995-96. The leadership from all constituent
groups on campus— faculty, students, classified staff,
and managers— meet to develop college goals based
on the educational goals identified in the Plan. These
college goals are then used by the Staff Development
Committee in planning its activities for the year.

of PCC's diverse student body.

The Media Center has also worked to increase the
diversity of its video collection. As PCC's faculty
becomes more diverse, the requests for media reflect
that diversity. A number of titles have been added,
including a thirty-part series on world music and
dance. The Center has also instituted a media preview
service for faculty which schedules noon-hour
previews of new videos twice weekly. This service
has been of considerable help to faculty who are
Iooking for audio visual material dealing with issues
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of diversity. To further development and diversity in
the media collection, the Center will need additional

I
g

Response: The Learning Assistance Center budget
for students ineligible for categorically funded tutor-
ing has been dramatically increased from $5,000 to
$35,000 annually. New approaches to tutoring have
been adopted which stretch these resources even
further. Through grants from the H. N. & Frances C.
Berger Foundation, 54 computer stations were
acquired which now provide an array of computer-
assisted instruction options.

Group tutoring has replaced individualized tutoring
where group tutoring is the appropriate methodology.
Specialized tutoring activities have been implemented
in classroom and lab settings and elsewhere on
campus where proximity to instruction is an advan-
tage. Plans are underway to offer tutoring via the
Internet and to present a homework hotline on the
college's cable television network.

Response: The design and construction of the
new Community Education Center (CEC) provided the
opportunity to directly tie facilities to instruction. CEC
curriculum teams re-designed its major instructional
offerings and carried through those new instructional
plans into the architectural design of the new plant.
The same condition holds true with the new Child
Development Center. Instructional considerations

drove the new plans. The Shatford Library has also
enhanced educational opportunities by offering more
access to collections and more congenial study space.
still, while continuous efforts are made to closely
meld instruction and facilities, there is a somewhat
tenuous connection between facilities and instruction
Ol Campus.

Response: The college recognized that the parking
problem was serious. After several years of careful
planning, PCC finally opened a 2000-plus-space
multi-level parking structure that has virtually ended

the parking woes on campus. Money for the structure
came from reserves and the sale of certificates of

participation.
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Response: The procedure for requesting and
acquiring computers for management and classified
staff has not changed. That is, these staff members
make their requests through their cost center manag-
ers. Faculty continue to request computers for class-
room use through the same process, with funds set
aside in the instructional equipment purchase portion
of the budget.

Faculty make requests for computers for non-class-
room use through an application and review process
administered by the Faculty Computer Implementa-
tion Subcommittee of the Academic Senate Computer
Users Committee. This subcommittee receives guid-
ance and provides feedback to both of its parent
committees: the Faculty Computer Users Committee,
composed of faculty representatives from all aca-

demic departments, and the Campus Computing
Committee, composed of administrators, faculty
representing the Faculty Senate, and classified staff.
Final action on the allocation of faculty computer
equipment is approved by the Office of Instructional
Administration. Despite the budget constraints facing
all community colleges, during the past five years

~ expenditures for faculty, non-classroom computers

have been significant: $250,000 in 1991-92;
$300,000 in 1992-93; $100,000 in 1993-94; and
$25.000 in 1994-95. $100,000 has been budgeted
for 1995-96.

The college believes that all faculty and staff are now
aware of the procedures used for the acquisition of
computers.

Response: Budget allocations beyond salaries and

utilities and other required categories are done so on
the basis of the relationship of the requested item to
the educational planning process. Each request must

reference the specific goal or objective listed in the
Educational Master Plan. This information is included
in all budget planning packets and is reviewed yearly
by the Budget Review Committee.

Response: The college has produced a brochure
containing a list of college committees and their

relevant information as recommended by the visiting
team (PCC College Committees brochure, doc. RR-5).
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Supporting Documentation for Responses
to Recommendations

ER-1
RR-2
RR-3

RR-4
RR-5
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Catalog

Educational Master Plan

Institutional Program Planning Guidelines
and review cycle

Title 11 workshops

PCC College Committees brochure



STANDARD

Institutional Integrity, Purposes,
Planning, and Effectiveness

STANDARD 1 COMMITTEE

Co-chairs:

FEL*HJ’{}’:

Manggement:

Classified Staff:

Student Body:

Board of Trustees:

Bruce Carter, Physical Sciences, Management
Susan Clifford, Title 11l Coordinator, Faculty

Dolores Avila, Communications
Ted James, Engineering & Technology
Paul Martin, Community Education Center

Paul Kilian, Music
Nino Valmassoi, Community and Continuing
Education

Millie Barboza, Financial Aid
Jeannette Church, Instructional Computing
Jeff Holmes, Athletics

Robert Cagle

Susan Housepian
Darrell Price

Walter Shatford 11






STANDARD 1:

Institutional Integrity, Purposes,
Planning, and Effectiveness

The four elements of Standard One are broadly applicable to each institution and to all
its constituent programs and services. An accredited institution presents itself to stu-
dents and the public precisely and truthfully, with due regard for freedom to teach and
_freedom to learn. The institution states its goals with precision, engages in planning to
achieve those goals, and evaluates its ¢ffectiveness in achieving purposes and goals.

Description

The Pasadena Area Community College District
safeguards academic freedom in institutional policies
established by the Board of Trustees on December 16,
1971, and published in the Faculty Handbook (doc.
1-1). Faculty responsibility is defined by the Faculty
Duties and Responsibilities: an Ethical Code, pub-
lished in the Faculty Handbook, and by the American
Association of University Professors Statement on
Professional Ethics, which was ratified by the PCC
Faculty Senate on February 11, 1991 (doc. 1-2). The
Faculty Senate also has a faculty professional rights
and responsibilities committee.

The college has written policies, established by action
of the Board of Trustees and published in appropriate

documents such as the Catalog (doc. 1-3), the
Schedule of Classes (doc. 1-4) and the student
handbook (doc. 1-5), which give clear prior notice
about codes of conduct applicable to the campus
environment for faculty, staff and students. These
include specific rules governing speech and student
behavior, along with applicable penalties for violation
of these rules, as well as the Sexual Harassment
Policy, adopted by the Board in May, 1982 (sce
Catalog, doc. 1-3).

Expectations concerning the principles of academic
honesty are described in Standard 1A.6. College
expectations of honesty and integrity in the athletic
programs are described in Standard 1A.10.

Full-time faculty members receive personal copies of
the Faculty Handbook when they are hired; extended

“ﬁ



Standard 1

education instructors receive the Adjunct Faculty
Information Handbook for Extended Instruction (doc.
1-6) when hired; service offices, including division
instructional offices, have copies of board policies and
other manuals and handbooks.

Appraisal

Institutional policies on academic freedom are clearly
defined and published in the above-referred-to college
documents, but the Board has yet to adopt the
current Statement on Professional Ethics as adopted
by the Faculty Senate. Violations of academic free-

dom do not appear to be an issue.

Some faculty have expressed concern that the current
dispute process is not adequate for resolving faculty
disputes with the administration on academic and
professional matters (as opposed to contractual
matters).

Institutional codes of conduct are published and
widely accessible.

Plan

"No plan at this time.

Description

A number of plans, projects, and grants have been
developed and utilized to address issues of diversity.
The Affirmative Action Plan (doc. 1-7) promotes
efforts toward an ethnically and gender-balanced
faculty, staff, and student body. The Student Equity
Plan (doc. 1-8) promotes the creation of an environ-
ment of concern and respect for all students. The
Educational Master Plan's (doc. 1-9) priority on
student retention encourages and depends on a
positive multicultural environment.

In Fall, 1994, PCC opened the Cross Cultural Center
under Student Services. Staffed with a part-time
coordinator, the Center provides activities that build
solid relationships in the diverse student population.
In addition, Student Services sponsors student clubs
and activities organized around ethnic identity (see
Standard 3).

The Title 1l Strengthening Institutions grant, the
Chancellor's Office African American Male Enrich-
ment Program, the Puente Project, the mentoring
program, and the newly initiated Upward Bound
program are examples of academic programs de-
signed to promote student success. A number of
faculty have also initiated grant-supported individual
projects to promote multiculturalism in the classroom
(see list, doc. 1-10) (see Standard 2).

For all staff, a college-wide Flex Day presents work-
shops and lectures addressing issues of diversity,
cultural pluralism, and cross-cultural communication.
A videotape, “Pathways to Student Success,” jointly
funded by Matriculation and Research Services and
Title 111, focuses on the perceived treatment of stu-
dents by college staff. The videotape has served as a
stafT development catalyst for discussions on creating
a campus environment of respect.

Appraisal

The Affirmative Action Plan, the Student Equity Plan,
and the Educational Master Plan foster an affirmative
environment in which diversity is embraced and
respected among each constituent group at the
college. (See Standard 4 for details on the Affirmative
Action Plan.) The prioritizing of retention and success
in the classroom as an institutional objective in the
Educational Master Plan has been a great catalyst in
this area. Many faculty have participated in grant
activities that focus on diversity, and their courses
have increasingly reflected their commitment in terms
of content and methodology.

Student Affairs activities provide many outlets for the
expression of diversity and help create a positive
atmosphere in that regard. Support for diversity is
especially obvious during ethnic activities weeks
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when exhibitions, dances, and other outdoor and
gallery activities are available to all. Clubs and other
activities are also available to all interested students.

Plan

No plan at this time.

Description

Principles of academic honesty and sanctions for
violations are published in the Catalog (doc. 1-3),
and student cheating is discussed in the Adjunct
Faculty Information Handbook for Extended Instruc-
tion (doc. 1-6). Many faculty members customarily
include the issues in their course syllabi.

Appraisal

The only place these expectations of students appear
is in the Catalog and Adjunct Faculty Handbook for
Extended Instruction.

Plan

New faculty and student handbooks will include
sections on student rights and responsibilities, due
process, student discipline, release of student infor-
mation, sexual harassment, and matriculation rights.

Description

Complete information about the college is presented

to students and the public in all the traditional forms:

the Catalog, the Schedule of Classes, the student
handbook, and various applications, forms, and
brochures from Student Services, Financial Aid, and
Psychological Services (see miscellaneous brochures,
doc. 1-11).

Appraisal

Publicly disseminated information on PCC is accurate
and available through traditional means. In addition,
an electronic PCC Student Information Guide is being
developed to promote access to information in a more
usable form for students and staff. This electronic
information guide has been piloted on the campus
computer network and will soon be available in
kiosks around the campus.
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The prerequisites need to be revised to reflect Title 5
policy (doc. 1-12).

Plan

A detailed review and revision of the Catalog will be
undertaken in the 1996-97 year to reflect Title 5
policy on prerequisites, corequisites, and revised

advisories on recommended preparation and limita-
tions on enrollment.

The student information system will be accessible to
students and staff in kiosks with at least two sites
planned for Spring, 1996. Eventually, the informa-
tion systems will be placed in the Library, the Cam-
pus Center, the administration building near registra-
tion and admissions, and eventually at community
sites.

Description

All the degrees held by contract faculty and adminis-

trators are listed in the Catalog (doc. 1-3). Human
Resources is responsible for documenting degrees.

Appraisal
The degree listing is updated annually.
Plan

No plan at this time.

Description

Pasadena City College expects honesty and integrity
in its athletic programs in that faculty are bound by
the Duties, Responsibilities and Freedoms of Faculty

Members as published in the Faculty Handbook (doc.

1-1) (see Standard 1A.3) and students are bound by
the Standards of Student Conduct published in the
Catalog (doc. 1-3) (see Standard 1A.4).

Appraisal

The college has no policy specifically addressing
honesty and integrity in athletic programs. The

college is currently preparing a Student Athlete
Handbook (doc. 1-13) which should be completed by
1996, and which will include a specific section on
honesty and integrity in the competitive athletic
programs.

Plan

The Student Athlete Handbook will be completed and
will include a Board of Trustees policy on honesty
and integrity in the athletic program. This handbook
will be distributed to all faculty and students involved
with the competitive athletic programs.
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Description

The dean of Educational Services serves as the
accreditation liaison officer for the college. For the
purposes of this accreditation, the college appointed a
steering committee made up of representatives of all
college constituencies, a self-study coordinator, and
standards committees, also with wide college repre-
sentation. Widespread participation and feedback
were encouraged, regular bulletins about accredita-
tion were published, and copies of the report were
available for examination by the college community
prior to the final draft and printing.

The college has also made serious efforts to comply
with the recommendations of the previous accredita-

Description

In 1992, a mission subcommittee of the Flanning
Council developed a draft of the philosophy, mission,
and goals statement as the result of a campus-wide,

tion report (see Responses to Recommendations, this
document).

Appraisal

The college has an open relationship with the Com-
mission and has demonstrated its commitment to the
purposes of accreditation by making a serious and
responsible self-study and by continuing to develop
the recommendations from previous accreditation site
visits.

Plan

No plan at this time.

day long brainstorming session designed for that
purpose. Over one hundred people, representing a
broad spectrum of constituents from the institution
and the community, participated in the discussion.
After the Planning Council circulated the draft col-
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lege-wide for discussion and revision, the Board of
Trustees adopted the statement in 1993 (see Catalog,
doc. 1-3). Re-examination of the mission statement
was scheduled to coincide with accreditation cycles.

The goals presented in the Educational Master Plan
(doc. 1-9) are directly tied to the Philosophy, Mis-
sion, and Goals statement. Further, any special needs
requests in the budget, as well as any new academic
courses or programs, must reference the college’s
Philosophy, Mission, and Goals statement. The
Technology Master Plan is also based on the philoso-
phy, mission, and goals delineated in the statement.
The development of the facilities Master Plan pre-
ceded the development of the current Philosophy,
Mission, and Goals statement.

Appraisal

The college’s Philosophy, Mission, and Goals state-

Description

Each year for the last three years, the college has
held a leadership conference with representation from
all segments of the campus. At the Leadership
Conference, institutional priorities are set based on
the goals stated in the Philosophy, Mission, and
Goals statement. Other college planning activities
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ment was developed with broad participation and -
clearly delineates the institution's constituencies,
philosophy, and goals. The statement was reevalu-
ated by the current accreditation Standard 1 commit-
tee and no changes were recommended.

Special needs budget requests and program changes
have been tied to the Philosophy, Mission, and Goals
statement, but the connection between institutional
priorities and budget decisions is not as well-defined.

Plan

The President will initiate an expansion of the
planning process to connect resource allocation with
institutional objectives implementation and to de-
velop a system of follow-up and tracking to evaluate
the progress of the objectives.

include department retreats, planning and developing
workshops and other Flex Day activities, and the
Staff Development Committee activities.

In 1987, prior to the articulation of the Philosophy,
Mission, and Goals statement, the college began
work on development of a comprehensive facilities
Master Plan to identify facility requirements through
the year 2000 (doc. 1-14). Implementation of this
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Master Plan is continuing to the present with the
active guidance of the faculty, administration, and
staff who serve on the Master Plan Implementation
Committee. The extensive involvement of the staff in
the development of the Master Plan ensures that each
new building will function efficiently in serving the
educational mission of the college.

In response to the 1991 accreditation review, an
educational planning design committee was estab-
lished which led to the formation of the Educational
Planning Council. The Educational Planning Council,
a wide-based campus and community group, devel-
oped the Educational Master Flan (doc. 1-9) which
was completed in 1993 and adopted by the Board of
Trustees in January, 1994. The Educational Master
Plan includes a rewritten college Philosophy, Mission,
and Goals statement (see Standard 1B) as well as the
Institutional Program Flanning Guidelines (doc. 1-15)
(see Standard 1D). The Plan identifies six broad
educational goals, each with specific objectives.

The Technology Master Plan Committee, composed of
individuals from every segment of the college as well
as community members, met in 1994-1995 to
develop a comprehensive plan for providing appropri-
ate technology and information to enhance student
success, expand student educational opportunities,
and empower all members of the campus community
to contribute to the educational goals of the college.
The plan is currently near final draft form (doc. 1-
16).

Appraisal
Pasadena City College has a well-established plan-

ning process which involves all segments of the
campus community. The active, ongoing planning
process is used to develop a comprehensive vision,
establish sound goals and objectives, and implement
strategies of success for all programs and services.
As a result of regular review, analysis, and evalua-
tion, the need for change becomes evident in the
planning process. J

The Shatford Library, the five-story parking structure,
the Community Education Center (CEC), and the
Child Development Center (CDC) are completed
components of the facilities Master Plan. Future
components of the Plan are a physical education
facility, a plaza/commons/sculpture garden area, and
renovation of the old library building (for more
information on facilities, see Standard 6A and 6C).

One of the major results of the Educational Master
Plan is the Institutional Program Planning Guidelines
which are now used throughout the college (see
standard 1D). These program planning documents
have been instrumental in bringing about substantial
changes in several programs such as the High School

Diploma program, the Mathematics program, the
History program, and the Fashion program.

The Technology Master Plan is largely completed and
is undergoing campus review.
Plan

The facilities Master Plan will be completed.

The Technology Master Plan will be completed and
implementation of the plan will begin as soon as
possible.
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Description

The position of assistant dean of Matriculation and
Research Services was established at Pasadena City
College in July, 1993. This dean has responsibility for
providing institutional research reports for use in
instruction, student services, and administration. The
Admissions and Records Office also generates reports
on student progress. Grade and course distribution/
enrollment reports are issued regularly to division
deans and administrators. Other special research
reports generated by the assistant dean of Matricula-
tion and Research Services include the Basic Skills
Program Evaluation Report, the Writing Skills Survey,
the ESL Survey, the Mathematics Prerequisites
Survey, the Vocational and Applied Technology
Education Act (VATEA) Counts, Demographics and
Qutcomes Survey, the Course Demand Analysis, the
Transfer Eligibility Survey, the Early Warning Meth-
ods Survey, the Community College Student Experi-
ence Questionnaire, the Survey of Institutional Goals
~and Objectives, and the State Management Informa-
tion Systems (MIS) Integrity Report (see doc. 1-17
for a summary list). This office also supplies informa-

tion for program reviews and provide statistics in
specific areas upon request.

Appraisal

The reports from the assistant dean of Matriculation
and Research Services are widely used for planning
and evaluation by the Executive Committee, division
deans, the vice president for Instruction, the dean of
Economic Development/Vocational Education,
Student Services, the management team, faculty, and
classified staff. But concern has been raised that
much of the data provided for campus use and
distribution is not used as effectively as it could be.
The recipients of the information are not always sure
of how to apply the information to reach institutional
goals. Part of the difficulty is that the institution has
not established standards of effectiveness against
which to measure the information provided.

Plan

Matriculation and Research Services will develop
methods for more effective and efficient use of data
and surveys.

Description

A systematic plan for reviewing all programs at PCC
(Institutional Program Planning [IPP] Guidelines, doc.
1-15) was established during 1991-93 and was
implemented at the beginning of the 1994-95
academic year. All instructional and non-instructional
college programs will undergo review every five
years 1o ensure educational quality. The self-studies
are designed to do the following: (1) evaluate how
well programs function relative to the philosophy.,
mission, and goals of the college as well as to the
goals and objectives of divisions, departments, and
support units; (2) aid in planning and setting priori-
tics to meet the needs of the students; and (3)
determine the effectiveness of college programs in

meeting the needs of the community and in strength-
ening partnerships between the college and the
community.

The dean of Educational Services and the vice
president for Instruction read all the 1PPs. The Execu-
tive Committee member under whose aegis a depart-
ment or division is undergoing an IPP also reads that
IPP.

Appraisal

To date, about one half of the programs at PCC have
participated in the IPP process. A survey (doc. 1-18)
of team members who have participated in this
process indicated that the format and scope of the IPP
report are not clear. A few participants indicated that
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the process was too cumbersome and lengthy,
and although some questioned whether their
reported results were utilized in making decisions
at the senior management level, most thought
that the process was valuable for the members of
their unit,

Having the IPPs distributed only to a limited
number of members of the Executive Committee
results in having barely a third of the Executive
Committee reading a given IPP.

Plan

The vice president for Instruction will streamline and

clarify the format of the IPPs.

All members of the Executive Committee will read the

IPP reports.
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Supporting Documentation for Standard 1

Referenced:

1-13
1-14
1-15
1-16
1-17
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Faculty Handbook

AAUP Statement on Professional Ethics
Catalog

Schedule of Classes

Student Handbook

Adjunct Faculty Information Handbook
for Extended Instruction

Affirmative Action Plan

Student Equity Plan

Educational Master Plan

List of grants fostering an affirmative
environment

Miscellaneous brochures

Title 5 Policies and Procedures
Student Athlete Handbook (draft)
Facilities Master Plan

IPP guidelines

Technology Master Plan (draft)
Summary list of research reports from
Matriculation and Rescarch Services
IPP survey

Other Supporting Documentation:

Guidelines for Vocational Advisory Committees

Institutional research reports

Program review documents

Report of Ad Hoc Task Force on Institutional
priority 1.7

Report of Learning Communities Committee

SIGO survey and results

student Handbook versions

Miscellaneous brochures, forms, handbooks,
guidelines, surveys, etc.
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STANDARD 2:

Educational Programs

Standard Two is broadly applicable to all educational activities offered in the name of the
institution, regardless of where, when, or how presented, or by whom taught.

Description

Pasadena Area Community College District serves a -
highly diverse, regionally representative student body
of 21,000 credit and 3,350 noncredit students. To
serve these students, PCC offers over 2,000 credit
and noncredit courses and programs at two main
locations. There are sixty transfer curricula in lower
division and general education course offerings to
meel the Associate in Arts or the Associate in Science
Degree. These courses also fulfill requirements for
transfer to the California State University and Univer-
sity of California systems as well as a number of
private colleges and universities in the area. Certifi-
cates of Achievement are offered for over 60 addi-
tional credit occupational programs. Noncredit
programs are offered at the Community Education
Center. Community education fee classes and con-
tinuing education are offered throughout the District.

(See Catalog, doc. 2-1)
The most significant demographic trend of recent

years is an increase in the number of students of
Asian/Pacific Island and Hispanic origin attending
PCC. These students currently total more than 60%
of the student body (approximately 30% in cach
group), up from a more or less evenly split 50% in
1991. Over the same time period, there has been a
significant drop in the number of white students,
from 30% to 21% of the student body. The number of
black students (7.9%) has also dropped but by a
smaller 1.1% (see Demographics, this document). To
meet the needs of these students, many of whom are
non-native speakers and/or are in need of basic skills
enhancement, the District increasingly provides
developmental programs and basic skills courses in
English, English as a second language, and math-
ematics, and specialized assistance for students with
learning and physical disabilities. At the same time,
the college has responded to the increased demand
for general education/transfer level courses of this
population and the decrease in demand for vocational
programs. PCC also makes efforts to increase reten-
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tion, promote transfer opportunities, and create a civil
community through special programs and services
including the Scholars Program, the African American
Male Enrichment Program, and the Puente Project, as
well as an increasing number of ethnic studies
courses, especially in the Asian/Asian American area.

Appraisal

The depth and breadth of programs at PCC is sub-
stantial and serves a broad range of community
needs. Student migration into the District, with 60%
coming from outside the District, reflects the college’s
reputation for educational excellence.

The demand for courses in the developmental arcas
has created difficulties in staffing and scheduling at a
time of budget constraints that have necessitated the
cutting of courses. While course offerings in develop-
mental areas have increased relative to other offer-
ings, PCC does not have enough instructors to teach
the courses demanded, nor does it have the rooms
available to schedule the courses at times of peak
demand. Mid-level course offerings have not been
sacrificed to accommodate those demands or the

demand for upper-level transfer courses since mid-
level courses are necessary to ensure that students
can complete their programs in a reasonable amount

~ of time.

The Office of Instructional Administration establishes
parameters for reductions and increases. In most
cases, the decision on which sections are to be cut or
redistributed is made within the divisions, but occa-
sionally the vice president for Instruction directs
certain reductions or increases based on analysis of
college-wide enrollment patterns. Overall, analysis of
what courses to offer and when to offer them needs
to be done more efficiently.

Plan

The Office of Instructional Administration will encour-
age the development of innovation in areas of
curriculum and instruction, including the integration
of new technologies, to better serve the diverse needs
of the population.

The Office of Instructional Administration will im-
prove use of data on enrollment patterns, retention,
and the like to determine class offerings.

Description

The college is fiscally solvent with appropriate
reserves, the result of a stable budget development
process and carefully monitored expenditures. While
the District operates with a low state apportionment
and decreasing allocations, the college is currently
providing instruction to students 3-5% over the state
cap. The college has had an effective enrollment
management process: course sections in the Spring,
1995; Summer, 1995; and Fall, 1995 were reduced

in an attempt to bring the unfunded cap more into
line with funding.

In addition, the District has been able to complete a
major portion of its facilities Master Plan (doc. 2-2),
including construction of the Library/media resources
facility, parking structure, Community Education
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Center, and Child Development Center. A new physi-
cal education structure and the remodeling of the old
library as a student services center are planned. The
college also meets the established standard of 75% of
its hours of instruction being taught by full-time
faculty. The hiring of new full-time faculty and the
replacement of retired faculty continues in areas of
need.

Educational programs also benefit from an active and
successful fundraising Foundation and grant applica-
tion process. The PCC Foundation was incorporated in
November, 1979, as a non-profit, charitable, public-
benefit corporation. Funds raised by the PCC Founda-
tion include donations from individuals, corporations
and local foundations. During the past five years,
contributions from the Foundation have totaled over
$5 million. Areas that have benefited from these
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funds include major capital projects, equipment to
ensure technological excellence, programs which
provide special services to students and the commu-
nity, faculty grants, library book purchases, and
student scholarships (doc. 2-3). The Grants Office,
which was started in 1990, has a full-time grants
coordinator who assists in the development of grant
proposals and provides grant management. The
Grants Office received over $4 million during the past
five years from state, federal, and private resources.
Grants have enabled faculty and staff to equip
science and art laboratories, provide additional
services for handicapped students, and experiment
with new curriculum (doc. 2-4).

Appraisal

Through careful financial management, a very
effective PCC Foundation, and a highly successful

grants program, PCC has been able to maintain a
high quality of service. Faculty staffing, including the
full-time/part-time ratio of courses taught, has
remained constant. The improvements in the physical

plant, especially the Library, have been a great
benelit to all educational programs and services.

While there has been concern that the recent fiscal
situation which resulted in some class cancellations
may impact the integrity of some programs in terms
of students completing prerequisites, the cancella-
tions, while serious, have not caused major problems.

Plan

No plan at this time.

Description

As outlined in the PACCD/CTA negotiated contract
(doc. 2-5), all instructors are required to establish
course objectives, plan and organize their instruction,
and administer examinations. Every instructor is
evaluated based on a process and schedule detailed in
the negotiated contract. The process allows the
involvement of peers and students and focuses on
issues of instruction (see Standard 4C).

The college promotes a regular program of profes-
sional growth and development with annual Flex
days, small funded grants to improve instruction,
support for conference attendance, and a staff
development program that allocates moneys for
individual and institutional activities. Both District
and staff development funds are available for faculty
to attend conferences and workshops and/or to
implement special projects. Requests for funding are
submitted for approval to the division dean and to the
Staff Development Committee (doc. 2-6).

In addition, the college supports team teaching in the

form of paired courses and course blocks such as the
Humanities and American Cultures blocks by offering
stipends to instructors during their first semester of
participation to compensate for extra preparation.
Faculty offering scholars options with their courses
also receive a small stipend. In addition, the Faculty
Senate sends one or two faculty members a vear to
the Great Teachers Seminar and rewards excellence in
teaching through the annual Risser Award.

A number of instructional departments also offer
lecture series, workshops, artists-in-residence, and
visiting scholars which contribute to a general
atmosphere of intellectual and instructional improve-
ment (doc. 2-7).

There is no staff development for part-time instruc-
tors except for Flex day and as offered irregularly
through specific divisions.

Appraisal

The institution demonstrates its commitment to high
standards of teaching through the centrality of
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teaching in the evaluation program and aspects of its
stafl development program. The college welcomes
innovations in pedagogy and instruction. While there
are insufficient funds to support all requests from
instructional faculty in terms of conference and
workshop attendance (both because of limits in
funding and the increasing cost of such conferences
and workshops), the institution does offer some
financial support through the divisions and miscella-
neous other funds. A grants coordinator also assists
faculty in development of grants for instructional
purposes. The faculty has been extremely successful
in their grant efforts, receiving grants in areas that
range from the examination of multicultural learning
styles to funds for the purchase of specialized com-
puter equipment.

Part-time faculty have little formal opportunity to
benefit from college efforts at improving instructional
quality.

The Curriculum and Instruction Committee chair and
representatives met with faculty and division repre-
sentatives to discuss curriculum development.

Plan

The Office of Instructional Administration will bring
more expertise on pedagogy and instruction to
CAMpUS.

The Office of Instructional Administration will de-
velop a method to better distribute information
gathered by faculty at external conferences and
workshops.

2A.5  Program and course

objectives clearly specify the subject matter to be

covered, the intellectual skills to be acquired and learning methods used,
the qffective and creative capabilities to be developed, and the specific
occupational skills to be mastered.

Description

All faculty are required to use the official outlines of
record as approved by the Curriculum and Instruction
Committee (C & 1 Committee) and maintained by the
Office of Instructional Administration (doc. 2-8). The
official outlines of record include a course description,
required prerequisites or recommended preparations,
course content to be covered and intellectual skills to
be gained. Learning methods and teaching objectives
are clearly stated and the outlines of record are
periodically reviewed as part of the Institutional
Program Planning (IPP) by the divisions, the Office of
Instructional Administration, and the C & I Committee
to determine if they meet transferability and Title 5
standards. Where appropriate, all course outlines
include specific occupational skills to be mastered.
Active advisory committees in vocational programs
help to ensure that courses meet industry standards
(doc. 2-21).

Appraisal

Program and course objectives clearly define subject
matter, methodology, and skills to be learned. But,
because many subjects are taught by a high propor-
tion of part-time faculty and because multi-section
courses are taught by many different faculty, main-
taining consistent teaching outcomes becomes
difficult.

The college is currently reviewing all course prerequi-
sites for compliance with the new Policy and Proce-
dures on Prerequisites, Corequisites, Advisories on
Recommended Preparation and Enrollment Limita-
tions (doc. 2-9.

Plan
The Office of Instructional Administration will meet

with subject area faculty to review and update
prerequisites.
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Description

The Catalog (doc. 2-1) lists the required courses and
recommends a sequence of courses in order to meet
the graduation requirements in a timely manner. The

divisions develop schedules with the completion of
the major in mind.

Appraisal

Although schedules are developed with student
completion as a primary objective, there appear to be

some problems in meeting AA and AS requirements
due to lack of available sections. Courses required for
graduation may need to be canceled, which leaves
students unable to complete their programs as
announced. In these cases, an additional semester is
often required.

Plan

No plan at this time.

Description

The administrative structure is outlined on the
organizational chart (see Organizational Charts, this
document). The credit instructional program is
coordinated and administered through the office of
the vice president for Instruction. Twelve division
deans have direct responsibility for disciplines within
their administrative areas. The dean of Economic
Development/Vocational Education has direct respon-
sibility for vocational programs and contract educa-
tion. Responsibility for noncredit programs, and a
small portion of credit instruction, is split, with the
majority of adult education courses administered by
the associate dean of the Community Education
Center and the associate dean of Community Educa-
tion, both serving under the dean of Educational
Services.

The Curriculum and Instruction Committee reviews all
courses and programs in instruction. The responsibil-
ity for decisions is shared by this Committee and the
Office of Instructional Administration. The vice
president for Instruction assumes coordinating
responsibility for the Catalog, the Schedule of Classes,

course outlines of record, the evaluation of programs
and courses of study, the evaluation of full-time and
part-time faculty, the program review process (with
the dean of Educational Services), and liaison with
Student Services.

The assistant dean of Extended Instruction and the
assistant dean of the Instructional Computing Center
also report to the vice president for Instruction.

Appraisal

Until October, 1995, the instructional program was
administered by managers with the title of depart-
ment chair. That in many institutions department
chairs are scen as faculty was the source of the.
previous accreditation recommendation that this
function should be reviewed and clarified. A subse-
quent title change from “department chair” to “divi-
sion dean” was presented to faculty at department
meetings and to the Faculty Senate Board and
approved by the Board of Trustees. The change
clarifies the status of the division deans as members
of the administration rather than the faculty.
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Divisional size and complexity vary from area to
arca. Some division deans teach as part of their
administrative duties and some serve twelve-month
contracts. Most division deans are on eleven-month
service contracts and are absent during the summer
months, a distinct problem. There needs to be a better
balance in the duties and responsibilities of the
twelve instructional division deans.

In 1994, one administrative office, the assistant dean
of Instruction, was eliminated. The elimination of this
position has shifted heavy responsibilities onto the

Description

Board of Trustees Policy No. 7001.10 (doc. 2-10)
and the Curriculum and Instruction Committee
Policies and Procedures Manual (doc. 2-11), last
revised in February, 1996, detail and outline the
process for curriculum development and evaluation at
Pasadena City College.

The process of curriculum development begins with
the faculty within divisions. New course adoptions,
deletions, revisions, and/or programmatic changes
are made in response to individual faculty proposals,
vocational advisory committee recommendations,
changing transfer and articulation requirements, state
mandates, and Board of Governors regulations. After
division approval, proposals are sent to the Standing
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vice president for Instruction. The division deans in
particular have been concerned with the lack of
assistance in curriculum matters previously provided
by this dean.

Plan

The vice president for Instruction will explore the
possibility of having all division deans on twelve-
month contracts.

Committee on Style and Mechanics for review and
then to the full Curriculum and Instruction Committee
(C & | Committee) for consideration.

The C & 1 Committee is a standing committee autho-
rized under a consultation agreement with the
Faculty Senate and the Board of Trustees designee,
the vice president for Instruction, as outlined in Title
5, Regulation 55002 (doc. 2-12). Following the
requirements detailed in the Curriculum Standards
Handbook for the California Community Colleges
(doc. 2-13), the C & | Committee recommends
approval of new andsor revised courses and programs
as well as deletion of courses and programs. Minor
revisions to the policy and procedures of the C & |
Committee process occurred in Spring, 1996, includ-
ing revision of the process for selecting student
representatives.
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The C & 1 Committee has 28 voting members and as
many as 11 non-voting members with representation
from instructional units (faculty), students, members
ex-officio, and resource experts. The majority of the
voting members are faculty. The Committee is chaired
by a faculty member appointed by the Faculty Senate
for a two-year term. The vice president for Instruction
approves all C & 1 Committee recommendations and
forwards all new course additions/deletions/revisions
and/or new program additions or deletions to the
Board of Trustees for final approval.

During the 1994-95 academic year, the C & 1 Com-
mittee recommended approval of 23 new courses, 55
course revisions, and 92 course and three program
(Motorcycle, Interior Design, Laser Optics Technol-
ogy) deletions. In 1995-96 the Aviation certificate
was also deleted. After program reviews and review
by the dean of Economic Development/Vocational
Education, these programs were deleted because they
were no longer viable due to changes in the job
market and lack of enrollment.

Appraisal

All curriculum moves through the program and
discipline level. Therefore, all recommendations
require that full-time faculty in a discipline are aware
and approve of the proposals. Faculty are also at the

core of the C & [ Committee. The Committee is
efficient and productive. The membership is commit-
ted to excellence and serves the needs of the instruc-
tional program well.

While curriculum policies and procedures, including
those governing the addition or deletion of courses
and programs, have been carefully developed and
documented, there seems to be a consensus among a
significant number of faculty members that the
process is cumbersome. The time involved in the
process is particularly troublesome in credit voca-
tional programs. Often the needs of industry and
business are immediate, yet curriculum changes,
because of procedures and catalog deadlines, may
have a two-year delay in implementation. To solve
this problem, there has been some discussion of a
“Pilot/Experimental” category. The Community
Education Center (CEC) noncredit vocational pro-
grams are an exception. Noncredit vocational pro-
grams in the CEC can be adjusted each semester to
respond to changing business needs.

Plan

Members of the C & I Committee, along with the
Office of Instructional Administration, will review
ways to streamline the curriculum process.

Description

Disciplines within the divisions complete an Institu-
tional Program Planning (IPP) review every five
years which means an analysis of approximately 20
programs each year. The process was developed by
the Educational Planning Design Committee and
initiated in 1992 (doc. 2-14). Through subcommit-
tees, instructional units evaluate how well they
function relative to the goals of the college as well as
how they plan and set priorities to meet student

needs. The instructional units also review course
content, prerequisites and other criteria to meet all
goals and objectives of the discipline. As part of the
program review process, curriculum must include
budget considerations and implications. The college
rescarch services provide documents and data, such
as matriculation information, grade distribution
reports, retention rates, enrollment patterns, prerequi-
site validations, etc., as well as transfer rates, rates of
completion and other demographic information to
assist in the program reviews. IPPs are submitted to

# I'ﬁI
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the dean of Educational Services and then the vice
president for Instruction for review, discussion, and
approval.

The C & I Committee has developed a Criteria for
Evaluation of Proposed Courses or Programs and a
guideline for creating and revising courses (doc. 2-
11). The Curriculum and Instruction Committee, as
part of its required functions, reviews courses and

programs.

The dean of Economic Development/Vocational
Education regularly completes a review of each
vocational program, providing an evaluation of the
completion rates and placement of students in
industry (doc. 2-15). Vocational programs are also
included in the IPP process.

Appraisal

Program review and assessment is an integral part of
the educational and instructional program of the
college. The review assists the faculty and the
administration in its efforts to make informed deci-
sions, to provide students with relevant and current
courses of study, to recommend the expansion,
termination, or addition of courses or programs, and
to best utilize the resources of the District. It also
works well as a collaboration between the faculty and

various instructional units on campus.

Faculty involved in the IPPs have provided some
very positive feedback about the process. On the
other hand, some faculty have expressed frustration
with the extensive nature of the requirements and the
lack of a clear format in which to address the ques-
tions, resulting in reports with widely divergent
formats and content, The faculty also does not have
clerical support to help complete the document,
compounding the frustration and formatting con-
CEImns.

There is also some concern that much of the data
provided by the college research services for campus
use is not used as effectively as it could be.

Plan

The Office of Instructional Administration, along with
representatives of the Faculty Senate, will form a task
force to review and evaluate the IPP process.

Methods to better use measures of student outcomes
and placement in the IPP process will be developed.

The Office of Instructional Administration and the
Faculty Senate will develop a plan to link the IPP
course reviews with the C & T Committee course
reviews.

Description

The current general education component has been in
place for many years. It is clearly delineated in the
Catalog under the title “Associate Degree Require-
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ments and Transfer Requirements: Philosophy of
General Education™ (doc. 2-1), and is based on the
philosophy and rationale stated in Title 5 regulations
and general education transfer requirements. Along
with the Philosophy, Mission, and Goals statement,
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the transfer requirements and Title 5 regulations
provide criteria which determine the appropriateness
of each general education course.

The € & I Committee has responsibility for the plan
for general education as agreed to in the Curriculum
and Instruction Committee Policies and Procedures
Manual (doc. 2-11).

Annually the associate dean of Counseling reviews
the general education criteria in response to changes
in articulation agreements and transfer requirements
and recommends revisions to the C & I Committee.
Courses are also regularly reviewed for appropriate-
ness by the instructional units as part of their pro-
gram reviews and by the articulation officer. This

information is communicated to both the Office of
Instructional Administration and the C & 1 Committee.

Appraisal

With the IPPs and the C & I Committee review of
curriculum in compliance with Title 5, cooperative
development of the plan for general education is
ensured. There is not, however, a clearly specified
procedure to evaluate courses in terms of general
education goals or philosophies or to evaluate the
general philosophy itself.

Plan

No plan at this time.

Description

Requirements for the AA/AS degree include at least
one course in natural sciences, social and behavioral
sciences, and humanities (including fine arts). Nine
units are required in language and rationality (includ-
ing critical thinking) and six units in American
institutions. Since the previous accreditation, PCC has
introduced critical thinking classes in English, phi-
losophy, and physical sciences to meet the critical
thinking requirements of the Associate degree and for
transfer to the University of California and California
State University systems.

In addition to general education requirements,
students must develop and demonstrate competence
in communication and mathematical skills. Reading
and writing competency can be met through comple-
tion of one of several English or ESL courses, and

quantitative skills can be learned in a variety of
mathematical, electronics, business, and statistics
COUrses.

Since the last accreditation report, the college has also
instituted a variety of programs and classes that
augment the general education program and reflect
the college’s commitment to cultural diversity. The
Catalog lists approximately thirty ethnic studies
courses found distributed in a number of disciplines.
The block programs, such as the American Cultures
Block initiated three years ago with the assistance of
an NEH grant, focus on multiculturalism. Special
block programs are highlighted in the Schedule of
Classes. Beginning with the Fall, 1995 Schedule of
Classes, ethnic studies curricula and courses have
also been highlighted, but there is no separate ethnic
studies listing (doc. 2-16). Ethnic studies is also listed
as a course classification in the Catalog (doc. 2-1).
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Many faculty have directly and indirectly been
involved in programs promoting diversity issues.
Among them is the AAC&U's Ford Foundation/NEH
sponsored “American Commitments Project,” whose
goal is to diversify curriculum; the NEH “Shades of
LA" grant which focuses on multiculturalism in Los
Angeles; and the Chancellor’s Intersegmental Joint
Project grant involving PCC and UCLA in the study of
multiculturalism in first-year composition courses
(doc. 2-4).

Other academic campus activities that encourage the
appreciation of cultural diversity are the Social
Sciences Forum that features lecturers on culturally
diverse subjects, the Visiting Scholars Program which
recently brought N. Scott Momaday to campus, and
the Artist-in-Residence program (doc. 2-7).

Appraisal

The general education program offers many options
for exploration of the content and methodology of the
major areas of knowledge. The program also empha-
sizes the inclusion of critical thinking in all courses
while developing new courses with a specific critical
thinking focus.

In addition, the college has an impressive array of
courses and programs promoting cultural diversity.
Still, while available and well-enrolled, these courses
are not coordinated into a program of study. In
addition, efforts need to be made to promote ethnic
diversity courses to student populations no¢ from
those specific ethnic groups, as enrollments in these
courses are predominantly ethnic minorities.

Concern has been expressed by faculty that it is still
possible for a student to graduate with little or no
classroom exposure to diversity issues or critical
thinking skills. The American Commitments group
and others have recommended that the Curriculum
and Instruction Committee consider a diversity
requirement for the AA degree. Although not an
institutional mandate, suggestions have also been
made that computer literacy and conflict resolution
should be graduation requirements.

Plan

The Office of Instructional Administration will review
the category of ethnic studies as presented in the
Catalog.

Description

Development and expansion of alternative methods
of instruction has been affirmed as primary at PCC at
the February, 1996 Leadership Retreat.

Pasadena City College is a member of INTELECOM, a
consortium of southern California community colleges
which produce and distribute audio and video credit
course to students through an alternative means of
instruction (see Schedule of Classes, College by
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Television, doc. 2-16). All courses offered for Instruc-
tional Television (ITV) must be approved through the
regular curriculum process, are subject to identical
academic standards, and are monitored by the faculty
for content. Most telecourses are taught by full-time
faculty. Each telecourse includes regular personal
contact with the instructor through group or indi-
vidual meetings and oricntation and review sessions.
Currently all ITV courses carry full transfer credit. All
ITV courses are consistent in academic content and
materials with traditional course offerings. The
Curriculum and Instruction Committee, in cooperation
with the Office of Instructional Administration, is
reviewing all ITV courses for appropriate status in the
curriculum.

The District currently offers about a dozen credit
instructional television courses in a regular scmester
and 6-7 during the summer intersession. Viewing
options include four cable channels, videotapes on
campus in the Learning Assistance Center (LAC), and
VHS tapes which can be checked out from the PCC
Library. In Fall, 1994, 1573 students were enrolled in
ITV courses, second only to the Coastline District.
Between July, 1993 and May, 1994, 10,809 credit
units were granted. Workshops offered by the pro-
ducing consortia are attended by faculty, staff and
administration responsible for the program.

Oasis, a computer-based, individualized basic skills
instructional program, was initiated in 1993 as part
of a Title 1l project. A full study of the pilot project

was conducted for two semesters. The Oasis project
became a permanent part of the instructional program
in Spring, 1995 and is housed in the LAC. The
program has a capacity of 200 students and is fully
enrolled.

Appraisal

Instructional television courses provide college access
to nontraditional students whose schedules may
prohibit attendance at other times. Increasingly,
however, students from the traditional college popu-
lation are enrolling in ITV classes due to the lack of
availability of other open sections and opportunities
on campus.

The Oasis program has been a success in offering an
equivalent alternative to classroom delivery for basic
language skills. But, the number of students who
could benefit from Oasis far exceeds the capacity of
the Learning Assistance Center. When the existing
computer network infrastructure is expanded, enroll-
ment capacity could increase and students will be
able to access the software from their homes.

Plan

The Technology Master Plan (doc. 2-17) for the
District proposes the expansion of the infrastructure
and educational opportunities for alternate instruction
and a greater distance education capacity.

Description

Economic Development and Vocational Education,
under the direction of the dean of Economic Develop-
ment/Vocational Education, develops and recom-
mends contract noncredit and credit courses for
business and industry. Most contract education
courses are taught not-for-credit and are customized.
They are flexible in duration and content. These
courses may be provided by college faculty or staff,
individuals, private companies, or another public
agency. Credit contract education courses are always
coordinated with the appropriate division and pro-

gram dean, ensuring that the faculty meet minimum
qualifications and that the course, in all areas, is
equivalent to sections taught on campus.

PCC currently offers eight contract courses, down
from a peak of over 80 courses running from 1992-
94 (doc. 2-18). The college recently became a
partner in The Training Group, a consortium of four
area community colleges which hired a marketing
person to promote such educational opportunities for
business and industry.

Until Spring, 1995, the Economic Development
program was administered by an assistant dean. That
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position has been eliminated and a half-time classi-
fied stafl member, the director of Economic Develop-
ment, coordinates the program under the direction of
the dean and will continue to do so until activity
increases.

Appraisal

In the last few years, contract education has declined
and been less profitable than in the past.

The activities of the consortium marketer and the
new director of Economic Development are too new
10 assess.

Plan

Under the direction of the recently hired dean of
Economic Development/Vocational Education, the
district will expand contract education services.

o All study abroad programs (international education programs)

Description

PCC has an extensive, comprehensive study abroad

program. The program is administered by the dean of

Educational Services and is coordinated by a faculty
member with reassigned time. The college conducted
its first study abroad program in Oxford, England in
Spring, 1986, and has offered the Oxford semester
abroad opportunity annually since then. Currently,
two faculty members accompany between 35-40

students who are enrolled in at least 12 units of credit

study and participate in a home-stay program living
with British families. New programs, all initiated in
the past few years, include an Oxford-style semester
program in Florence, Italy, beginning in Fall, 1996
and summer classes in Ireland, China, Kenya, Viet-
nam, and, most recently, Costa Rica (doc. 2-19).

All courses offered in these programs are PCC trans-
fer-level courses and are taught by full-time faculty
members. Courses are supplemented by field trips,
specialized lectures, and immersion in a foreign
culture on a daily basis. These study abroad pro-
grams generally enroll 25-35 students, approxi-
mately one-third of whom receive some financial aid
through the college. Informal appraisals are done

each year and on-site evaluations are conducted
periodically.

In addition, each year the English and Foreign
Languages Division conducts a Theater-in-
London class during the Spring break.

Appraisal

PCC offers an extraordinary range of international
study programs to expand students' opportunities
for instructional and cultural experiences. Demo-
graphics of students enrolling in study abroad
programs closely resemble the makeup of the
student body. The students uniformly report that
they benefit from their experiences. The success
of the programs can largely be attributed to
careful planning, the evaluation of previous
programs, orientation of the students, and the
variety of instructional courses offered.

Plan
The college will expand study abroad programs,

providing alternate locations for instructional
opportunities for students and faculty.

* Courses gffered through independent study

Description

Independent study is a credit option in most academic
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programs offered by the college. The independent
study program permits students to pursue topics or
activities of special interest beyond the scope of
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regular course offerings. Regular progress meetings
with the supervising faculty member and reports are
required, and independent study contracts are
monitored and evaluated on an individual basis and
documented by the record of study. In general, the
courses have prerequisites to enrollment which vary
from 6 units of related course completion to as many
as 20 units of prerequisite work. All independent
study offerings must be approved by the appropriate
division dean as satisfying college course and credit
requirements, Faculty participation in the program is
voluntary and is not compensated.

Appraisal

Due to the increased preparation and skills develop-
ment independent study offers, the program helps to

prepare students for transfer to four-year institutions.
It is not, though, a widely used program.

Concern has been raised by participating faculty and
division deans about variable and inconsistent
prerequisites and standards of preparation required
for students prior to admission into various indepen-
dent study courses.

Plan
The Office of Instructional Administration has initi-

ated a review of standards for prerequisites to inde-
pendent study courses.

Description

Pasadena City College offers credit for prior experi-
ence only for military training with a maximum of 16
units.

Pasadena City College does not offer any programs
under contract to an outside institution, work experi-
ence or cooperative cducation courses, or programs
on military bases.

Appraisal
The credit for prior experience program is not heavily
used but has requirements in place that provide the

necessary safeguards to the instructional integrity of
the curriculum.

Plan

No plan at this time.
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Description

Board of Trustee policy, grading standards, and
District policy are published in the Catalog (doc. 2-1),
the Schedule of Classes (doc. 2-16), and the Adjunct
Faculty Information Handbook (doc. 2-20) and are
consistent with those standards identified in the
Education Code and Title 5. The Catalog also contains
statements about the meaning of the grades as well
as information on grading options such as credit/no
credit grading, incompletes, withdrawal from classes,
credit-by-examination, and advanced placement and
independent study. Faculty are required to inform
students of course content, requirements, and the
basis of student evaluation, and they are encouraged
to do so in writing. New faculty complete a twelve-
week orientation process that includes a review of
policy/procedure for course evaluation and the
preparation of materials for student use.

Appraisal

Although the college has well-established, published
policies and procedures for evaluating student
learning, concerns remain that some students do not
receive sufficient information. Although faculty are
required to inform students of grading policies, there

is currently no mechanism to ensure that faculty do
s0. A written syllabus is not required by contract.

Some confusion exists over a “credit/no credit option”
versus “credit/no credit only” in the grading system.
The Catalog and the Schedule of Classes clearly
identify those courses that are credit/no credit grading
only, typically basic skills courses. Although the
Catalog indicates that a credit/no credit grade option
is available, some exclusions exist and students must
seek out information from the Divisions. No listing of
excluded courses is published as student information.

The credit-by-examination and advanced placement
procedure is clearly detailed in the Catalog and
appears to function well.

Grade-point averages and retention reports are
distributed to the division deans for review with the
faculty; however, the distribution of these reports to
faculty is inconsistent.

Plan

The Office of Instructional Administration will de-
velop ways to use staff development activities and
the IPPs to address consistency in the evaluation of
student performance.

Description

Pasadena City College operates on a semester system
using the Standard Carnegie Unit as defined in the
California Education Code with one unit of credit

awarded for 16-18 hours of lecture or 48-54 hours of

laboratory activity. During the process of curriculum
committee review and approval, course units of
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credit, lecture/lab formatting, and hours of contact are
evaluated.

Appraisal

Most courses fit within the pattern identified above,
although some courses have required hours of
contact over and above an exact unit of credit
calculation because of lab obligations.
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Plan

As part of the current Catalog revision for prerequisite
corrections and consistency with new Title 5 regula-

tions, the Office of Instructional Administration,
division deans, and the faculty chair of the Curricu-
lum and Instruction Committee will verify all courses
and units of credit.

Description

The Catalog outlines requirements for Associate in
Ants and Associate in Science degrees as well as the
occupational curricula for issuance of the Certificate of
Achievement.

The 48 advisory committees (doc. 2-21) in the
occupational training programs meet on an annual
basis in order to maintain industry standards.

Appraisal

The degree, certificate, or diploma awarded by the
college is appropriate to the skills and knowledge
demonstrated by the graduate.

Plan

No plan at this time.

Description

Courses numbered 1-99 in the Catalog and Schedule
of Classes are considered transfer equivalent and

“generally correspond to university or senior college
lower division courses. Those with numbers 100-399
are degree appropriate, but technical, occupational, or
developmental. Those with numbers 400 and above
teach basic skills and/or adult noncredit and cannot
be used to satisfy degree requirements. The Catalog
and the Schedule of Classes identify transfer credit by
the symbols CSU or UC as representing California
State University and the University of California
systems. The California Articulation Number (CAN)
appears in both the Catalog and the Schedule of
Classes. Courses so designated have been articulated
as cligible for transfer to any UC or CSU participating
in the CAN project. Currently the college has
“CAN'ed” 49 courses.

Appraisal

College publications clearly identify and distinguish
between credit and noncredit courses, but some
confusion exists in the community about the Certifi-
cates of Achievement offered for credit occupational
programs, certificates issued at the completion of
programs in adult education, and certificates issued in
noncredit community services classes. This confusion
sometimes creates a problem for potential employers
in evaluating the credentials of job applicants from
PCC. The Office of Instructional Administration has
reviewed the format of printed certificates to clarify
the type of program being certified.

Plan

The new format for certificates will be implemented.
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Description

Military experience is the only prior experience for
which PCC gives credit. Students must petition to
have military experience evaluated for a total of 16
units.

Appraisal

The college has only limited requests for experi-
ential credit. All standards for such credit are in
accordance with commission policy.

Plan

No plan at this time.

The associate dean of Counseling is the official
articulation officer for the District. S/he has the
primary responsibility for the articulation of academic
and vocational programs with the area high schools

and with institutions of higher education. S/he is
assisted by the college’s articulation/transfer special-
ist, a certificated non-teaching faculty member with
responsibility to implement transfer.

Description

The college currently maintains agreements with local
area high schools through a federal Tech-Prep grant
and eight Pasadena Partnership Academies. Tech-
Prep programs have been articulated with the Pasa-
dena Unified and Temple City School Districts. Tech-
Prep agreements are delineated by a special commit-
tee composed of high school faculty and administra-
tors, four-year college faculty, industry representa-
tives, and PCC's Tech-Prep coordinator, faculty, and
the dean of Vocational Education. Vocational courses
and certificates are reviewed by advisory committees

composed of college faculty and administrators, area
business representatives, and industry experts (doc.
2-21). Through the Tech-Prep grant, the college is
able to offer programs in dental assisting, dental
laboratory technology, dental hygiene, computer
studies, early childhood studies, business, graphic
arts, sign arts, and medical assisting to qualified high
school students.

The Pasadena Partnership Academies were instituted
with the Pasadena Unified School District in 1988.
Students enrolled in a Partnership Academy take
courses at the college and complete their programs at
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the high schools in related courses. The Partnership
Academies enroll up to 300 students with identified
majors in business, business information technology,
health, computers, banking, engineering and technol-
ogy, graphic arts, and arts and design.

The high schools involved in these programs regu-
larly send reports to PCC on student status and
progress.

Appraisal .
PCC has excellent relations with the high schools

with which it coordinates programs and courses.
There has been good coordination regarding the

nature of the courses and the credit given. Course
sequencing and transfer of credit works well.

In recent years, the partnership program has been
very successful in transferring students to PCC with
credit for previous work. In 1990, only ten percent of
the academy students transferred to PCC, but by
1994, eighty-five percent of the academy students
transferred to PCC. When students finish high school,
some have as much as one year of a certificate
program completed.

Plan

No plan at this time.

2E2  The curriculum planning process involves coordination with baccalaure-
requirements. Data about the number, performance, satisfaction, and
ﬂescﬂpﬁan develop and implement electronic articulation using

Pasadena City College has 42 articulation agreements
with baccalaureate institutions on a course-by-
course, general education, and/or major program
agreement basis. General education courses are
monitored by the Curriculum and Instruction Commit-
tee for applicability to transfer to the CSU and UC
systems. These systems in turn communicate accep-
tance of courses to meet their general education
requirements as well as fit the Intersegmental General
Education Transfer Curriculum (IGETC). Additional
articulation agreements have been developed for
gpecific programs at private colleges and universities
(doc. 2-22).

The college participates in additional articulation
activities, including the California Articulation Num-
ber (CAN) System and the Articulation System
Stimulating Interinstitutional Student Transfer (AS-
SIST). The college has qualified 49 baccalaurcate-
level courses in the CAN system and works with CAN
personnel on a yearly basis to review existing
courses and propose new course-to-course articula-
tions with both the UC and CSU systems. Addition-
ally, the college recently received state funding to

Project ASSIST. As a result of this involvement, a
cross section of the college community will be able to
access articulation information and agreements on
computers throughout the campus.

Pasadena City College also offers high-achieving
students the opportunity to meet their goals of
transfer to baccalaureate institutions through the
Scholars Program. The Program is a partnership
agreement between PCC and eight local colleges and
universities, including institutions such as UCLA and
Pomona College, that guarantees priority consider-
ation to participating students. PCC also participates
in the UCLA Transfer Alliance Program and has
similar agreements with the University of California,
Riverside, the University of Southern California,
Pepperdine University, Pomona College, and
Chapman College.

The CSU system, UCLA, and USC provide reports on
academic transfer students to the college, as does the
Los Angeles Partners Advocating Student Success,
which provides information on transfers to the UC
and State University systems. These reports are
made available to divisions deans.
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Appraisal

In the Pasadena area and surrounding communities,
the college is perceived as having a positive reputa-
tion for transfer and academic preparation of its
students. According to information gathered at
registration, many of the students who reside outside
the college District (representing over sixty percent of
student enrollment) come because of this reputation.
The college has a successful transfer rate and demand
for enrollment in transfer programs excecds capacity.
In 1993-94, PCC transferred 226 students to the UCs
{125 students to UCLA) and 994 students to the
CSUs. For the Fall, 1994, 169 PCC students were
admitted for transfer to UCLA (50% of the non-
scholars students and 100% of the scholars stu-
dents), representing 53% of PCC's applicants. In the
Fall, 1995, 162 PCC students were admitted for
transfer to USC, representing 55.4% of PCC appli-
cants. Comparatively, this puts PCC at the top of the
list of Los Angeles area community colleges transfer-
ring students to the CSUs and to USC and second on

the list behind Santa Monica College for transfers
to UCLA {dcu:_ 2-23).

Comprehensive, system-wide reports of indi-
vidual transfer to the UCs and CSUs are unavail-
able, despite statewide efforts to persuade the
UCs and CSUs to provide them. In addition,
anecdotal evidence supports that PCC transfers a
substantial number of students to private institu-
tions other than USC, and to out-of-state col-
leges, but no system exists to identify such
students. Consequently, PCC is unable to evaluate
systematically specific programs and services for
their efficacy in promoting actual transfer.
However, PCC is building upon prior work in
“transfer readiness” and developing new studies
in line with a recently promulgated statewide
model, which will allow for such evaluation of
specific programs and services.

Plan

No plan at this time.

2F3 mmfwmﬂmmmmwamm
analysis of specific job requirements and curriculum review.
Description Assisting, Dental Hygiene, Dental Laboratory Tech-

Pasadena City College’s occupational curricula utilize
advisory committees comprised of business and
industry representatives who meet to review the
curriculum and to ensure that certificate criteria and
course requirements correspond to the specific skills
required by employers in the field (doc. 2-21). The
dean of Economic Development/Vocational Education
also analyzes each occupational program for job
placement and certificate sequences. The job place-
ment rate is a primary consideration should curricu-
lum revision become necessary. These reviews
become part of the regular program reviews in the
IPP process. The Community Education Center
noncredit curriculum is heavily driven by job avail-
ability.

In addition, a number of occupational programs have
specialized accreditation or certification: Dental
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nology, Legal Assisting, Medical Assisting, Registered
Nursing, Vocational Nursing, Certified Nursing
Assistant, Radiological Technology (doc. 2-24).

Appraisal

Most of the District’s occupational programs are
strong, with good job placement. Some courses, such
as market checker at the CEC, are especially success-
ful with 100% placement.

The dean of Economic Development/Vocational
Education's completion and placement rate analysis
has been valuable in curriculum planning and
determining the productivity of vocational programs.
But job placement information has been difficult to
collect on students who are not employed immedi-
ately upon completion of a program.
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Plan

The college is participating in the state project to
develop a more accessible and predictable data base
to track accountability of vocational programs and job
placement information.

Description

Transfer students are surveyed to assess their transfer
experience using the USC and UCLA reports on
transfer rates and performance (see 2F.2 above). Job
placement performances are not systematically
assessed except through the awarding of certificates
and degrees.

Appraisal

Follow-up of both transfer and occupational students
is limited.

Some individual departments/divisions attempt to
track student outcomes, but there is no coordinated
effort made to evaluate the level of performance after
transfer or graduation. PCC should conduct a regular
survey of leavers with “X" units to get better infor-
mation on actual transfer, as opposed to transfer

readiness.

Various methods have been attempted to collect
data on program completers, but the response rate
has been very low. However, the data PCC does

-have shows that students are placed in the career

for which they trained. Certain programs, such as
those with specialized accreditation, do obtain
records of student success which are used as part
of their accreditation processes. Some programs
also monitor student success rates on state
£xXams.

Plan

Pasadena City College is cooperating with the
Chancellor's Office in collecting better placement
data on the program completers. It is anticipated
that the statewide system for follow-up will be in
place by 1998,
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Description

The Community Education Center (CEC) (formerly the
Community Skills Center) was opened in 1980 as a
result of a tripartite agreement between Pasadena City
College, the Pasadena Unified School District, and the
City of Pasadena. It has recently relocated to its new
site a few miles from the main campus. The mission
of the Community Education Center is to offer year-
round noncredit entry level vocational training for
adults; basic skills leading to the completion of
General Education Development (GED) certification
or the High School diploma; and courses in Ameri-
canization, including citizenship and English as a
Second Language. The CEC serves approximately
4,000 students a semester, many of whom transfer to
the main PCC campus. The CEC has an instructional
staff of 13 full-time instructors (down from 22 at the
time of the last accreditation), 52 part-time instruc-
tors, and 3 counselors.

The development of noncredit curriculum is accom-
plished collaboratively with faculty, CEC administra-
tion, the Office of Economic Development/Vocational
Education, the dean of Educational Services, the dean
of Student Services, the C & 1 Committee, and the
Office of Instructional Administration in compliance
with the official mission of the college. Vocational
courses at the CEC are developed in conjunction with
an advisory committee consisting of business and
industry leaders (doc. 2-25). Assessment of student
outcomes, business and industry needs, future
trends, resources, and the mission of the college are
key factors in course development.

The Community Education Center schedule of classes
and other course information is published in the -
college schedule and other official college bulletins
each semester. In addition, the Center publishes a
separate schedule of classes for the fall, spring, and
summer sessions (doc. 2-26). These publications
include information related to registration, fees, and
other general procedures in Spanish as well as
English.

In compliance with the Educational Master Plan (doc.
2-27}, the Community Education Center completed
three self-studies in recent years: ESL/Adult Basic
Education {1993-94), high school diploma/GED
(1993-94), and vocational programs (1994-95).
Further, a self-study conducted by the faculty and the
associate dean of the CEC, with input from the CEC
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planning committee, was conducted with an empha-
sis on planning for the new CEC with respect to the
integration and articulation of CEC programs with
other PCC programs and operations (doc. 2-28).

Other noncredit courses are offered through the
Continuing Education Office at Pasadena City College.
Continuing Education provides noncredit programs
for parent education, seniors, developmentally and
functionally disabled, and foster care. The office staff
consists of a thirty percent associate dean, a full-time
secretary, two part-time coordinators, a foster care
coordinator, and a part-time word processing clerk.
Eighty teachers and assistants provide approximately
200 classes a year, serving about 7,500 students.
The classes are offered throughout the District at 60
off-campus sites. A listing of noncredit classes is
included in the Schedule of Classes (doc. 2-16).

Appraisal

At the Community Education Center (CEC), the
development of curriculum and collaboration with the
credit programs works effectively.

The CEC studies completed between 1993 and 1995
resulted in a number of recommendations for pro-
gram improvement, including the addition of full-time
faculty to meet the mandates of current state legisla-
tion and the projected needs at the new CEC; the
increase in, support of, and training for the latest
academic and vocational technology; the addition of
an ESL lab; and the development of plans for recruit-
ment of students using bilingual communications
media. In addition, greater liaison with the college
campus programs was seen as necessary as the CEC
takes on new responsibilities (see Plan below).

The Continuing Education program is successful in
serving the needs of its students and the community.

Plan

Future program emphasis at the new CEC facility will
include the development of the CEC as a hub of
clerical and business support training programs for
the community, including fee-based courses to meet
the changing needs of the business industry.

A plan for bilingual recruitment of students will be
implemented.
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Standard 2H: Community Education and Services
Community Education and Services, f recognized as an institutional objective,
respond to local needs.for lifelong learning by providing avocational classes,

classes for the business and p

community, noncredit contract education

rofessional
courses, cultural events, and community and civic functions.

2H.1  Community education classes are part ¢f the educational program and
are coordinated with the credit and noncredit program.
2H.2  Community liaison is gffectively and maintained in order to
determine community interests and needs and to evaluate gfferings.
Description the presenter. In addition, students are encouraged to

Community Education classes are offered in addition
to the college’s credit and noncredit instructional
programs to meet the mission and goals of the college
by offering alternative educational opportunities and
intensive skill instruction in a format and schedule
other than that used by credit programs. Community
Education offers fee-based programs, workshops, and
seminars providing opportunities for business,
personal, and professional development; skill devel-
opment; cultural enrichment; and recreational enjoy-
ment for participants of all ages. The Community
Education schedule of classes (Kaleidoscope) (doc. 2-
29) is mailed to 160,000 houscholds in the District
five times a year. The number of students enrolled in
these courses since 1991 has ranged from 9,600 to
12,600. In 1994-95, 646 sections were offered,
enrolling 10,894 students in five locations, Classes
enroll 14-21 students on the average.

Community Education program proposals are re-
viewed by an advisory committee composed of
community members, college faculty, the vice presi-
dent for Instruction, and other college staff (doc. 2-
30). The advisory committee reads and rates propos-
als based on established criteria intended to reflect
community interests and probability of success, as
well as fiscal responsibility. Participants enrolled in all
sections of Community Education classes complete a
formal evaluation packet which is reviewed by the
associate dean. The results are also communicated to

contact the Community Education office if they do
not receive the specific information they expected.

The Community Education program is self-supporting
and meets very strict accounting criteria to verify that
college apportionment is not used to subsidize the
program. Net profit from the program since 1991 has
ranged from $2,000 to $40,000 depending on
enrollments. The net profit in 1994-95 was $6,500
(doc. 2-31).

Appraisal

PCC's Community Education program is very success-
ful. Community members are very active on the
advisory committee and are invaluable in determin-
ing community needs. The program has proven
flexible in offering classes and workshops across the
community. The prices seem reasonable in the
context of the community.

The operation could be more efficient if all the office
computers were upgraded and networked.

Plan

The Community Education office will be conducting a
survey intended to establish demographic data on
enrollments and to gather evaluative opinions from
students.
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Description

Pasadena City College is an urban college in a com-
munity of some historic interest. Its facilities and
grounds are used extensively by hundreds of indi-
viduals, special interest groups, and various organi-
zations in the community on a regular or special
occasion basis. Recent activities include Armenian
dance concerts, Arcadia Chinese School graduation,
Appraisal Institute testing, and |PL and Cal Tech
tennis. The Office of Administrative Services receives
requests and determines eligibility for facilities usage
based on criteria established in Board of Trustee

Policy 3002.10 (doc. 2-32). There are differential
fees for nonprofit and for-profit organizations.

Appraisal

PCC is able to serve the diverse needs of the commu-

nity through its facilities usage policy. The policy is
fair and works efficiently.

Plan

No plan at this time.

?6 R e I TR, e S e R



Standard 2

Supporting Documentation for Standard 2

Referenced:

2-1 1996-97 PCC College Catalog

2-2  Facilities Master Plan

2-3  Foundation report and funding list

2-4  Grant Development Handbook, Project
Management Handbook, and other
grant information

2-5 PACCD/CTA Contract

2-6  Staff development plan and expenditures,
1995-96

2-7  Miscellaneous brochures for lecture series,
etc.

2-8  Course Outlines of Record

2-9  Policy and Procedures on Prerequisites,
Corequisites, Advisories on Recommended
Preparation and Enroliment Limitations

2-10  Board of Trustees policy # 7001.10 (Curricu-
lum and Instruction)

2-11  Curriculum and Instruction Committee
Policies and Procedures Manual
and minutes

-12  Title 5. Reg. 55002

2-13  Curriculum Standards Handbook for the
California Community Colleges

2-14  Institutional Program Planning information

2-15  Follow up studies on vocational students

2-16  Schedule of Classes

2-17  Technology Master Plan (draft)

2-18 Report on contract education

2-19  Study abroad program brochures, contracts,
and information

2-20  Adjunct Faculty Information Handbook for
Extended Instruction

2-21 Vocational Education Advisory Committee
information

2-22  Articulation agreements

2-23  Follow-up studies on transfer students

2-24  Self-study and evaluation reports from
external reviews and the most recent
professional and institutional accreditation
visits and documentation of resulting
actions

2-25 CEC advisory committees

2-26  CEC Schedule of Classes

2-27  Educational Master Plan

2-28  CEC self-study

2-29  Kaleidoscope

2-30  Community Education Advisory Committee
and minutes

2-31  Community Education report

2-32  Board of Trustees policy # 3002.10

Other Supporting Documentation:

Description of curriculum-development bodies and
recent minutes

Summary listing of off-campus programs, directors,
sites, and enrollments

Teaching at PCC (Building for the Future Through
People, Spring, 1993)

Miscellaneous brochures, forms, handbooks, guide-
lines, surveys, etc.
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STANDARD 9:

Student Services and the
Co-Curricular Learning Environment

The institution establishes and maintains an environment that. fosters the intellectual
and personal development of students. Student services r¢flect an institutional concern

for students’ physical and mental health, facilitate educational progress, and help stu-
dents to relate to others in the institutional community.

Standard 3A: General Provisions
Established policies and practices

make clear the institution's obligation to stu-

dents and the obligations ¢f students to the institution.

3A.1  The institution systematically studies the characteristics and identifies
the learning and counseling needs ¢f the student population.
Description survey was held in 1992 (doc. 3-4). Retreats involv-

Student characteristics are initially gathered at the
time of admission and updated by a variety of means
throughout the academic year. Characteristics such as
gender, ethnicity, age, full/part-time status and unit
load, as well as course and grade distribution infor-
mation, are distributed to the campus each semester
by the associate dean of Admissions and Records and
are available to the community from the Office of
Public Information. Detailed program-specilic reports
are compiled by Matriculation and Research Services
and disseminated to academic divisions and student
support departments to be used in Institutional
Program Planning (IPP) (doc. 3-1). The college's
Educational Master Plan sets forth a schedule for
systematic review of all segments of the college to
ensure that programs are current and meet the
learning needs of a changing student population
(doc. 3-2 and 3-3).

In addition to the regular program reviews, the
institution conducts a comprehensive assessment of
all students approximately every ten years. The last

ing academic divisions, student services offices and
students, and awomated tracking of individual
student utilization of counseling services also contrib-
ute to identifying the learning and counseling needs
of students (doc. 3-5).

Appraisal

The college does well at gathering information on
students at the time of admissions. The IPP process is
also useful in providing ongoing information, as are
comprehensive and special surveys and the tracking
of students through counseling services.

Plan

A survey of students to track the characteristics and
to identify the learning and counseling needs will be
conducted annually commencing Fall, 1996. Ques-
tions for the survey will be solicited from the college
community.
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expressed confusion about the placement process and
frustration regarding students' level of preparedness
for their classes. To clarify division and counseling
procedures, concerns, and constraints, division
faculty and counseling staff met and expectations
and procedures were clarified and adjusted.

The follow up and tracking of transfer students and
leavers is made difficult by problems in locating the
students after they leave the college and by inconsis-
tent and insufficient feedback from transfer institu-
tions, although the latter is improving in public
institutions (see Standard 2F).

Plan

Admissions and Records will revise the telephone
registration procedure to include a data update
option.

The Testing Center will implement a computerized
adaptive testing program to improve advisory and
mandatory course placement of students by the
Summer, 1996 target date.

Description

PCC involves students in planning, development,
and delivery of student services through student
representation on the Board of Trustees, the Student
Services Committee, the Matriculation Task Force, the
accreditation self-study, and many college commit-
tees, as well as at the Leadership Retreat. Associated
Students (AS) appoints the students who serve on
these committees.

The institution has a student governance structure
(the Associated Students) and over forty self-gov-
emed student organizations sponsored by the Associ-
ate Students with a $94,000 budget derived from the
Student Services Fund and the Flea Market. Offering
students ample opportunity to participate in activities
and develop leadership qualities, clubs and the
sponsorship of campuswide activities ranging from
Gay and Lesbian Week, ethnic heritage celebrations,
and Deaf Awareness Day, to lunchtime concerts on
the Quad, are coordinated by the Inter-club Council
and the AS Executive Board. Opportunities are also
available through AS funding for attendance at state
and national student conferences (doc. 3-9).

Student Affairs is responsible for advising and

supervising the student government, student organi-
zations, the Flea Market and its governing board
(doc. 3-10), and other student-centered services,
programs, and advisory boards on which students
serve. Previously known as the Office of Student
Activities, the name was changed in 1994, with the
hiring of a new assistant dean, to better reflect the
broader nature of the services provided.

To facilitate student participation, PCC has tradition-
ally set aside Tuesdays and Thursdays from noon to
1 p.m. as time for school and club meetings

Appraisal

The college’s provision of fiscal resources to the AS
Executive Board and the Student Services Fund and
the support of the Flea Market assures the college's
ability to have an important impact on student life.

Student government has been in a crisis over the past
year (1995-96,) with clashes among a few of the
Associated Students officers and between some AS
officers and the staff of Student Affairs. These clashes
have made obvious the poor construction of the AS
Constitution, an inadequate election code, and an
almost complete absence of written policies and
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Description

The PCC Catalog (doc. 3-12), revised yearly, and the
Schedule of Classes (doc. 3-7), published every term,

- describe courses offered; curricula; services; policies
and procedures, including degree and general educa-
tion transfer requirements; information about support
services and programs for students; and information
on students’ rights and due process. The Catalog and
Schedule of Classes are available at minimal cost at
the bookstore. They are also available for viewing at
student services offices, division offices, and the
Library. In addition to college-wide information,
numerous divisional/departmental publications
provide information on individual programs and
services to students (doc. 3-14).

The PCC Information guide went on-line for college
use in Spring, 1995. The system will eventually
evolve into one by which students can access their
academic data as well as gencral information.

The student handbook, Lifesaver (doc. 3-15), was
not reissued after the second printing in 1992.
Possibly due to its length, students reported that the
handbook was not widely used nor read.

Appraisal

While current publications are clear and thorough,

" the Matriculation Technical Report of December, 1994

and the student charrette of Spring, 1993 concur that
the campus needs to explore alternatives for estab-
lishing efficient, centrally located information areas
which provide complete, consistent information about
programs and services (doc. 3-16 and 3-17).

Plan

A new, more streamlined student handbook is being
prepared and will be published and widely distributed
during the next academic year.

Direct access for students to college information and
their own academic data will be made possible by the
installation of strategically placed computer Kiosks
over the next few years. Off-campus access is being
studied, especially at the Community Education
Center.

ﬂesﬁfpﬁon

Regularly scheduled day and evening hours are
offered in Admissions and Records, the Bookstore,
Counseling/Career Services, Student Health Services,
the Transfer Center, the Learning Assistance Center,
the Child Development Center, and the Veterans
Office. Day and some evening hours are offered in
Assessment Services, the Career Center, the Office of
Scholarships and Financial Aid, Psychological Ser-
vices, Student Affairs (including the Cross-Cultural

Center), and Job Placement Services. Day hours are
offered in Disabled Student Programs and Services
(with evening hours by special arrangement),
Extended Opportunity Program and Services, Pro-
gram for Academic Support Services, and Vocational
Education. During the registration period, students
can register for classes by telephone from 7:00 a.m.
to 9:00 p.m., Monday through Friday. A student
services manager is on duty each night during the
first two weeks of each term. For concemns taking
place during the other weeks of the term, the Office of
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Description

In accordance with state regulations, the college
admits high school graduates and others who are
over 18 years of age and can benefit from instruction
offered. The college may admit other qualified
students based on pre-established criteria. Qualified
students who have not yet graduated from high
school may be admitted for concurrent enrollment in
college transfer and advanced vocational courses
upon the recommendation of their school principal or
designee, and approval of parent(s) and of the
Pasadena City College associate dean of Admissions
and Records (see Catalog, doc. 3-12).

International, F-1 visa students are admitted to the
college in accordance with locally established criteria
that include evidence of having completed the
equivalent of a secondary education and an accept-
able score on the TOEFL. These criteria arc periodi-
cally reviewed by an ad hoc committee and revisions
are recommended as needed.

Enrollment in noncredit classes is on a first-come,
first-served basis. Students may enroll in Continuing
Education noncredit classes at any time during the

semester based on space availability. Students
enrolling in the Community Education Center must
complete an application for admission similar to that
used for credit students.

Assessment for basic skills occurs after admission to
the college for both credit and non-credit students.
Students who need special consideration or exception
regarding some aspect of the admissions process are
referred to the Petitions Committee.

Appraisal

Standards for admissions are clearly stated, fairly
applied, and in accordance with the college’s philoso-
phy, mission, and goals as stated in the Catalog.

All of the test instruments used in course placement °
and advisement have been designed to minimize
cultural bias, are validated in accordance with ma-
triculation regulations, and are on the Chancellor's
approved list (doc. 3-20).

Plan

No plan at this time.

Description

The student body has become increasingly diverse
over the past five years and is reflective of the
demographics of the District and its service area.
still, efforts continue to be made to increase the
enrollment of recent high school graduates from
District high schools and from underrepresented
populations. The Orientation/High School Specialist
provides consistent liaison and recruiting programs

between the district feeder high schools and the
college and provides general assistance to high
school staff and students in matters that relate to
enrollment and opportunities at PCC. Efforts to
increase participation of underrepresented students
also include implementation of a Puente Project
serving Mexican-American/Latino students, the
Alfrican American Male Enrichment Program, and
other activities such as African American High School
Day and ethnic cultural programs that encourage

—'85
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Plan

A new ad hoc committee composed of faculty and
students will review and revise existing procedures
on release of student information to faculty and other
college personnel.

Description

Transfer credit is granted according to guidelines
established by the American Association of Collegiate
Registrars and Admissions Officers in Transfer Credit
Practices of Designated Educational Institutions (doc.
3-21). The American Council on Education's Guide to
the Evaluation of the Educational Experience in the
Armed Services (doc. 3-22) is used as a guide in
granting credit for military service education. Accep-
tance of credit from a foreign institution or acceptance
of foreign credentials is based on the recommenda-
tion of a recognized and approved evaluation service.

Currently, the college accepts the evaluation and
recommendations-for credit from the Credential
Evaluation Service and the Academic Credentials
Evaluation Institute, Inc.

Appraisal

The transfer credit procedure works fairly and ad-
equately to benefit students’ educational programs.

Plan

No plan at this time.

Description

Refunds of fees and tuition and other such refunds
are made in accordance with state regulations and
District policies. Refund procedures and deadlines are
published in the Catalog (doc. 3-12) and the Sched-
ule of Classes (doc. 3-7) and are widely posted on
campus. Students dropping classes by telephone are
also informed of the policy procedures and directed to
the appropriate office for a refund.

Appraisal
The fee refund policy is satisfactory.
Plan

No plan at this time.
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10, with a staff that includes the director, 3 full-time
staff members, and 16 hourly assistants. The Center
also serves as a training site for students in the
college’s Early Childhood Education certificate pro-
gram, as a Mentor Teacher Program site for the state
of California, and as a volunteer site for college and
high school students seeking community service
opportunities. Long housed in the Community Skills
Center, the Child Care Center will open a new, ex-
panded, and up-dated facility of its own in Fall,
1996, Occupying about 10,000 square feet (about 4
times the space available in the old facility), the new
facility will be able to accommeodate 110 infants,
toddlers, pre-schoolers, and kindergarten-age chil-
dren.

Extended Opportunity Program and Services
(EOP&S) offers an array of educational support
services, including counseling, assistance with
textbooks, tutoring, college and career information,
short-term emergency loans, and grant aid to eco-
nomically and educationally disadvantaged and
underrepresented students. In Spring, 1993, PCC also
received funding for Cooperative Agencics Resources
for Education (CARE), an EOP&S program for single
mothers who are long-term AFDC recipients. The
number of EOP&S students has grown by 50% in the
last five years to over 1,300 EOP&S students and
over 100 CARE students, yet funding has decreased
by 14%, resulting in a net loss of one full-time
counselor and an assistant director. Currently, two
full-time counselors and one hourly counselor and
three support staff provide all services. The district
funds the EOP&S manager as required by Title 5.

The International Students program provides various
support and compliance-related services to the
international students studying at the college. The
scope of services has been expanded to include other
visa categories besides the F-1 visa. With a full-time
certificated advisor and two full-time clerks to help
with admissions and on-going support, the program
serves 850 F-1 students and approximately 350

- other visa students each semester. About 75% of the
students come from Asia.

All food operations, including catering, are handled
by an outside contractor, Professional Foodservice
Management (PFM). Within the last five years, most
food serving facilities have been remodeled or newly
opened. Located throughout the campus, they include
Checkers, the central cafeteria; the Palm Cafe, hous-

ing a Taco Bell Express, Pan D's Pizza, and a variety
of hot and cold “grab & go" items; and the Lancers
Pass, with a full deli, various “grab & go” items, and
snacks. Beverage vending machines are located
throughout the campus. Food services are available
in the morning, afternoon, and evening. PFM works
cooperatively with the college’s Food Services occu-
pational certificate program.

In 1993, federal vocational education funding for the
Re-entry Center was discontinued and specialized
help for re-entry students was channeled into main-
stream counseling services. Services for re-entering
students now take place in a student club called
“New Horizons.” One counselor serves as the faculty
advisor for about twenty-five students a year.

The Office of Scholarships and Financial Aid,
together with academic divisions and student services
departments, awards institutional scholarships to an
ethnically diverse group of students through a
computerized scholarship management program and
a standing campus scholarship selection commilttee.
Financial aid is available from federal and state
programs in the form of grants, loans, and jobs to
assist in meeting some, but not all, of the costs of
attending college. There has been a 24% increase in
the amount awarded in the past five years

- ($147,000 in 1989-90 to $182,000 in 1993-94).

Scholarships from outside organizations amount to
$30,000 - $45,000 annually. Most aid is based on
demonstrated financial need. In 1993-94, a total of
8,830 students received a total of $9,435,579, with
an average award of $1,069, representing a 192%
increase over the 1990-91 academic year (doc. 3-
26).

Three student services areas compose Special Ser-
vices: Disabled Student Programs & Services, Student
Health Services, and Psychological Services. Special
Services is administered by the Assistant Dean of
Special Services.

* The Disabled Student Programs & Services
offers specialized services to students with disabili-
ties. Each year about 900 students are served. In
addition to support services, students are helped with
special classes, collaboration with divisions, and a
cooperative job development program with the
Department of Rehabilitation. The High-Tech Center
recently received a $135,000 grant from a private
foundation to purchase computer equipment and
software specially designed to assist students with
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with greater financial need to the institution; 3) easy
accessibility of loans with fewer restrictions and
minimal authority of the Financial Aid Program to
deny certification; and 4) a change in the formula for
calculating default rate from dollar to cohort, which
does not provide an accurate representation of default
issues. For example, from the entire 1992-93 cohort
of borrowers, only 18 students defaulted, which is
22% of the entire cohort. The actual numbers are
quite low, although the overall rate is high.

« DSP&S has consistently received high marks from
state certification teams. But the number of students
in DSP&S has grown over 40% since the last accredi-
tation visit. To help in the delivery of relevant,
disability-related support services, the state has
increased funding, thus the hiring of more
hourly staff (though the upcoming loss of $25,000 in
vocational education due to state budget restructuring
may adversely affect DSP&S). In addition, the High-
Tech Center's grant has enabled the Center to provide
state-of-the-art equipment in a newly remodeled
facility to about 200 students annually. Still, because
of the decentralized arrangement of the different
disability services, coordination of services is difficult.

« Because Psychological Services is a small program

Description

Counseling/Career Services provides students with a

in a large campus, efforts to extend the services to
reach a greater number of students is needed. This is
especially true as the recent increase in the number of
DSP&S students with psychological disabilities has
required the psychologist to utilize over a third of his
time serving students in this program alone.

« At the Transfer Center, due to space limitations,
interview areas and resource materials are crowded
together. Security of materials is a problem, and
having materials placed on reserve compromises the
Center’s design to be a self-service program.

Plan

In accordance with the facilities Master Plan, the
proposed Physical Education facility will be con-
structed.

Student services, including EOP&S, CARE and
DsP&S, will be centralized upon renovation of the old
library building and the D building.

The Office of Scholarships and Financial Aid will
increase the use of the SAFERS financial aid manage-

ment program and the adoption of the EdExpress to
help speed processing of financial aid applications.

systematic program of academic, career, and personal
counseling; new-student orientations; and outreach
services to District high schools. Student needs are
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Description

Student Services is administered by the dean of
Student Services. The dean reports directly to the
President and serves as one of the seven members of
the Executive Committee.

There are just over 100 monthly employees in
Student Services and each of the administrators,
faculty, and staff have the appropriate degrees,
qualifications, and training to perform their respective
job duties. The employees represent a range of groups
with regard to ethnicity (61% white, 19% African
American, 13% Hispanic, and 6% Asian), gender
{76% female), and disability (4% with visible disabili-
ties).

The Student Services Committee, chaired by the dean
of Student Services, meets monthly and includes
faculty (both teaching and non-teaching), adminis-
trators, classified staff, and appointed student repre-
sentatives. The academic and classified managers of
Student Services meet semi-monthly to disseminate
information, discuss concerns, coordinate evalua-
tions, and address issues of importance. Several of
the areas have program-specific advisory committees
composed of faculty, administrators, student repre-
sentatives, and community specialists (doc. 3-24).

The Matriculation Task Force, with its many subcom-
mittees, meets monthly. To encourage the sharing of
information and the exchange of ideas, several
interdepartmental meetings and retreats involving
Student Services faculty and teaching faculty are
held.

There is an on-going collaborative effort between the
student services areas and the Community Education
Center faculty and stafl to provide technical assis-
tance in the development of specific services to
students and successful matriculation of CEC students
from noncredit to credit classes.

The Student Services programs conduct regularly
scheduled self-studies as part of a college-wide effort
to systematically evaluate the services offered to
students. In addition, the college routinely surveys its
students to gather information on perceptions of
services and instructional programs, as well as to
evaluate the educational needs of its students. (See
Standard 3.A.1). Matriculation and Research Services
assists Student Services, instruction, and administra-
tion in planning, coordinating, conducting, and
utilizing research studies to promote student success
(doc. 3-28).

All student service programs undergo systematic
review under the college’s Institutional Program
Planning process. In addition, the categorically
funded programs undergo comprehensive program
reviews by the Chancellor’s Office (doc. 3-23).

Appraisal

The Student Services staff is well-qualified.

With the centralization of Student Services and
increased use of technology, the dean of Student
Services will be better able to coordinate functions of
the unit

There is systematic involvement of representatives of
the college constituencies in development, planning,
and evaluation of student services programs. The
recent state review noted that the Matriculation Task
Force is impressively composed of key decision
makers in Student Services, in instructional divisions,
and among students (doc. 3-16). Interdepartmental
retreats have also been successful in involving
faculty in the counseling and advising functions.

Plan

No plan at this time.







STANDARD 4:
Faculty and Staff

The categories of those who are employed by a postsecondary institution vary substan-
tially, from one institution to another, but typically include those who teach, those in
student services, those in learning resources, paraprofessionals, support personnel, and
administrative staff. and includes persons emplayed on full-time and part-time basis.
The institution demonstrates its commitment to the increasingly significant educational
role played by diversity of ethnic, social, and economic backgrounds among its members
by making positive ¢fforts to_foster such diversiy.

hesafpdan

The following table presents the numbers of PCC
employees according to their work classifications for
the period of the 1986-87 academic year through the
1995-96 academic year.

43 379 405 150 78 81 25
44 564 472 149 64 69 22
47 413 389 168 73 87 25
41 390 485 162 73 90 23
48 408 494 175 76 94 25
51 363 3583 173 79 a7 21
54 344 497 179 71 91 24
52 349 508 161 71 92 29
46 343 509 158 . 71 93 35

“This figure represents part-time faculty authorized to teach. It does not represent all part-time faculty actually teaching,
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Description

Procedures for the hiring of managers and adminis-
trators, except for division deans, are not stated in
any college documents (see Standard 4E.4). Because
each management position is slightly different, the
composition of the hiring committees to select
managers differs. Each time an opening occurs, a job
description for the position is developed by the
administrator to whom the position reports. This
description is reviewed by the Executive Committee
and the affirmative action officer. The full job descrip-
tion is included in the published job announcement.
The procedure for the selection of division deans was
adopted by the Board of Trustees at its meeting of
May 3, 1993. It was developed by the Executive
Committee and is still being contended by faculty.
The job description for the division dean position was
developed by the department chairs. (Doc. 4-2.)

The procedure for the hiring of faculty was developed
by a committee of faculty and administrators in
conformance with the requirements of AB 1725 in
1990 (doc. 4-3). The procedure was reviewed again
in 1991 and revisions made. Job descriptions for
faculty openings are developed by the departmental
hiring committee each time a vacancy occurs, This
description is reviewed by the vice president for
Instruction and the affirmative action officer. The full
job description is included in the published job
announcement. In addition to the job announcement
for a faculty position, Human Resources includes a
letter which further explains the selection process and
the requirements for the position.

The procedure for the hiring of classified staff was
developed and approved by the Faculty and Staff
Diversity Committee in 1992. Each time a vacancy in
the classified staff occurs, the manager is sent a copy
of the current job description so that it can be revised,
if necessary, before the position is announced. The
major functions of the job are included in the pub-
lished job announcement. (Doc. 4-3 & 4-4.)

Appraisal

According to surveys conducted by a subcommittee
of the Standard 4 committee, hiring procedures at all
levels are carried out in accordance with the pre-
scribed selection procedures (doc. 4-5). All new
employees met the qualifications stated on the job
descriptions and the minimum qualifications required
by the Chancellor's Office.

The Faculty Senate Board Shared Governance Com-
mittee has expressed serious concerns about the
process of hiring faculty and the hiring of division
deans. The Board of Trustees (BOT) revised proce-
dures for the hiring of division deans as a result of
considerable disagreement over the faculty/manage-
ment ratio at both the first and second levels of the
selection process during the 1993 search for the
replacement of the Social Science division dean (then
department chair). Previous to the revision, faculty
were a minority at both levels of interviews. Cur-
rently, four faculty and four administrators serve on
the first level and eight administrators and one
faculty member, a representative from the first level,
serve on the second level interview. While the BOT,
based on a 1983 PERB decision, regarded these as
management positions which did not require consul-
tation with the Faculty Senate Board (FSB), the fact
that these changes in the hiring procedures of
division deans were made by the BOT without the
consent of the FSB caused controversy on campus.

In addition, concern has been expressed by many
faculty members that the equivalency process needs
to be reviewed and revised. Faculty in the depart-
ments/divisions do not have a majority vote on the
Equivalency Committee.

There are a few classified positions for which there
are no published job descriptions. These positions are
typically ones which were developed several years
ago in which no vacancy has occurred which would
trigger a review of the description.
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ACADEMIC STAFF 90/91 | 91792 | 92/93 | 93/94 | 94/95 | 95/96
American Indian 00.7 01.1 01.3 01.3 01.0 01.3
Alaskan Native
Asian/Pacific 1slands 04.7 06.7 06.2 06.4 073 08.0
African American (not of Hispanic Origin) 11.0 11.3 11.3 11.4 11.7 12.0
European American (not of Hispanic Origin) | 75.2 72.5 722 71.6 70.1 69.6
Hispanic o074 | or7 | 083 | 085 | 089 | 08.0
Filipino 01.0 00.7 00.7 00.8 01.0 01.1
100.0 100.0 100.0 100.0 100.0 100.0
CLASSIFIED STAFF 00/91 | 91/92 | 92/93 | 93/94 | 94/95 | 95/96
American Indian 00.3 00.5 00.8 00.5 00.5 00.3
Alaskan Native
Asian/Pacific Islands 06.2 04.0 03.6 04.3 04.2 05.1
African American (not of Hispanic Origin) 20.0 20.2 20.9 20.5 19.8 19.8
European American (not of Hispanic Origin) 52.7 56.2 56.1 85T 55.1 542
Hispanic 17.5 17.3 17.7 18.8 19.5 19.5
Filipino 01.0 00.7 00.7 00.8 01.0 01.1
100.0 100.0 100.0 100.0 100.0 100.0

PCC has met the system-wide diversity requircment
in faculty staffing since 1992-93. Since 1992-93, the
trend in faculty staffing has been a constant slight
decrease in the category of “European American not
of Hispanic origin” and concomitant slight increases
in other areas. Minority faculty represented 40% of
the full-time hires for the 1995-96 academic year.
Gender distribution in faculty has remained more-or-
less constant in recent years at 50/50. (See Demo-
graphics, this document.)

In terms of classified staff, PCC has exceeded state
guidelines for many years in cthnic distribution but
has had difficulties in hiring and retaining women of
any ethnicity in the traditionally male skilled wades.

On the administrative level, PCC has not met state
guidelines but has made gains toward those goals
with the hiring of three African-Americans and one
Asian-American in recent years. Gains have also
been made in a more balanced gender distribution in
the administration/management area. (See chart
below.)
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Description

All PcC faculty and administrators meet the require-
ments for their positions as outlined in the Minimum
Qualifications for Faculty and Administrators in

California Community Colleges, 2d ed., January 1994,

which was developed by the Human Resources
Division of the Chancellor's Office. Classified staff
meet position requirements as determined by a
standard established in 1986-87 by a consultant
hired for the purpose of establishing such standards.

Appraisal

PCC maintains a staff that is highly qualified by
academic background and experience to carry out its
institutional and program responsibilities in accor-
dance with the purposes of the institution. A great

Description

Formal evaluation procedures and instruments have
been developed for administrators, faculty, and
classified employees to provide guidelines in content
and frequency of evaluation and to facilitate follow-
up and encourage improvement (see Standard 4E.4)
(doc. 4-3, 4-7, 4-8, 4-9, 4-10).

number exceed the minimum qualifications. For
instance, among full-time faculty, where the masters
degree or equivalent is the minimum requirement,
27% have eamed doctorate degrees.

A random survey (doc 4-5) made of members of
hiring committees of new hires from August, 1994,
to the present showed that in comparing the mini-
mum gualifications, knowledge, and skills described
in the job announcement to the actual candidates, in
most cases the person appointed exceeded the
requirements of each category, and, in all cases, the
person met the requirements.

Plan

No plan at this time.

Administration/management

The Board of Trustees has a self-evaluation procedure
(see Standard 8A.7).

The Board of Trustees, in accordance with their newly
designed procedure, will evaluate the President every
two years, beginning in 1997 (see Standard 8A.6).
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Managers have expressed satisfaction with the
evaluation process and instrument and consider them
effective in helping job performance. The evaluations
are done in a timely manner.

Faculty

The evaluation process for full-time faculty focuses
on teaching as the main criterion for evaluation with
multiple classroom observations and student evalua-
tions. Nonetheless, a number of faculty find the
evaluation process does not contribute a great deal to
their teaching effectiveness. Student evaluations are
sometimes useful, but classroom observations tend to
be limited in value because they are based on only
one or two class sessions.

In many instances, tenured faculty evaluations are
not completed by Feb. 20. They generally are done,
though, within the prescribed academic year.

Non-tenured, full-time instructors are usually evalu-
ated in a timely, regulated manner, but procedures for
evaluation of part-time faculty are loosely followed
and vary from division to division. Most divisions
evaluate instructors during their first teaching semes-
ter, but evaluations after that tend to take place

irregularly, in part because of the uneven employ-
ment patterns of part-time instructors.

Classified Staff

It is hoped that the new ISSU evaluation form,
with its more goal-oriented, cooperative format,
will eliminate some of the negativity that classi-
fied staff have associated with the previous
instrument. The previous form, still used by
CSEA, POA, and confidential employees, was
perceived by classified staff as leading to mecha-
nistic, nonconstructive criticism, and perfunctory
evaluation interviews.

There are also some managers of classified staff
who do not evaluate their staff members at the
regularly scheduled times. This remains an on-
going problem.

Plan

The Faculty Senate Board will present suggestions
for revisions in the faculty evaluation process to
the California Teachers Association.

Standard 4D: Stqff Development
4D.1

Members of the faculty, administration, and support staff remain current

in their field of expertise.
4D.2  Development opportunities are planned for each staff category with the
participation of the staff and are available to all and supported by the
administration and the governing board.
4D.3  Faculty, administration, mmmwmpmmm
ity supported Eyfﬂwmsﬁmm
Description the budget for the coming year (doc. 4-11).

Professional development activities are planned by a
broad-based staff development committee comprised
of members of the Faculty Staff Development Com-
mittee, Classified Staff Development Committee, and
the Management Staff Development Committee. At
least once a year, the members of the Staff Develop-
ment Committee attend a one-day retreat to discuss
staff development needs, plan activities and establish

M — e e e e A T P — . S—

The staff development expenditure reports filed by
the college at the end of each fiscal year show the
level of fiscal support given to staff development by
the college. This report includes moneys spent on
such things as sabbatical leaves and release time to
faculty and staff to work on staff development
activities. The 1994-95 report showed that the
college spent in excess of $800,000 on staff develop-
ment activities, which is about constant for recent
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undersubscribed. In other sessions, especially in
technical areas, demand is too high and people are
turned away. The divisions have also been unclear
about how to best utilize Flex time. In addition, it is
difficult for Faculty to understand what fulfills Flex
requirements and to keep track of Flex obligations.
Therefore, resentment about Flex Day and Flex
requirements exists in many quarters.

Workshops throughout the semester, especially those
on the use of technology, have been more clearly
successful in increasing the effectiveness of instruc-
tion, student services, and student success. These
workshops, which are announced through e-mail, are
often oversubscribed. On the other hand, other
workshops suffer from lack of sufficient publicity so
are sometimes not as well-attended as they could be.

There has been sufficient funding for management
and staff conference attendance, especially for
management for which conference attendance is
funded through regular budget lines and is therefore
not dependent on AB 1725 funding. Classified
moneys are sufficient in part because there are
relatively few conferences offered for classified staff.
The faculty, on the other hand, are often short on

funds for conference attendance because of high
faculty demand and limited division budgets.

At the 1995-96 Staff Development Retreat, the
committee discussed the lack of follow-up informa-
tion from conference attendees. The Committee
decided it would develop procedures and guidelines
which will insure that information gathered at
conferences is disseminated.

Release time for classified staff development is
sufficient, but there is concern among classified staff
about release time for attending governance activi-
ties (see Standard 8E).

Plan

.Human Resources will develop and distribute a

survey to the entire college staff to determine the
greatest college staff development needs.

The Flex Day Committee will reorient Flex Day to try
to better serve the needs of the staff.

Human Resources will develop a process to better
disseminate information from conference attendees to
all areas of the college.

Description

The Pasadena Area Community College District Policy
and Procedure Manual (doc. 4-18) describes all the
personnel policies and their procedures. Collective
bargaining agreements (docs. 4-7 - 4-10) also
contain policies and procedures affecting faculty and
classified staff, The Faculty, Adjunct Faculty, and
Classified employees handbooks (doc. 4-4, 4-19, 4-
20) discuss policies and procedures that are relevant
to the staff. Personnel policies and procedures are
clearly stated in each of the aforementioned docu-
ments. The policies and procedures have been written
and published for every employee group on campus,
are available for review by all staff members, and are
accessible through Human Resources.

To ensure equitable administration of personnel
policies and procedures, including complaint resolu-
tion procedures, the handbooks and collective bar-
gaining agreements are consulted.

Appraisal

The Board of Trustees manual has not been updated
on a college-wide basis since 1987, but the Board
policies were updated in 1995.

The Faculty Handbook is in the process of revision
and should be distributed to all full-time faculty
during the Spring, 1996 semester.

The Classified Handbook has not be updated since
1988. Many of the provisions of this handbook have
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tee and mutually agreed-upon changes were made.
This Committee has not met since that time.

Appraisal

Every time that collective bargaining agreements are
up for renewal, personnel policies and procedures
which affect the group of employees covered by the
agreement are reviewed and changes can be negoti-
ated.

The Faculty and Staff Diversity Committee meets
several times a year and includes a review of the

personnel policies and procedures which are included
in the Faculty and Staff Diversity Plan.

The Faculty Senate Board Shared Governance Com-
mittee is in the process of reviewing the hiring
procedures for faculty.

Plan

Following the Faculty Senate review of faculty hiring
procedures, the FSB shall attempt to reach mutual
agreement with the BOT or its designee on new
faculty hiring procedures.

4E.4

Procedures and criteria for personnel appointment, evaluation, retention,

Description (for more information, see 4A.2)

Management

Because each management position is slightly
different, the full composition of the hiring commit-
tees to select managers (except division deans) is not
defined. However, the interview procedures for hiring
these employees and the minimum hiring committee
composition is defined in the Faculty and Staff
Diversity Plan (doc. 4-3). Advancement (in the form
of salary increases) is published in the Management
salary schedule (doc. 4-21) for classified and aca-
demic managers. Procedures for due process for
classified managers and supervisors are contained in
the Classified Handbook (doc. 4-4). Those procedures
for academic managers are not contained in any
college publication, but are based on regulations
found in Title 5 and the Education Code. An Adminis-
trative Handbook was drafted in 1980. Another draft
was developed in 1992. However, neither of these
documents were issued in final form.

Faculty

For faculty members, the selection procedures and
criteria for full-and part-time instructors are stated in
the college's Faculty and Staff Diversity Plan (doc. 4-
3). Evaluation/retention procedures and criteria arc
stated in Article 7 of the collective bargaining agree-
ment. Advancement procedures and their criteria in
the form of salary schedules and step advancements

#

are stated in Article 12 and Appendix A of the
collective bargaining agreement. Procedures for due
process, in the form of grievance and dispute proce-
dures, are clearly stated in Articles 10 and 11 of the
collective bargaining agreement. Faculty members
receive a copy of their collective bargaining agree-
ment when they are hired and every time there is a
change (doc. 4-7).

Classified Staff

Procedures and criteria for the selection of classified
personnel are stated in the college’s Faculty and Staff
Diversity Plan (doc. 4-3) and in the Classified Hand-
book (doc. 4-4). Procedures for evaluation/retention
are stated in the collective bargaining agreements of
ISSU, CSEA, and POA (doc. 4-8, 4-9, 4-10). Ad-
vancement procedures in the form of salary increases
are also contained in the appropriate collective
bargaining agreements. Due process procedures are
contained in the appropriate collective bargaining
agreements as well. All classified staff members
receive a copy of the collective bargaining agreement
upon employment and whenever changes are made.

Appraisal
The procedures and criteria for personnel appoint-
ment, evaluation, retention, advancement, and due

process are clearly stated for faculty and classified
staff (with the exception of confidential classified
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Supporting Documentation for Standard 4

Referenced:

4-1 Technology Master Plan (draft)

4-2  Division dean information

4-3  Faculty and Staff Diversity Plan

4-4  C(lassified Handbook

4-5  Hiring procedures surveys

4-6  Teaching demonstration documents

4-7  Agreement between PACCD and CTA

4-8§  Agreement between PACCD and ISSU

4-9  Agreement between PACCD and CSEA

4-10 Agreement between PACCD and POA

4-11  Staff development retreat form

4-12  Faculty and staff development expenditure
report

4-13  Flex day programs

4-14  List of workshops

4-15  List of retreats

4-16  List of conferences

4-17  Release time form

4-18  PACCD Policy and Procedure Manual

4-19  Faculty Handbook .

4-20  Adjunct Faculty Information Handbook for
Extended Instruction

4-21 Management salary schedules

Other Supporting Documents:

Update of faculty, with degrees earned

Miscellaneous salary schedules

Criteria and procedures for employing, evaluating,
and compensating faculty in special programs such
as off-campus, study abroad, study travel, non-
credit programs, and programs provided by contract
with other organizations

Miscellaneous brachures, forms, handbooks, guide-
lines, surveys, etc.
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STANDARD O:
Library and Learning Resources

The college provides those learning resources necessary to support the educational pro-
gram and the intellectual and cultural development of staff and students, dqy and evening,
on and off campus. The adequacy of an institution's learning resources is, judged in terms
of its goals and programs. The ¢ffectiveness of an institution’s learning resources is judged
by how well and how much they are actually used.

Learning resources include the library and its collections, learning laboratories and cen-
ters, other collections of materials that support teaching and learning, instructional tech-
nology and support services, distribution and maintenance systems for equipment and
materials, instructional information systems, instructional computers and software, tele-
communications and other instructional media, and the facilities that house such equip-
ment and services.

Standard 5A: General Provisions

5A.1  The library holdings, media resources, facilities, and staff are sufficient
in quality, depth, diversity, and currentness to support the institution’s
educational gfferings.

5A.2  The library collection and other learning resources are adequately sup-
ported in relation to the total budget and needs ¢f the institution.

5A4.3  Learning resources are designed to provide support for varying modes of
instruction appropriate to students’ needs and learning styles and are
augmented to serve curricular changes.

5A.4  Technical assistance is provided to_faculty in the production of tests,
syllabi, audiovisual programs, and other instructional materials.

5A.5  Learning resources equipment is properly maintained.

Description tion) and ethnic heritage rooms. In the Library’s first
semester, circulation increased 65% over the Fall,

1992 semester, and the number of students oriented

) ) through formal orientations increased 3 . table

The new Shatford l.|bra}-y opened in Fall, 1993. The 1. Fag-:uity assignments involving Iibrarz}r‘]?'eisgmhw

Library has 55,000 assignable square feet and over have also increased considerably.

950 reader stations. It houses approximately

110,000 books, 4,000 cassettes, 500 videocassettes, ~ The Shatford Library provides access to its holdings

15,000 pamphlets, and 600 periodical subscriptions, ~ ©on every floor through thirty computer terminals.

It also maintains specialized collections (such as Faculty, staff, and students working in the instruc-

Special Services and the Chinese Language Collec- tional labs on campus can access the book catalog,

Library

e ————————————— ]
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Broadcasting, KPCC is member-supported with
approximately 15,000 members. It is licensed to the
Pasadena Area Community College District and is
located in the Shatford Library. 1t is the third-largest
public radio station in the Los Angeles area. Through
KPCC, twenty-five students a year gain professional
on-air experience as music announcers and news
anchors. Another 100 students train and work as
engineers. In addition, KPCC assists academic divi-
sions and the college with productions and special

programs.
Maintenance

The Library maintains service contracts with various
vendors for maintenance of its equipment. Downtime
for repairs from commercial vendors is insignificant.
The Library relies on Computing Services and Man-
agement Information Services for maintenance of the
Library's software, hardware, and network support.

Electronic Maintenance services the electronic
equipment for the college, including KPCC, 1TV, and
the Communication Division television studio. It
maintains the video equipment (180 TV monitors and
320 videocassette recorders) in all classrooms and
learning laboratories across campus as well as in the
Community Education Center and the Child Develop-
ment Center.

Appraisal

While new facilities have improved delivery of
services greatly in some areas, overall, these new
facilities, the changing dimension of technology on
campus, and a static, or in some cases, diminishing
budget over the last five years have adversely
affected staffing, resources, supplies and maintenance
in the Library and Learning Resources areas.

The Library has met with especially high acceptance
from the entire PCC community, as indicated by the
degree of increased usage over the old facility.
Shatford Library offers students and faculty more
efficient and congenial study and research areas,
more access to materials, and up-dated electronic
resources and equipment.

On the other hand, the three-floor arrangement has
created great challenges for staff coverage (see
section 5D for more on staffing issues). Also, the
Shatford Library book collection badly needs updat-
ing. Based on a 1996 sampling of general collection

and reference books, 45% of the books in the Library
were published before 1969; 72% were published
before 1979. Sixty-nine percent of the titles in
sciences and technology were published prior to
1979, While the PCC Foundation augmentation grant
is invaluable, it will not be adequate for the mainte-
nance of a dynamic library collection. The cost and
delivery of the Library's increasing use of electronic
resources has also added a budget burden to the
Library.

Conversely, the LAC identifies lack of space as the
critical factor in its ability to meet student needs.
Tutoring especially suffers from the small area to
which it is confined. Also, because the LAC shares
space with many other laboratories, the noise and
activity levels are high and make concentration
difficult.

At the same time, the Library, the LAC, and other
learning resource areas struggle to remain current
with and satisfy the demand for new technology and
information services equipment and services. How-
ever, funding and long-range institutional planning in
these areas is inadequate. Antiquated equipment
often causes problems for staff and students. A plan
for regular equipment and information access up-
grades needs to be developed, as does a long-range
budget plan.

As the college becomes more technically oriented,
Electronic Maintenance must also grow to meet the
technical needs of the institution. Currently, there is
insufficient time for routine maintenance in many
learning resource technical areas and for in-house
training of technical stafl. Further, the shop is too
small to handle storage of parts and equipment sent
in for repairs.

Plan

The Library and Learning Resource arcas will identify
the impact of new technologies on statting, equip-
ment, resources, and supplies and present special
needs requests within the budget process.

The Library and Learning Resource areas will present
strategies to deal with these issues for integration in
the Technology Master Plan.

The Library will identify ways to help defray the high
cost of supplies and subscriptions in the electronic
IeSOUrces area.
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technologies are advancing rapidly, there is a need
for frequent revision of this document. Although
limited numbers of faculty members actually become
involved in the sclection process, the faculty in
general seem to be pleased with the Library’s process
for selection of library materials.

As instruction shifts toward technology-based
materials, the LAC stafl has assumed the responsibil-
ity for the development of the student computer
network and its resources. While LAC staff are
qualified to select some materials, it is imperative to
have faculty more involved in the selection of
instructional support media for the LAC.

Currently, the IRC procedure for faculty and adminis-
tration participation in the selection, evaluation, and
elimination of learning resource materials is working
well, but rapid changes in learning technology are
making it difficult to provide faculty and staff with
the most current information about new resources.
still, the IRC has more titles than it can house. With
the implementation of the new computer booking
system in the Media Center, the IRC staff will be able

to identify more accurately older titles for possible
elimination.

Plan

The Library will design a plan to inform Library
Board representatives of new developments in
information technologies and information retrieval
methods.

The Library will explore options for involving more
faculty in library materials selection and evaluation.

The LAC will form an interdepartmental materials and
software review committee, especially in the high-
demand skill areas and in higher level course areas,
to make recommendations for the budgeting and
purchase of materials for the LAC.

The Media Center will design and implement a
weekly media preview service to teach faculty and
staff about new developments in learning technolo-

gies.

Standard 5C: Accessibility
a8C1

Use of the library and other resources is promoted through a comprehen-

sive program of orientation, instruction, and printed material designed to
assure substantial use of these resources by students, staff, and faculty.
- Attention is given to the needs of both traditional and nontraditional

students.

Description

Library

In 1995, the Shatford Library received the John
Cotton Dana Award, a national award given for
outstanding public relations in libraries. In addition,
the Shatford Library Guide (doc. 5-8) won a second-
place Silver Medallion in the Brochure/Flyer category
in the 1993 Medallion Awards competition of the
National Council for Marketing and Public Relations,
for excellence in library publicity. This guide informs
students of library resources, policies, procedures,
services, and instruction on the use of the on-line
catalog for books and periodical articles.

The Library also promotes the use of the library
resources through one-on-one instruction at the
reference desk; a one unit self-paced course, Basic
Library Research Skills; large group instruction
designed with specific instructor needs in mind;
faculty and staff orientations; and specialized bibliog-
raphies (doc. 5-2). In addition, a graphical user
interface has been installed to provide a visual
approach to library information. Since the Library
moved into the new structure, a considerable increase
has occurred in the number of class instructions. In
Fall, 1993, the number of student orientations
increased 32% from the previous year. During 1994-
95, librarians gave formal bibliographic instructions
to 125 classes, reaching over 3,250 students. Orien-
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Description

PCC’s new Community Education Center (CEC) and
the Child Development Center (CDC) have local
network capabilities, as well as wide-area network
capabilities, to provide access to campus resources,
including the Library, Instructional Computing Center,
the LAC, and other leaming resources. In addition,
Computing Services is studying the feasibility of
providing home access to the college’s learning
resources.

All resources of the IRC are available to the staff at
the CEC, but currently instructors must come to the
Media Center to pick up the materials.

Appraisal

Computing Services anticipates that the wide-area
network capability of the Community Education
Center and the Child Development Center will ad-
equately meet the needs for students to access on-
campus computer-based learning resources. Exten-
sion of the instructional network to dial-in access will
provide access from the CEC, community sites, and
private residences.

While CEC students have access to the Library's on-
line resources, they only occasionally come to the

main campus to use the Library and its resources.
The need for a core collection of reference materials
and the establishment of an effective delivery method
of main campus resources to the CEC needs to be
addressed. The IRC's delivery of material to off-site
locations also needs improvement, since faculty are
required to come to the Media Center to pick up the
materials.

Plan

The institution will complete plans to extend elec-
tronic access to community sites.

The Library and the CEC will study the library needs
of students at the new Community Education Center
in 1996 and design a plan for off-campus library
services and delivery.

The IRC will develop a plan for the IRC to work more
closely with the faculty and administration at the
new Community Education Center and Center Child
Development Center to create an efficient and reliable
system for delivering media resources.

The CEC will coordinate software evaluation and
purchases for their needs with the LAC for efficient
network sharing of resources.

Description

The hours of service are listed in the following table:

{see table ;:m following page)
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Description

Since many public libraries have universal borrowing
privileges, PCC students are free to access their
collections. Also, since the college is located in a large
metropolitan area, faculty and librarians refer patrons
to nearby academic and public libraries. In order to
assist users with these referrals, the librarians use
OCLC or Internet access to other libraries” holdings.
The Library also actively participates in interlibrary
loans. In 1994-95, the Library handled 357 transac-
tions. Other than interlibrary loan transactions (doc.
5-10), the Shatford Library does not have any formal
agreements with neighboring institutions regarding
borrowing privileges or cooperative networking.

Appraisal

The interlibrary loan arrangements work adequately.
The Library is able to satisfy requests in a timely
manner.

Although the California State Library has been
working on a grand design for a multitype library
network for the entire state, it would be beneficial to
students if the college had formal agreements with
nearby higher education institutions for mutual
borrowing privileges.

Plan

The Library will explore cooperative borrowing
agreements with nearby academic libraries such as
California State University, Los Angeles.

Description

All staff members in library and leaming resources
fulfill the posted employment requirements of their
positions.

A description of the staff for learning resources is
listed in the following table:

(see table on following page)
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the growing faculty demand for alternative methods
of instruction. -
Repair demands on Electronic Maintenance have
dramatically increased over the past five years while

the staff has decreased. The staff is too small to
provide routine maintenance of the resources.

Overall, drafts of the Technology Master Plan (doc. 5-
11) inadequately address issues of staffing or acquisi-
tion of electronic resources in the library and learning
resources area.

Plan

Using American Library Association Standards, the
Library will submit a five-year staffing plan which
will provide adequate professional and classified staff
both for the present and to meet the future increasing
and fast-changing demands in the information
technology arena. The Library will submit this plan to
the Budget Committee.

The Learning Resources departments will develop a
five-year plan to meet the increasing demands for
their services and will submit the plan to the Budget
Committee.

The LAC will study the feasibility of changing current
LAC staff positions from classified to certificated.

Description

Computing Services was created in 1993. It provides
all services previously supplied by Instructional
Computing Services (ICS) and a number of adminis-
trative services formerly provided by Management
Information Services (MIS) (for more information on
computers and computer servicing, see Standard 6B).

Computing Services supports over 753 lab/classroom
computers, and the Computing Services Instructional
Network provides students with access to more than
one hundred structured and unstructured software
applications (doc. 5-12). The Instructional Computing
Center (ICC) consists of two classroom labs and one
open lab, comprising eighty-seven networked com-
puter work stations. The one open computer lab has
twenty-five stations. The six instructional department
labs that Computing Services supports provide. 179
stations on the main campus. In addition, support is
provided to the Community Education Center (sev-
enty-eight stations) and eight campus departmental
sites, including the LAC and the Library. Computing

Services also supports the Computing Resources
Room for faculty and staff which is equipped with
five networked IBM computers, three Macintosh
computers, and various scanners and printers that
can be used for preparing instructional materials. The
ICC labs, as well as many of the departmental labs,
are still using the old ARCNet technology.

In 1988-89, the ICC reported 42,426 hours of student
attendance; in 1994-95, student hours had in-
creased dramatically to 66,018 (doc. table 5). Even
more significant has been the increase in the number
of student network logins, up from 59,400 in 1988-
89 to 215,813 in 1994-95. (These figures do not
reflect the use of resources where logins are not
required, such as in the Library.)

During the new faculty orientation, Computing
Services invites faculty to apply for a network
account and informs them of procedures for schedul-
ing the use of the computer lab. All faculty and staff
are also invited to a variety of workshops and
demonstrations scheduled on Flex Days and through-
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Supporting Documentation for Standard 5

Referenced:

Table 1

Table 2

5-1 Budget for the Library

5-2 Curriculum materials for bibliographical
instruction

5-3 LAC bibliography

5-4 Media Catalog

5-5 Telecourse brochures

5-6 Miscellaneous Library and Learning
Resources brochures

5-7 Policy for Library collection development

5-8 Shatford Library Guide

5-9 Library User Survey

5-10 Interlibrary loan agreements

5-11 Technology Master Flan (draft)

5-12 Computing services software applications

Table 5

Other Supporting Documentation:

Miscellaneous brochures, forms, handbooks, guide-
lines, surveys, etc.
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Supporting Documentation for Standard 7

Referenced: g Other Supporting Documents:

7-1 Institutional budget. Documents illustrating budgetary control

7-2  Educational Master Plan Miscellaneous brochures, forms, handbooks, guide-
7-3  Cost center budget package lines, surveys, etc.

7-4 FSB Shared Governance Committee Report o
the Standard 8 accreditation committee

7-5 Title 5, Section 53200, 1991

7-6  Independent auditor reports

7-7  Foundation documents

7-8  Auxiliary organization documents

7-9  Self-supporting activities documents
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Plan

No plan at this time.

Description

All of the college’s auxiliary organizations and the
PCC Foundation operate in support of the college and
~ are carefully monitored by college staff. The college
President and the dean of Institutional Advancement
serve on the Executive Board of the Pasadena City
College Foundation. The college President, the vice
president for Administrative Services, the dean of
Student Services, and the assistant dean of Scholar-
ships and Financial Aid serve on the Board of the
Scholarship Fund Association. The college vice
president for Administrative Services, the dean of
Student Services, and the assistant dean of Student
Alffairs serve on the Board of the Associated Students
Fund. The college vice president for Administrative
Services, the dean of Student Services, and the
assistant dean of Student Affairs serve on the Board
of the Pasadena City College Flea Market.

All of the auxiliary organizations and the PCC Foun-
dation are governed by boards of directors and
operate in conformity both with their own formally
adopted by-laws and with college accounting policies.
The organizations are audited annually by the

certified public accounting firm of Guill, Blankenbaker

and Lawson (doc. 7-7, 7-8).

The college has identified other programs which,
although not auxiliary operations, are designated as
self-supporting activities. These include Community
Education, Economic Development, the Child Devel-
opment Center, KPCC-FM, the Afterschool Music

Conservatory, and others. It is intended that the
revenue generated by these activities will equal or
exceed the cost to operate the programs (doc. 7-9).

Appraisal

During the past five years, the college has received
over $12 million in grants, equipment, donations,
and pledges from local individuals, corporations, and
foundations, including $5,000,000 from the PCC
Foundation and $4,000,000 through federal, state,
and private grants. The Flea Market, Bookstore, and
food service operations are all profitable services
which serve the needs of the campus community and
financially support the college's student activities

programs.

While, on the whole, the self-supporting programs
have done very well, occasionally individual activi-
ties have not generated sufficient income to cover all
of their expenses. In 1994-95, for example, the
Afterschool Music Conservatory, the Child Develop-
ment Center, and Economic Development reported
operating deficits. The college should carefully review
the viability of any program designated as self-
supporting which has demonstrated an inability to
generate sufficient revenue to cover expenses.

Plan

No plan at this time.

1472 —————————————————————————————
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Plan

No plan at this time.

Description

The college is a member of a self-insurance joint
powers authority, the Statewide Association of
Community Colleges (SWACC), which provides a
comprehensive self-insured program that includes
coverage for property liability, auto liability, profes-
sional liability, and fidelity bond. Through SWACC,
the college has a $50,000 deductible and coverage
up to $1,000,000 for each liability occurrence. An
additional $14,000,000 of excess liability coverage is
provided through the Schools' Excess Liability Fund
(SELF). For real and property losses, the college has
a $25,000 deductible and coverage up to $250,000
through SWACC. Excess property coverage through
SWACC amounts to a maximum of $95,000,000 per
occurrence. Claims against the college are adminis-
tered by the firm of Keenan and Associates.

The college is also self-insured for workers' compen-
sation. The college is a member of the Schools

Alliance for Workers' Compensation Self-Funded Joint
Powers Authority (SAWCX I1). The college's deduct-
ible for this program is $150,000, with a limit of
$3,000,000 per occurrence.

The District reviews the various plans annually.
Appraisal

The director of Business Services, who serves as the
District’s risk manager, has stated that the coverage is
adequate at the present time. The fact that SWACC
requires the participation of the member districts
allows Pasadena City College to have direct input
regarding the development of risk management
policies and procedures.

Plan

No plan at this time.

Description

All of the college's financial records and internal
control processes, including those of the auxiliary or
specially-funded operations (Pasadena City College
Foundation, the Scholarship Fund Association, the
Associated Student Fund, the Flea Market, and KPCC-
FM), are audited annually during the fall by the
certified public accounting firm of Guill, Blankenbaker
and Lawson (doc. 7-6).

Appraisal

The District's auditors have stated that the financial
statements are presented fairly and accurately and
are in conformity with generally accepted accounting
principles. All recommendations in the annual audits
have been appropriately acted upon.
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Appraisal Plan

In general, the college has adequate plans to cover The college will continue to aggressively pursue grant
long-term projected costs. Considerable concern was money for the purchase and/or replacement of
expressed, however, by members of the committees computer equipment.

and staff about the college’s long-term ability to fund
equipment replacement, especially the replacement of
the increasing inventory of computer equipment.

Standard 7C: Financial Management .
7C.I  The organization for financial management is clearly defined.

Description Appraisal

The vice president for Administrative Services has The organization for financial management is clearly
primary responsibility for the financial management defined and the chain of command is listed on budget
of the college. The vice president is assisted by three worksheets, on cost center pages of the adopted

fiscal managers. The director of Fiscal Services has budget, and on various budget change approval
responsibility for all of the accounting functions for forms. The organizational structure is reviewed and
District funds. The supervisor of Student Business updated each year by the director of Business Ser-
Services has responsibility for all of the accounting vices and the director of Fiscal Services.

functions for the auxiliary funds, except those of the

Foundation. The director of Business Services has Plan

responsibility for budget development and position

control. (See Organizational Charts, this document.) A new vice president for Administrative Services was
In all of its fiscal operations, the college follows the appointed June, 1996.

California Community College Budget and Accounting

Manual.

G2 WWWMMWMMWW
and reviewed.

Description Printed financial reports are distributed to administra-

tors and cost center managers on a monthly basis
(within the first week alter a month-end), and a
variety of special financial reports can be requested
through the Fiscal Services office or through the
Management Information Services office.

The preliminary and adopted budgets are approved
by the members of the Board of Trustees, who also
receive copies of the quarterly financial reports that
are sent to the Chancellor’s Office. Cost center man-
agers receive monthly Expenditure Summary Re-
ports. With the installation of the computer network,
all cost center managers and those staff members
with network-compatible computers have access to
all the information in the fiscal accounting system.

Appraisal

The fiscal information system works well.
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which assigns priorities to the special needs requests,
includes two members from the Faculty Senate, one
member from the Classified Senate, and four mem-
bers from the Executive Committee. In 1993-94,
$95,072 was available in the special needs budget; in
1994-95, the figure was $120,226, and in 1995-96,
$110,130. Both the tentative and adopted budgets
are approved by the Board of Trustees.

Appraisal

Although not all staff members are familiar with each
aspect of the budget development process, it seems
that those who are actively involved in budget
preparation and approval (cost center managers,
administrators, Budget Review Committee members,
and Board members) do understand and accept the
process and their function within the process. The
vice president for Administrative Services and the
director of Business Services make regular presenta-
tions of the budget process to interested campus
groups.

However, in comments made during an open campus
meeting and from interviews conducted by Standard
7 committee members, it is apparent that the linkage
between the budget and educational planning is not

always clear to some who are not actively involved
in the budget development process. Further, a num-
ber of staff members expressed a desire to be more
fully involved in the development of the budget for
their cost centers. In a report presented to the Stan-
dard 8 accreditation self-study committee by the
Faculty Senate Board Shared Governance Committee
on May 1, 1995, it is stated that “the
Administration’s current budget development process
was not mutually agreed upon by the administration
and the Faculty Senate” (doc. 7-4). The
Administration's position is that since PCC's budget
process was in place prior to Title 5 (Section 53200,
1991) (doc. 7-5), it remains in existence until a
request is made to change iL.

Plan

The vice president for Administrative Services will
have cost center managers (instructional managers,
office managers, etc.) better acquaint and involve
their staff in the development of the budget for their
dleds.

The Faculty Senate Budget Committee has been
commissioned by the Faculty Senate Board to pro-
pose a budget process in accordance with Tite 5.

7B.3 MM@WMWW WWW
programs, services, costs, and resources.

Description

The uncertain nature of annual state funding for
higher education precludes any meaningful long-
range planning regarding state resources. In areas
where the college has control over the financial
planning, long-range projections have been used. For
example, the college has provided for long-term
needs to cover 20-year Certificates of Participation
and the 15-year Energy Efficiency Revenue Bonds.
In addition, the college has made provision for post-
retirement employee benefits and claims arising from
workers' compensation and property and general
liability.

On a more year-by-year basis, the college has taken
the following steps: enrollment management has
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been designed to keep over-cap enrollment within a
2% to 4% range; stringent controls on staff hiring and
careful management of staff attrition are used to
avoid future payrolls which exceed expected revenue;
funds are budgeted each year to match available state
funding for deferred maintenance in order to keep the
physical plant in good order; and annual allocations
for new or replacement equipment are made from
prior year unexpended funds.

In the computer area, in 1995, an additional
$400,000 of block grant money received from the
state was set aside to purchase or replace computer
equipment. PCC's aggressive grant program has also
contributed to the institution’s ability to purchase
high-tech equipment.
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Appraisal

In two of the last four years, 1992-93 and 1993-94,
the District has had to cover a portion of expenses
from reserves because appropriations approved by
the Legislature and the Governor proved to be late in
arriving or overly optimistic, resulting in funding
deficits in each year. Through careful enrollment
management, conservative budgeting, and the
maintenance of reserves in excess of recommended
minimums, the District has avoided the need to
borrow money to meet payrolls or to make vendor
payments. For example, when the establishment of

the Educational Revenue Augmentation Fund
(ERAF) resulted in long delays in colleges receiving
their authorized revenue, the extra reserves meant
that Pasadena City College did not have to borrow
funds through Tax and Revenue Anticipation Notes
(TRANS) in order to meet payrolls.

Plan

Until the state budget process reaches a state of
predictable stability, the college will continue to
maintain General Fund reserves in excess of the
recommended minimums.

Description

Since the last accreditation visit, the college has
adopted an educational master plan, entitled Teaching
for the Future, which is integral to financial planning
(doc. 7-2). Each year, prior to the beginning of the
budget development process, representatives from the
Faculty Senate, the Classified Senate, the Manage-
ment Association, the Associated Students, and the
Executive Committee attend a leadership retreat to
participate in the development of the annual goals.
These goals and the Educational Master Plan are the
basis for decision making by the Executive Commit-
tee and provide a guideline for allocating special
needs moneys.

All budget development activities begin at the cost
center level with staff participation. Each year cost
center managers receive a packet of instructions,
sample budget materials, and a budget development
calendar (doc. 7-3). Also included in the packet are
two flowcharts. The first flowchart indicates the steps
in decision-making for a number of activities (¢.g.,
collective bargaining, increases in staff FTEs, posi-
tion reclassifications, special needs, and equipment

allocations) which affect budget development. The

second chart depicts the process by which the budget
is linked to the educational plan.

For cost center managers, the budget development
process begins with a rollover of the prior year's
budget, adjusted for step and column, cost of living,
and benefits increases. Managers are then permitted
to further adjust the amounts allocated among hourly
staff, supplies, and services items as long as they do
not increase the total allocation. Requests for in-
creased funding are handled through the special
needs process. Staff development and equipment are
funded through a separate process.

The budget development process also has been
changed to make sure that the special needs review
requires that those requesting such funding link their
need to the educational plan and to the institutional
goals for that year. Special needs is the category in
which new or additional dollars are allocated to
specific cost centers. The special needs category also
covers large expenditures such as the cost of the
Board of Trustees elections and the accreditation Self-
Study because these are not yearly expenses and are
thus not rolled over. The Budget Review Committee,
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Appraisal

From 1990-94, the financial stability of Pasadena
City College, like that of most colleges in the state,
was severely challenged. The shortfall in projected
property taxes, the changing fee structure, the
unpredictability of the Educational Revenue Augmen-
tation Fund, and the tardy legislative approval
process all combined to make the process of budget
development a somewhat speculative activity.

- The college dealt with the decreasing revenue while

still maintaining a balanced budget by implementing
a three-pronged strategy: 1) using appropriate
technological tools to increase the efficiency of college

Description

In recent years the college has undertaken two long-
term liabilities: $14,500,000 ($7,000,000 in princi-
pal; $7,500,000 in interest and fees) in 20-year
Certificates of Participation to partially support the
construction of a badly-needed parking structure; and
$3,500,000 ($1,800,000 in principal; $1,700,000 in
interest and fees) in 15-year Energy and Water
Efficiency Revenue Bonds to support energy im-
provements. The parking structure liability has been
addressed through increased parking fees. The energy
project liability will be amortized through energy
savings over the life of the bonds.

The District has also set aside funds to cover risk
management liabilities and post-retirement benefits to

operations, 2) instituting an aggressive fund-raising
effort to supplement traditional sources of revenue,
and 3) adjusting, on an annual basis, the number of
sections offered and the number of staff positions
filled in order to bring college expenses in line with
available revenue. By the careful use of reserves, the
college has been able to operate in a fiscally respon-
sible manner in spite of the shifting revenue picture.
with the increased revenues in 1995-96, the college
received needed additional funds to maintain its
programs and fulfill its missions and goals.

Plan

No plan at this time.

employees. These reserves are maintained in the Self
Insurance Fund.

Appraisal

The District has been extremely conservative in the
assumption of long-term debt. The parking structure
debt was necessitated by the fact that the state does
not provide funding for parking facilities. The energy
conservation debt was viewed as a way to slow the
increasing demand on scarce General Fund resources
by the rising cost of electricity.

Plan

No plan at this time.

Description

Although the state requires that reserves be maintained
somewhere between 3% and 5%, the college’s Board of

Trustees has consistently required higher reserves.
The reserves percentage in 1992-93 was 13.36%; in
1993-94, 8.78%; in 1994-95, 7.85%; and in the
1995-96 adopted budget, the reserve is 10.04%.
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Revised 4/9/96 - Odessa Walker

FY 05-06 FY 94-95 FY 93-04 FY 92-93 FY 01-92 FY 90-01

59,100,850 | 55,201,728 | 55.737.680 | 55,506,024 | 55,571,411 | 55,857,408

6,144,665 | 4.301,496 | 5203543 | 8160330 | 6,691,925 | 4,469,362

50,593,224 | 60,941,223 | 63.666.354 | 62,263,336 | 60,326,770

FY 05-06 FY 94-95 FY 03-04 FY 92-93 FY 91-92 FY 90-91

REVENUE 7,485,741 5831,546 | 50991,720 | 5,714,192 | 5,669,025 | 5,897,261

BEGINNING BAL - N ] . i i

REVENUE 8,598,437 | 6,969,686 | 2497175 | 2,516,581 2,461,435 1,601,879

BEGINNING BAL 405,653 384,142 318.666 313,834 308,891 326,587

REVENUE 264,077 176,000 161,253 170,297 o .

BEGINNING BALANCE 23,734 4,651 182 16,435 : - .

REVENUE 2,566,098 2,141,605 1,766,525 1,520,500 1,480,000 925,000

BEGINNING BAL 3,863,454 4,583,609 4,253,095 4,060,614 3,463,258 2,855,404

REVENUE 11,321,254 | 17,891,848 | 21,437,592 | 14,814,245 | 14,757,179 | 15,787,658

BEGINNING BAL 5,062,985 | 10,365,189 | 11,446,234 | 11,346,367 | 10,791,716 | 10,082,409
REVENUE 996,000
BEGINNING BAL 6,649

TOTAL ALL RESTRICTED 41.494.080 | 48,348,276 | 47.872.442 | 40,473,000 | 38,951,504 | 37,476,198




STANDARD 7 :
Financial Resources

Description

Revenue to support the programs and services of the
Pasadena Area Community College District's General
Fund comes primarily from property tax collections,
state apportionment, student fees and tuition, and
local fees. From 1990-94, this combination of
revenue sources had resulted in less funding for the
college, in spite of a continually growing demand by
students for the college’s services. In 1990-91 the
Unrestricted General Fund revenue was
$55,857,408; in 1994-95, that figure had been
reduced through deficit funding to $55,291,728.

In 1995-96, there was a rise in revenue to
$59,109,850. Thus, the total operating budget for

the college for 1995-96 when including the begin-
ning balance from 1994-95, was $65,254,515. The
three main sources of revenue for the Unrestricted
General Fund (01) for 1995-96 were federal sources
(2%), state sources (43%), and local sources (55%).
Salaries absorb 87% of the unrestricted budget.

The District also maintains seven Restricted Funds:
the Restricted General Fund (03), the Student Finan-
cial Aid Fund (09), the Child Development Fund
(11), the Self Insurance Fund (13), the Capital
Outlay Projects Fund (15), the Deferred Maintenance
Fund (22), and the Capital Servicing Fund (71) (doc.
7-1).

(See following table for Adopted Budgets:)
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Supporting Documentation for Standard 6

Referenced: Additional supporting documentation:
6-1  Campus plan Miscellaneous brochures, forms, handbooks, guide
6-2  Master Plan lines, surveys, etc.

6-3 Emergency procedures

6-4  Schedule of Classes

6-5  Safety rules brochure information

6-6  Crime statistics update

6-7  Policies on safety, security, and energy
conservation

6-8  Cost center managers' survey

6-9  Grants and Foundation list

6-10  Technology Master Plan (draft)

6-11 Maintenance agreements
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Appraisal PCC will now be able to proceed with the completion
of the Master Plan due to passage of the 1996 bond
The Master Plan has been extremely successful to issue, Prior failures at passage had halted new

this point both in achievement and in involvement of  building construction as well as the renovation of old
members of the PCC and local communities. By Fall, facilities.
1996, the college will have completed the Shatford

Library, the parking facility, the CDC, and the CEC, Plan

thus making great strides toward alleviating condi-

tions of serious inadequacy. The institution will complete the facilities Master
Plan.
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On the other hand, rapid computerization, the
increasing complexity of programs, recent develop-
ment of decentralized special and departmental labs,
the increasing complexity of software, and the lack of
additional staff has resulted in problems in staff work
load, training of service staff, and administration of
computing services, making issues of maintenance of
the computers and the servicing of computer users.
The growth of technologies and their subsequent
need for service has produced an atmosphere where
quick fixes are the norm and preventive maintenance
is overlooked. There has been no increase in staffing
in Computing Services over recent years, and there
has been very little time for professional training of
staff members to keep them up to date on new
applications and equipment. Complicating matters in
this area is confusion on the part of faculty and
administrative users as to departmental responsibility
for different function or servicing problems. This
confusion seems to be the result of a lack of clear
coordination between MIS and Computing Services,
as well as some confusion about lines of responsibil-
ity for campus computing systems on the administra-
tive level.

Ergonomics is another area of concemn in terms of
computers. Equipment purchases, such as those for

Description

PCC has had a Master Plan for facilities since 1991
(doc. 6-2). The Master Plan committee is made up of
representatives from all college constituencies. The
Plan has guided the completion of the major building
programs of the past few years and includes com-
pleted plans for further construction as well as
extensive renovation of existing facilities (see Stan-
dard 6A). The Plan is designed to address educational
needs such as the Library, practical needs such as the
parking facility, and comprehensiveness through
construction of new off-campus facilities: the CEC and
the CDC. The Plan is currently more than eighty

the newly furnished offices in the new and renovated
buildings, are made with ergonomics and healthy
computer use in mind. But in older offices, the
addition of computers has not been accompanied by
the addition of appropriate chairs, desks, lamps, and
the like. There is also no systematic plan to update
these office sites. This is partially due to the delay in
the renovations and office relocations which were
dependent on passage of the bond issue. Plans for
updating equipment to ergonomically correct status
are included in these plans.

oOverall, though, the present equipment is safely
used. There have been few workers' compensation
cases in both computer and noncomputer areas.

The inventory system works well,
Plan

In accordance with the Technology Master Plan, the
college will provide the capital and human resources
necessary to maintain and improve the quality of
technological services.

The institution will provide ergonomically correct
equipment to office staff as the budget allows.

percent complete.

Faculty, staff, community members, and profession-
als in related fields have been active in determining
the appropriateness of all new and renovated facili-
ties. For instance, in the planning of the Library,
parking facility, CDC, and CEC, faculty, staff, and
students from those areas participated completely on
the planning committees, meeting with architects,
designers and engineers. They also looked at state
mandates for facilities, spoke with outside consult-
ants, and met with neighborhood members and local
elected officials to discuss the impact of the facilities
on the local community.
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been submitted for college review but has not been
approved as an official plan by any governing board.

Plan

The college will finalize the Technology Master Flan

in order to begin addressing some of the present and
long-range concerns about technological equipment
and support.

Description

Non-computer equipment is maintained on a regular
basis as required by the manufacturer or as needed.
Maintenance agreements are maintained with outside
contractors for other specialized equipment such as
copying machines, typewriters, and vehicles (doc. 6-
11). Computer equipment is repaired as needed under
warranty on campus or Sent out as necessary.

With a staff of eleven FTE, Computing Services
supports and maintains all desktop computing on
campus, installing and repairing equipment and
responding to software questions regarding all faculty
and instructional computers. The support extends to
the campus backbone, the maintenance contract for
which is funded by Computing Services. The Instruc-
tional Computing Center (ICC) employs two full-time
Instructional Computing Center Technicians and one
electronic repair technician (the same level of staffing
as 1988) to support more than 700 computers in
student-related areas and in all areas of the curricu-
lum. There are plans to add more than 300 comput-
ers in 1995-96, but there are no plans for increasing
staff to support these acquisitions. (See Standard 5E
for more information on computers and learning
resources.) One stafl person will be hired to maintain
_ CEC equipment. It is hoped that the position will be
filled by June, 1996.

MIS supports and maintains the campus mainframe
(the HP 3000) and network data base servers. MIS is
responsible for student records and other administra-
tive databases such as ESCAPE. In addition, MIS
maintains and supports the router and file server

required for off-campus connections such as the
Internet.

Equipment use training is provided for safe use of
specialized equipment in various departments,
including use of forklifts and electric carts. Training
programs are also run for use of protective equipment
for hearing conservation, respiration, and back and
sight safety for applicable employees. DMV checks
are run for personnel whose duties involve driving
college vehicles.

A staff member in purchasing is responsible for the
inventory of all campus equipment. All equipment
has electronic bar codes which allow for monitoring
and tracking.

Replacement of equipment is dependent on requests
from cost center managers.

Appraisal

Maintenance of classrooms and offices is generally
adequate. Evaluation, maintenance, and replacement
of equipment, however, are done on an ad hoc basis
in response to complaints rather than in a systematic,
preventative manner. There is no program for regular
evaluation, maintenance, or replacement of equip-
ment. The institution also suffers because there are
no established standards for purchase of equipment.

Overall, PCC’s current implementation of FDDI and
switched Ethernet, both at the main campus and at
CEC, creates a very stable environment that will
support the majority of the District’s needs at a
reasonable cost.
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will be for upgrades, the CEC, and administrative and
staff offices. Thirteen of these computers will be
going to faculty. Screen guards, arm and foot rests,
and other such accessories for safe, comfortable, and
ergonomically sound computer use are purchased as
requested. All faculty and staff with IBM-compatible
equipment are connected to the campus network
which provides access to a wide array of software,
receipt and sending of e-mail, and, for those with
Windows capability, access to the Internet.

In 1995-96, $100,000 was allocated for the acquisi-
tion of computer equipment in the technology budget.
Administrative departments have some Hexibility in
their budgets and are able to move funds from one
account to another for computer purchase. Faculty
computer purchases are funded through allocated
equipment funds from the reserve and have varied
greatly over the last four years: $300,000 in 1992-
93; $100,000 in 1993-94; $25,000 in 1994-95;
$100,000 for 1995-96. Much of the purchase of
specialized computer equipment has been made with
grant funds, including the Disabled Students High-
Tech Center (H.N. and Frances C. Berger Foundation)
and Engincering and Technology Division CAD
updates (H.N. and Frances C. Berger Foundation,
MTA, Chancellor’s Office) {doc. 6-9).

Recent models of multifunction copying machines are
strategically located around campus for use of faculty
and staff. FAX capabilities are available to all offices.
An upgraded phone system was installed in January,
1990 to provide call forwarding, conference calls,
voice mail, and other telecommunications capabili-
ties.

Twenty-seven vehicles are available for campus use,
including maintenance vehicles and vans for instruc-
tional trips. The institution also has the financial
ability to rent additional vehicles for instructional
programs as needed. The maintenance vehicles are
supplemented by electrical carts.

Appraisal

The amount and quality of classroom furnishings and
noncomputer equipment is not the highest in many
cases but is state-of-the-art in others. It is adequate
overall to allow PCC to prepare students for the
current workforce or for success in further education,
including in ficlds dependent on technology. The
District has also been able to equip new buildings

with new furniture and equipment to enhance both
the function and aesthetics of these facilities.

The computer revolution of the past five years has
been met at PCC with a great burst of purchasing that
has made computer access available to administra-
tors, faculty, and staff at a rate above average for
comparable community colleges (see Standard 5 for
information on student computing equipment and
facilities). Upgrading, replacement of old equipment,
and purchase of new equipment continue. Still, PCC
has not been able to meet the college need for
computers. Approximately 102 out of 391 full-time
faculty members do not have computers, and many
faculty who have them must share, thus limiting
access to programs and networks. The Faculty
Computing Committee (a standing subcommittee of
the Faculty Senate that makes decisions on faculty
computer purchases and distribution) reports an
outstanding demand of forty first-time requests for
computers and fifty requests for upgrades, Further,
the age of faculty computers, the bulk of which were
purchased three to five years ago, presages an
increased need for upgrades or replacements in the
near future. Many faculty, as well as classified staff,
cannot take advantage of current campus software
and network offerings because of outdated equip-
ment. The irregularity in funding for faculty comput-
ers in particular has made setting a program for
purchase and upgrades impossible.

Insufficient training opportunities and printed manu-
als for faculty and staff using computers have limited
the usefulness of computer capability. Flex Day
training seminars are always oversubscribed, as are
the workshops offered throughout the year during the
work day. There is no coordinated program for
training staff or faculty upon installation of equip-
ment or system upgrades nor are sufficient manuals
available.

The most recent draft of the Technology Master Plan
set technology goals for the campus (doc. 6-10).
These goals include the establishment of the use of
technology as a high priority and the setting of
realistic and objective timelines to implement the
plans. The goals also call for budgetary support for
technology, including purchase, updating, and
replacement of equipment, and the provision of
support services and training. This Plan, as imple-
mented, might begin to address some of the techno-
logical needs of the college, but so far the Plan has
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Appraisal

Safety statistics reveal a low crime rate at Pasadena
City College, especially impressive for an urban
environment and a campus with approximately

23,000 students, staff, and visitors a semester and
an approximate average of 15,000 cars parked per
day Monday-Thursday, 10,000 on Fridays, and
5,000 on Saturdays.

Murder 0 0 0
Rape 1 0 0
Robbery 5 3 5
Ageravated Assault 2 4 3
Burglary 31 23 4
Motor Vehicle Theft 43 13 11

Burglary and car thefts have gone down significantly
over the last three years. The attention paid to safety

concerns in the new parking facility also seems to

have paid off, with virtually no crime reported in that

arca.

Printed emergency procedures posted inside office
and classroom buildings are in place and accessible
and the staff seems well-informed about procedures.

A September, 1995 survey of cost center managers
concerning safety issues in their areas revealed that

most areas are seen as adequately safe (doc. 6-8).
Lack of sufficient storage space, though, was noted
as a safety problem in a number of areas.

The institution is in compliance with ADA and OSHA
requirements.

Plan

No plan at this time.

Description

All classrooms and educational facilities are fitted
with adequate desks, chairs, blackboards, tools,
supplies, machinery, and other educational equip-
ment. (See Standard 5 for information on leaming
resource facilities and equipment.) State-of-the-art
computer and/or electronic equipment is available in
the Physical Sciences Division, the graphic arts lab,
the engineering and tech labs, and the TV and radio
stations. All other labs and shops are equipped with
modern equipment and tools in sufficient numbers
and quality for the training of students. The new

Library was supplied with all new furniture and
furnishings, and new furniture and furnishings have
been ordered for the new CEC and CDC facilities.

Currently there are 1,261 computers at PCC: 189
faculty computers, 319 management and staff
computers, and 753 classroom and lab computers.
There is at least one computer in every staff/adminis-
trative oftice on campus. Almost half the faculty
offices (accommodating from two to five faculty
members) have computers. Two hundred more
computers will be purchased and installed over the
next three to four months. Most of these computers
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Description

College Safety Services is staffed by nine sworn
officers and two parking and security officers supple-
mented with approximately ninety student cadets.
Safety officers or cadets patrol the main campus, the
CDC, and the CEC twenty-four hours a day, seven
days a week with a foot and vehicle patrol beat
system designed to ensure campus coverage. Two
patrol cars, six bicycles, four electric carts, and one
electric tram (which is used as part of the escort
service) are available for campus security. One
hundred emergency phones are located on the main
campus in parking lots, the parking structure, eleva-
tors, and in some hallways. Campus lighting was
upgraded for energy efficiency and safety in 1994-
95. An escort service for employees and students for
transport from classrooms to cars parked in campus
lots is available in the evening.

Emergency procedures for fire, earthquake, and other
contingencies are posted in obvious and accessible
places in every office and classroom (doc. 6-3). A
section on safety for the campus community is
published in the Schedule of Classes {doc. 6-4). Upon
employment, every employee receives a brochure on
general safety rules and the injury prevention pro-
gram and a safety folder which describes campus
safety features and reporting responsibilities (doc. 6-
5). Updates of crimes statistics are delivered once a
vear to all faculty and staff (doc. 6-6). The Safety
Office also provides crime awareness programs on a
regular basis, and the college offers CPR training
twice a year for faculty and staff.

All buildings are equipped with alarm and sprinkler
systems and fire extinguishers. All fire equipment is
tested on an annual basis. Appropriate safety equip-
ment such as first aid kits, chemical showers, and
eyebaths are provided in all instructional labs and
maintenance work areas.

The campus supports a well-maintained student
health office. In addition, the college is a disaster
assistance site per agreement with the Red Cross and
is equipped with appropriate facilities and resources.

The institution recently hired a consultant to ensure
college compliance with ADA requirements. The
college is amply equipped with ramps and elevators
in all facilities. Only one classroom on the main
campus does not have wheelchair access. TDD
telephones are also available for the hearing impaired
near the DSP&S office. '

In compliance with federal standards, PCC has a
regular procedure in place to dispose of hazardous
materials and completes all required reports regarding
compliance. A classified employee has responsibility
for maintaining the hazardous materials program. In
addition, training in proper procedures for the han-
dling of blood-borne pathogens is offered under
OSHA guidelines.

The college participates in the state program
(Greentree) to increase energy conservation. New
campus lighting, both internal and external, are
recent efforts of the campus in this area.

A fully budgeted Safety Committee, composed of
twenty representatives from various segments of the
campus, meets to oversee and plan activities related
to safety. This Committee is responsible for the
annual Health and Safety Fair held on campus;
reviews complaints and concems from faculty, staff,
and students; and makes recommendations to the
Executive Committee and Board of Trustees on policy
changes. In addition, once a year, representatives of
Business Services, Safety Services, the student body,
and any other interested parties conduct safety walks
throughout the campus to identify problem areas.

(For policies on safety, security, and energy conser-
vation, see doc. 6-7.)
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sculpture garden will add to the green space on

campus, making the campus more aesthetically
appealing and offering another venue for perfor-
mances.

A new Community Education Center (formerly )
known as the Community Skills Center and housed in
space owned by the Pasadena Unified School District)
is scheduled to open August, 1996, and is located in
northeast Pasadena, approximately three miles from
the main campus. The new 70,000 square-foot
facility will contain 31 classrooms all wired for
computers, a multi-purpose room (available for
community use), a learning assistance center, and
administrative space.

The Child Development Center, formerly located in
the CSC, is scheduled for completion in Fall, 1996,
and is located one block from the main campus. The
22,000 square foot facility will contain three main
rooms, an infant/toddler facility, a snack preparation
area, a reception and lobby area, offices, and obser-
vation rooms.

The District also leases approximately sixty off-
campus facilities from a variety of public agencies to
conduct non-credit classes through its Community
Education and Continuing Education programs. In
addition, the District leases a 9,000 square-foot
building to serve as a warchouse.

The District has acquired seven residential homes
adjacent to the campus, including two houses demol-
ished and rebuilt by Building Construction classes. An
eighth house was also built by the students in a joint
project with the city of Pasadena. None of the resi-
dential homes are used to provide instructional
classroom or office space for the college.

Over 80 full-time employees provide maintenance,
gardening, and other support services for the campus,
the CEC, and the CDC on a regularly scheduled basis.
There are also provisions for special projects.

Appraisal

The past few years have seen major changes in the
PACCD facilities due to the District's successful efforts
in obtaining the financial resources necessary to fulfill
the goals established in the campus Master Plan (doc.
6-2), adopted by the Board of Trustees on December
6, 1989, The four completed or nearly completed
buildings— the Shatford Library, the parking garage,

the Community Education Center (CEC), and the
Child Development Center (CDC}— have solved many
of the most serious space and facilities problems PCC
was experiencing. The Library is an aesthetically
pleasing facility that has significantly improved all
library functions. The parking garage has largely
solved the parking problems of the main campus and
has also improved relations with community neigh-
‘bors by decreasing residential area street parking. The
CEC will allow for the improvement in and updating
of delivery of services to CEC students. The increased
space in the CDC will enable the Center to add an
infant care program, accommodate 110 children in
the pre-school and after-school programs, and offer
lab facilities for 45 college students in field practice
classes. The considerable attention given to design,
landscaping, and the impact on the local area in the
CEC and CDC has resulted in facilities that enhance
the appearance of local neighborhoods.

Classroom space itself on the main campus is just
adequate to meet the needs of the institution. Classes
run five days a week from 7:00 a.m. to 10:00 p.m.
and on Saturday mornings. Except for Saturdays,
most classrooms are filled throughout much of the

-~ day. Needed additional space for multi-station in-
structional computer and other labs, as well as for the
Learning Assistance Center, will continue to be at a
premium. Planned renovations should solve some of
the problems of space use and organization of
services, notably in physical education and student
services (see Standard 5) but will not address all the
space CONcermns.

The campus grounds and buildings are generally
well-maintained with close attention paid to land-
scaping, general up-keep, and cleanliness. Efforts at
making the new buildings and signage fit into an
overall architectural design for the campus have been
particularly successful. The exterior painting of many
buildings has also helped maintain a positive appear-
ance for the campus. On the other hand, interior
painting is needed in a number of offices and class-
rooms.

Plan

The institution will complete the Master Plan and the
sculpture garden and amphitheater.
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Physical Resources

Physical resources, including buildings and equipment used both on- and off-campus,
are adequate to serve the needs of the institution in relation to its stated purpose and its
goals and activities. The physical environment of the institution contributes to an atmo-

sphere for gffective learning.

Description

The Pasadena Area Community College District
occupies facilities at three major sites and a number
of smaller sites in the city of Pasadena.

The main campus is situated on 53 acres on Colorado
Boulevard, the main thoroughfare in Pasadena. The
39 buildings on the main campus house standard
classrooms, auditoriums, theaters, vocational/
instructional shops and labs, a TV studio, a radio
station, an art gallery, a life science museum, a
planetarium, a physical education facility including a
stadium and a swimming pool, and other instruc-
tional facilities (doc. 6-1). The three-story, 50,000
square-foot Walter T. Shatford Il Library opened its
doors in September, 1993. The Library also contains
a 9,000 square foot Media Center. In January, 1995,
a five-story, 2,000-space parking structure was
completed. This new structure resulted in a net gain

of 1,600 parking spaces.
Recently completed restoration projects on the main
campus include the following:
« Repainting of the exteriors of the C, D, and E
Buildings and trim of most other buildings to

correspond to the architectural theme and color of
the new Library and parking structure

= The installation of a new air conditioning
system in the Campus Center

= Construction or renovation of signage at needed
areas throughout the campus

+ Remodeling and redesign of the locker rooms
and showers in the W Building to accommodate
students and staff and the creation of a tempo-
rary training room and office space for the
Physical Education staff

» Remodeling of the Bookstore and most student
food service sites

The passage of the March, 1996 bond issue (Proposi-
tion 203) will allow the college to complete plans
which include renovation of the old library, the
remodeling of the Music and Robbins buildings and
Sexson Auditorium, and the construction of a new
Physical Education facility which will include a pool/
fitness center and football stadium. There are also
plans to completely remodel the main campus dining
area. Another construction project, the sculpture
garden with a small amphitheater, is funded privately

- and should be completed by Summer, 1997, The






STANDARD

Physical Resources

STANDARD 6 COMMITTEE
Chair: Sherry Hassan, Business Services, Management

Faculty: Alan Armstrong, Engineering & Technology
Martha Hager, Nursing
Chuck Havard, Disabled Students Programs & Services

Management: Tim Berreth, Staging Services
Bob Cody, Computing Services
Don Holthaus, Facilities Services
Vince Palermo, Police & Safety

Classified Stgff:  Don Eckmann, Facilities Services
Ed Haines, Receiving & Warehouse



STANDARD 8:

Governance and Administration

Postsecondary education has a tradition of broadly shared authority and responsibilify.
For an institution to serve its purposes and achieve its goals each major constituency
must carry out its separate but complementary roles and responsibilities. Institutional
governance mechanisms provide the means through which policy is developed and au-
thority is assigned, delegated, and shared in a climate of mutual support.

Description

The governing board of the Pasadena Area Commu-
nity College District is composed of seven members,
each member elected from a legally defined trustee
area within the district boundary (doc. 8-1). Pursuant
to federal and state regulations regarding changing
demographics, the district was re-aligned following
the 1990 census (doc. 8-2). Board members serve
four-year, staggered terms and are elected in odd-
numbered years. The board is diverse by gender.

In August, 1994, the Board of Trustees adopted a

code of ethics (doc. 8-3) which addresses issues such
as the maintenance of confidentiality, mutual respect
and collegiality, the importance of representing Board

policies accurately to the community, and other
related matters.

During the past two years, the Board re-wrote or
otherwise amended the college by-laws to bring the
by-laws into compliance with the provisions of the
newly-revised Brown Act (doc. 8-4). All meetings are
conducted in compliance with the Brown Act and
other state-mandated open meeting laws, and the
Board considers only those matters appearing on the
agenda. Closed session practices comply with appro-
priate legislation. Unless otherwise determined,
regular Board meetings are held on the first and third
Wednesday of the month at 7 p.m. Special meetings
are held as needed.
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In addition to regularly scheduled Board meetings,
the Board holds an annual retreat for at least a half
day where it can address selected issues in some
depth. At these retreats, the members work with the
President to develop goals for the upcoming year and
to provide guidance to senior managers in their areas
of supervision.

Appraisal

The Board is elected in accordance with state laws
and makes every effort to represent the public

interest and the diverse elements of the population it
represents. The Board meets and conducts business
in accordance with its by-laws and in a reasonable
and responsible manner. Members of the Board
adhere to the code of ethics, and there are no known
conflicts of interest.

Plan

No plan at this time.

Description

The Board is the responsible fiscal agent for the
District and is fully informed about college budget
and financial matters. With the guidance of the
President and the vice president for Administrative
Services, who serves as the chief business officer, the
Board approves 1) the tentative and adopted budget,
2) the quarterly budget status transmittals to the
state, and 3) every transaction having an economic
impact on the District such as personnel travel, grant
applications and acceptance, contracts, program
budgets and expenditures, and all personnel actions
involving District funds.

Subject to the recommendation of the Curriculum and
Instruction Committee and upon the concurrence of
the vice president for Instruction, the Board approves
all educational programs and courses, including
additions and deletions, and exercises general over-
sight functions over the instructional program at PCC.
Currently, at each Board meeting, the Board hears
presentations from academic divisions, support staff,
classified staff, and students.

Appraisal

The Board's performance in terms of financial over-
sight has been strong, Several members of the Board
believe, however, that the Board might take a more

aggressive leadership role in identifying and securing
outside funding for the college.

Members of the Board have been guided by the belief
that the instructional program and the students are
central to their function.

According to the Board self-evaluation, some Board
members feel they have not done enough to keep
abreast of curriculum matters through attendance at
association conferences, educational meetings, and
personal reading (doc. 8-5).

The division/department presentations at Board
meetings have been successful in providing informa-
tion to the Board on instructional programs and
support services and in opening lines of communica-
tion.

Plan

No plan at this time.
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Description

The Board oversees the organization of the college. In
1989, with Board approval, the President reorganized
the senior management structure, creating a flatter
table of organization. The two vice presidents and
four deans function together as an executive commit-
tee, with each manager reporting directly to the
President. (See Organizational Charts, this docu-

Appraisal

The flattened administrative structure has worked
well to facilitate communication and make college
administration more efficient.

Plan

No plan at this time.

I

Description

District Policy Number 1610 (doc. 8-6) empowers the
Board, after appropriate consultation, to "select,
establish the rate of compensation for, provide regular
evaluation of, and/or terminate the Superintendent/
President.” g

In 1994, the Board adopted Resolution 228 (doc. 8-
73 which calls for a biennial evaluation of the perfor-
mance of the President beginning in 1996. However,
because the current President did not assume office
until December, 1995, the Board resolved (June 19,
1996) to conduct the evaluation in 1997.

Description

As part of the re-examination of District policies, the
Board developed a document which outlines its policy
and procedures for measuring its own performance
(doc. 8-8). The areas of concern for Board self-
appraisal include 33 questions under the following
headings: “Relationship With The President,” “Rela-

Appraisal

The Board has developed what they hope is a fair
and informative process for the evaluation of the
President.

Plan

The Board will employ the new evaluation instru-
ment to evaluate the current President according to
the prescribed timelines.

tionship To The Instructional Program,” “Staff And
Personnel Relationships,” “Relationship To The
Financial Management of The School,” and “Commu-
nity Relationships.” A form is also provided for
evaluating the level of completion of Board objec-
tives. These instruments were used for the first time
at the Board retreat in the summer of 1995 (doc. 8-
5).
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The evaluation instrument has proven valuable to the
Board in assessing its relationship with members of
the community and in establishing goals for the
Board and the institution.

At the retreat referred to above, and partially as a

result of its self-appraisal, the Board developed goals
for the 1995-96 academic year that will form the

basis of the Board's self-appraisal at its retreat in the
summer of 1996. These goals/objectives addressed
the Presidential selection, fiscal soundness, the
facilities Master Plan, and college governance (doc.
8-9, 8-10).

Plan

The Board will revisit its evaluation instrument and
conduct another self-appraisal in 1996,

Description

The Board has been fully informed about the accredi-
tation process. Several of its members are currently
serving on standards committees, and the most
recent past-President of the Board is a member of the
Steering Committee. Drafts of the accreditation report
were widely circulated on campus, and all Board -
members were given copies of the final draft and the

Appraisal

The Board worked well in the accreditation process
through representative participation on the steering
committee and on standards committees.

Plan

No plan at this time.

The District appointed a new chief executive officer (President) on December 1, 1995,
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Description

The current President employs a number of methods
to communicate to various constituencies at the
college and to clarify policies and procedures. He
holds weekly Executive Committe¢ meetings. He
attends Board of Trustees meetings twice a month
and Faculty Senate and Managément Association
meetings monthly. Once a year, the President attends
division meetings with the two vice-presidents to
present information and to respond to questions from
the faculty. Also yearly, the Leadership Retreat is
convened with representatives from all areas of the
college gathering to determine the goals for the
coming vear. The President also serves on a variety
of campus committees, including the Accreditation
Steering Committee.

The President issues periodic bulleting, memos, and
the like to the entire staff on college issues, both on
e-mail and through campus mail. The President has
also invited all staff members to address their con-
cerns to him through e-mail or memo, and he has
opened Executive Committee meetings. In addition,
approximately three hours a week, the President
walks through various parts of the campus to observe
activities and to engage staff and students in informal
conversation. The President also speaks frequently to
community groups.

Appraisal

The President maintains good communication with
the Board of Trustees and the Executive Committee
and Management Association through their regular
meetings. Information about college policies is clearly
conveyed and questions about the content and
application of policies answered (doc. 8-11).

Faculty meetings are poorly attended, so that avenue
for communication tends to be unproductive. Still, an
accreditation faculty survey revealed that 70% of the
faculty were satisfied or very satisfied with communi-
cation on campus. About a quarter of the faculty felt
unsatisfied or very unsatisfied with the level of
communication on campus (doc. 8-12). Most classi-
fied staff feel that communication with the President
has tended to be more up-down as opposed to
interactive and two-way.

The new President has pledged that he will exert
every effort to improve communication in all areas.
The recently established Leadership Retreat has
allowed for considerable school-wide discussion of
and participation in selecting goals and objectives.
The Executive Committee meetings have been
opened to staft for presentations. The President has
enlarged the informational letter and issues it with
considerably greater frequency. His e-mail access and
walks around campus are also useful in opening lines
of communication.

The President has also proposed a standing commit-
tee, to be called the College Council, to deal with
issues of college governance (doc. 8-13). This
committee will include representatives from all college
constituencies.

Plan

The new President will meet with small groups of
faculty and staff on a regular basis, including visiting
faculty and staff in the classroom, offices, and at their
work sites.

The President will convene the College Council in
cooperation with the campus governing boards.

8B.3  The chigf executive @w M mmmm bmmﬂs
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Description program offerings. There have been no significant

For the past eight years, the college has been fiscally
sound, with no layoffs or serious diminishment in

audit findings and no findings of non-compliance
with regulations. In addition, the college physical
plant has been transformed by the almost-completed
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$100 million Master Plan.
Appraisal

The college has remained economically stable while
managing to fund a multimillion dollar facilities
Master Plan. The past President was instrumental in
managing the finances of the college and in securing
the funds for facilities growth.

The Standard 8 accreditation survey responses to this
section show that 79% of the faculty are satisfied or
very satisfied with the past President’s performance,
with 13% reporting that they are unsatisfied or very
unsatisfied (doc. 8-12).

Plan

The current President will maintain economic stability
and complete the facilities Master Plan.

Description

In numerous memos and in his addresses to faculty
and staff, the new President has made it clear that
issues of diversity and affirmative action are to be
“front burner” goals for his administration.

Appraisal

Under the past President, staff diversity was a high
priority and great strides were made. For instance,
eight years ago, none of the division deans were
members of underrepresented groups; now, a third
are members of such groups. Affirmative action
monitors serve on all hiring committees.

The student body-of the college has also experienced
a shift in its ethnic composition, with a clear majority

of students now coming from traditionally
underrepresented groups (see Demographics, this
document). Educational programs and support
services have been developed to support these trends,
with significant support from the President.

Seventy-one percent of the faculty agree that the
President supports an effective affirmative action
policy; eighteen percent feel unsatisfied or very
unsatisfied with the efforts of the President on this
issue (doc, 8-12).

Plan

The new President plans to continue the strong
commitment to issues of diversity and affirmative
action begun by his predecessor.

Description

The former President maintained close relationships
with area legislators and kept them informed of major

issues confronting the community college system and

PCC in particular. In addition, he served on the
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Chancellor's Cabinet, composed of twelve Presidents,
thus keeping the college “in the loop” regarding
current legislation and the various legislative posi-
tions held by the Board of Governors and the Chan-
cellor.
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Appraisal

The former President was an effective lobbyist at the
state level. The acquisition of funding for the $100
million facilities Master Plan was a significant
achievement, particularly in light of the prevailing
fiscal climate. Appropriate attention was given o
bringing political officials to campus for briefings and
site visits. The President also provided leadership in
state and local organizations.

Seventy-three percent of the faculty felt satisfied or
very satisfied with the performance of the President

on this issue, while about two and one-half percent
of the faculty were unsatisfied or very unsatisfied
with his accomplishments in this area (doc. 8-12).

Plan

The new President plans an even more aggressive
information campaign with area legislators and
others in the political arena related to community

colleges and PCC.

Description

Pasadena City Eal]égc’s administration supports and -

is committed to a policy of shared governance as
elucidated in the Board of Trustees policy adopted on
November 20, 1991 (doc. 8-14). This policy encour-
ages the involvement of all parties affected by
decisions and policies. It operates through established
representative bodies: the Faculty Senate, the Classi-
fied Senate, the Associated Student Executive Board,
and the Management Association.

Through shared governance, faculty are represented
on all appropriate institutional committees and task
forces (see Standard 8D). In addition, all academic
divisions hold monthly faculty meetings. In some
divisions, subdivision meetings are also held on a
regular basis. Input from faculty on matters of
curriculum, hiring, course offerings, staffing, schedul-
ing, and departmental and budget allocations is
secured either through formal committees such as
hiring committees and the C & 1 Committee, or
through surveys such as the requests for schedules
issued by division deans each term. Faculty are also
central in the preparation of the division IPP reports.

Classified staff are involved in decision-making
through the shared governance process (see Stan-
dard 8E). Students are represented through the
Associated Students (see Standard 8F).

A management association exists to represent the
nonexecutive board management. The Management
Association has a constitution (doc. 8-15) and a

“board of directors made up of equal representation

from the following areas: 1) division deans, 2)
associate deans, 3) assistant deans and coordinators,
4) supervisors, and 5) classified managers. The board
of directors decides what issues are to be brought to
the yearly “meet and confer” meeting of the Manage-
ment Association and the Executive Committee. In
addition, the managers and the Executive Committee
meet once a month for meetings called Management
Association meetings. These meetings are primarily
informational. Recently, the managers started meet-
ing on an ad hoc basis to discuss issues of particular
concern to managers. Managers also meet with their
appropriate dean or vice president weekly to discuss
policy in their areas.
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Appraisal

Managers who are not on the Executive Committee
participate in institutional decision making in areas
that affect them as managers primarily through the
weekly meetings with the deans and vice presidents.
Division deans and student service managers seem [0
see themselves as more actively involved in decision
making in these venues than do some managers in
other areas.

Managers have expressed concern about sometimes
being left out of the shared governance process. The
Management Association itself is in a period of self-
definition in this regard. There has been some .
confusion about who belongs to the Management
Association. While the Management Association
board of directors does not include Executive Com-
mittee members or representatives, Executive Com-

mittee members attend and set the agenda for the
monthly Management Association meetings. Ques-
tions have also arisen about equity in representation
on the Management Association board, especially as
it relates to the selection of managers for representa-
tion on college committees and task forces. Such
selection used to be an Executive Committee function
but now is a Management Association responsibility.

For appraisal of shared governance on the faculty,
classified staff, and student levels, see Standards 8D,
E, and F.

Plan

The Management Association will revise its Constitu-
tion to more effectively guide its participation in the
college’s shared governance procedures.

Description

Pasadena City College regularly encourages faculty
development in a variety of ways. It offers conference

attendance money and sabbaticals to provide faculty
with individual opportunities for professional devel-
opment. It also offers on-campus workshops on
instructional techniques such as Classroom Assess-
ment Techniques (CATSs). The PCC Foundation
provides grants for the improvement of instruction
and the purchase of instructional materials not
otherwisc available under regular college budget
processes (doc. 8-16).

Pasadena City College faculty have regular opportuni-
ties to teach in study-abroad programs which the
college supports. Currently, the college has programs
in Oxford, England; Vietnam; Costa Rica; and Flo-
rence, Italy. Faculty who participate in the college's
Scholars Program receive stipends for the extra
preparation occasioned by their work. (See Standard
2D)
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The college encourages and supports team teaching
in the form of paired courses and blocks of courses
such as the American Cultures Block and the Hu-
manities Block programs. Faculty in paired or blocked
courses receive stipends during their first semester of
participation for the extra necessary preparations
required for team teaching (doc. 8-17).

A number of individual faculty members have
integrated innovative technology into their teaching
and/or contributed to the technological innovation of
their divisions through grant-sponsored purchase of
electronic equipment for the Physical Sciences
Division, the Engineering and Technology Division,
and the Disabled Students Program High-Tech Center.
The Grants Office has also been instrumental in
assisting faculty in securing grant funding in a great
many other areas, including the above-mentioned
CATs training and a number of seminars in
multicultural and interdisciplinary pedagogy (doc. 8-
18).
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Appraisal

While the college is receptive to innovations in
instruction and supports faculty endeavors in that
regard in a variety of ways, many managers feel
conference attendance support for faculty is
underfunded. They also feel that generic workshops
for all faculty, while valuable, do not address the
more specific staff development issues of individual
divisions and/or disciplines. Division deans feel that
funds for instructional improvement should be
targeted more to individual divisions so divisions can
use funds for more productive division- and disci-

pline-specific purposes.

while individual faculty have made substantial
contributions to the possibilities for technological
innovation in instruction, there are no dedicated
computer classrooms available to allow for more
generalized innovation in pedagogy involving
computers.

Plan

Division deans will move at least $100.00 per full-
time faculty member into conference attendance
budgets from other areas of their divisional budgets.

The administration assures that institutional research is conducted and 1

8C.3 ad tra. : .
that the results are provided to the faculty and the governing board.
Description dispersal. Because of the myriad demands on the

On July 1, 1993, Pasadena City College established
an office of Matriculation and Research Services,
which incorporated the work of the Office of Research
and Assessment. Staffed with an assistant dean
supervising a contract researcher and a half-time
secretary, this office is responsible for providing
institutional program planning data to all areas of the
college; for preparing data about assessment, place-
ment, and testing; for preparing demographic reports
about the college’s constituencies, particularly its
students; for responding to faculty research data
requests; for preparing special reports for the college's
Executive Committee and governing board as needed;
and for ensuring the integrity of the data the college
sends to the Chancellor's Office (doc. 8-19).

PCC uses a modified Santa Rosa Gold program for
data management.

Appraisal

Matriculation and Research Services is responsible for
a tremendous amount of information gathering and

office and its limited staff, the office has had to
prioritize research tasks. This has meant that the
fulfillment of some requests—for example, special
faculty research projects—has been delayed.

The reliance on the Santa Rosa Gold program for data
management with PCC-specific adjustments makes it
difficult to ensure the integrity of the college’s data.
Because the system has been so customized, changes
and updates are very complex and time-consuming.
As a result, the quality of its reporting data is not
dependable.

Plan

Matriculation and Research Services will develop a
plan to make data more directly accessible to users so
its work load can be lessened.

The college will re-examine the use of the Santa Rosa
Gold system.
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Description

Pasadena City College's administrative structure
continues to be relatively small with few administra-
tive layers. The Catalog lists the President, two vice
presidents, five deans, twelve division deans, five
associate deans, ten assistant deans, eleven directors,
three managers, and two coordinators as administra-
tors. The vice presidents and deans (not division
deans) make up the Executive Committee and report
directly to the President (see Organizational Charts,
this document) (doc. 8-20).

Appraisal

Many administrators at all levels are feeling more
burdened by a heavy workload. This is partially

" because of the streamlined nature of the administra-

tion, but much of the problem results from increasing
demands in the areas of reports, regulations, and
program responsibilities. The continued vacancy in
the assistant dean of Instruction position has also
resulted in additional responsibilities for the vice
president for Instruction and the division deans in
curriculum, faculty evaluation, and other instruc-
tional matters.

Equity in amount of responsibility is also an issue for
division deans. While each academic division is
headed by one dean, divisions vary greatly in size.
For instance, as of Spring, 1995, English and
Foreign Languages, the largest division, had 103

FTEF. The next largest division, Social Sciences, had
57 FTEF. Music and Nursing are the smallest divi-
sions with 20 FTEF each. In addition, some deans
have twelve-month schedules because of summer
programs— Nursing, Physical Education, and Engi-
neering and Technology— and the other deans have
eleven-month contracts. The eleven-month contracts
cause disruption in service.

Questions of responsibility are also an issue in
computing areas. Computing services are currently
split into two areas: Management Information
Services, which reports to the vice president for
Administrative Services, and Educational Computing,
which reports to the vice president for Instruction.

* MIS and Computing Services' needs and responsibili-

ties are sometimes unclear or appear conflicting.
Plan

The vice president for Instruction will recommend
that all division deans have twelve-month assign-
ments,

The vice president for Instruction will explore the
possibility of filling the assistant dean of Instruction
position. :

Upon finalization of the Technology Master Flan, the
college will reexamine the relationship between
Management Information Services and Computing
Services.
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Description

The Faculty Senate is the faculty group recognized
under Title 5 (doc. 8-21) and in the local Shared
Governance Agreement (SGA) (doc. 8-14) as having
the primary role in advising the Board of Trustees or
its designees on academic and professional matters. A
faculty senate has been active on the PCC campus
since 1971 and meets regularly twice a month. The
officers are elected for one-year terms with a maxi-
mum of four consecutive terms, and Faculty Senate
Board (FSB) representatives are selected by their
respective divisions. The Faculty Senate currently has
19 committees, including those dealing with profes-
sional rights and responsibilities, academic policies,
curriculum and instruction, and facilities.

Eighty percent reassigned time is shared by the
president and the vice president of the Faculty
Senate. The chair of the Curriculum and Instruction
Committee receives 20% reassigned time from the
college. The Faculty Senate AB 1725 Committee chair
and other officers and chairs currently have no
reassigned time. The Senate has a budget supported
with college funds, an office, and a 2/3 secretary.
Additional financial support comes from voluntary
dues from faculty members with approximately 60%
of the faculty contributing.

In November, 1991, the Board of Trustees of the
college enacted a governance policy that affirmed an
ongoing consultation process among all constituents
of the college. The policy calls for a process of
collaborative consultation and “mutual agreement”
between the faculty and the Board of Trustees or its
designees on academic and professional matters (doc.
8-14). According to Title 5 and the District’s Shared
Governance Agreement, all campus committees are (o
have faculty representation selected by the FSB after
consultation with the President of the college or his or
her designee. Faculty therefore are represented on
virtually all campus committees, including student
services committees, the Technology Master Plan
Committee, and other continuing and ad hoc commit-
tees and task forces. They are the majority on and
chair the Curriculum and Instruction Committee.
Faculty are also active in program review and cur-
riculum development on the division level.

The Faculty Senate Constitution has been reviewed
several times in order to update its role in accordance
with its expanded responsibility due to AB 1725. The
most recent revision took place in the winter of 1991
(doc. 8-22). The Senate, working jointly with the
union, are in the process of developing peer review
and tenure evaluation processes.
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Appraisal

In a positive initial step, the faculty and the Board of
Trustees reached mutual agreement regarding the
general role of the faculty in college governance. This
agreement, passed by the Board of Trustees as college
policy in November, 1991, reflects the mandates of
AB 1725 and Title 5 and outlines a faculty role in
formulating and assessing policy and procedure
regarding academic and professional matters through
the FSB and its designated AB 1725 Committee.

Faculty do serve on the Curriculum and Instruction
and other committees; however, while recognizing
that the administration and BOT do not share the
FSB's views, the FSBE believes that the administration
and the BOT have not complied to a significant
degree with the Shared Governance Agreement and
have not committed themselves to consulting and
reaching mutual agreement with the FSB on aca-
demic and professional matters. The FSB has identi-
fied several specific areas in which it feels this Shared
Governance Agreement (and AB 1725 and Titde 5)
has not been fully implemented: the hiring of faculty,
the hiring of division deans, the development of the
District’s budget process, the appointment of faculty
to campus committees and task forces, and the
offering and scheduling of classes.

In their report to the Standard 8 Committee (which
passed by unanimous vote), the FSB identified
several specific areas in which it feels the intent and
spirit of AB 1725 and Title 5 have not been fully
realized in governance practices at PCC (doc. 8-23).
In general, the FSB is asking that the administration
and BOT reach mutual agreement with the FSB on all
academic and professional matters identified under
Title 5. More specifically, the FSB is calling for: 1) a
revision of the District’s faculty hiring procedures that
authorizes faculty to assume the primary role in such
matters as called for by AB 1725; 2) a strengthened
role (commensurate with faculty authority under AB
1725 and Title 5) in the hiring of division deans
(managers that directly evaluate all teachers and
directly oversee all academic programs); 3) mutual
agreement upon a District budget development
process; 4) the right to appoint faculty members to all
campus committees and task forces in accordance
with Title 5; 5) a significant faculty role in decisions
regarding the offering and scheduling of classes, in
accordance with the faculty’s right under Title 5 to
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reach mutual agreement on educational program
development.

Finally, the faculty, despite having authority under
the law to enter into agreements on academic and
professional matters with the BOT, has no mutually
agreed upon means of resolving academic faculty
disputes with the administration, since previous
Faculty Senate dispute procedures, identified in the
most recent Faculty Handbook as Academic Due
Process (doc. 8-24), have, according to the adminis-
tration, been superseded by dispute procedures found
in the agreement between the faculty collective
bargaining agent (CTA) and the District (doc. 8-25).
Faculty contend, however, that the Faculty Senate
never agreed to such a change.

Part of the problem with implementation of shared
governance has been in interpretation. The policy on
shared governance is delineated in a general docu-
ment. Faculty as well as administrators are often not
sure of the roles faculty and administration have
been designated in the shared governance process.
Procedures need to be more fully addressed so that all
parties have a clearer interpretation of AB 1725 and
Title 5 roles and responsibility on academic and
professional matters.

In addition, some faculty at the college are unclear
and, perhaps, some are uninterested as to the specit-
ics of AB 1725 and Title 5. Also, various impasses
and difficulties faculty encountered in faculty at-
tempts to institute shared governance have resulted
in some disillusionment and erosion of involvement.

A further problem exists among interested faculty.
The FSB is unable to fulfill some of its responsibilities
because of lack of reassigned time for some commit-
tee chairs. For instance, the Faculty Senate AB 1725
Committee is charged with the task of regular review
of policies and procedures mandated as a primary
responsibility of the Senate by AB 1725 (see Faculty
Senate Constitution and By-Laws and Title 5, Article
2.#53200: doc. 8-21 & 8-22). The chair of this
Committee has no reassigned time. It would also be
helpful if the classified secretary of the Faculty Senate
office were a full-time position.

Finally, the Community Education Center faculty are
concerned that the CEC lacks definition as an integral
part of the campus community. Because of its physi-
cal separation and status as non-credit, the CEC has
been “outside the loop” of campus governance and
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activities. Although the CEC has been allotted repre-
sentation on the FSB, faculty at the CEC recently
expressed a desire for the FSB to consider doing more
to facilitate greater CEC faculty involvement in
governance. Faculty at the CEC believe that addi-
tional efforts are needed to help erase the widely
shared perception that they are “second class citi-
zens.”

Plan

The Faculty Senate will make additional changes to
its Constitution to reflect its increased role in making
recommendations to the Board of Trustees on aca-
demic and professional matters.

The F5SB will increase efforts to educate the faculty on
their rights and responsibilities under shared gover-
nance to foster more concerned involvement with
and input into the governance process.

The FSB and the BOT (or its designees) will: 1)
devise and implement a plan for reviewing PCC's
shared governance policy in an effort to find agree-
ment regarding the roles and responsibilities of
faculty in college governance in light of AB 1725 and
Title 5 and 2) develop more specific procedures that
are in compliance with AB 1725 and Title 5 man-
dates regarding the role of faculty in academic and
professional matters.

The FSB will negotiate with the appropriate bodies to
gain reassigned time for the chairs of the Shared
Governance AB 1725 Committee and other integral
FSB committees and FSB officers. The Board will also
negotiate for full-time status for the classified secre-
tary to the Senate.

The FSB will consider occasional rotation of meetings
to include the CEC as a meeting site and will make a
greater effort to accommodate CEC concerns. Some
committee meetings will be held at the CEC.

8D.5  Itis considered part of each facully member’s professional responsibilicy
to participate in committees and the governance structure of the institu-
tion.
Description ~ obligations to do so. There is no designated process

The Collective Bargaining Agreement includes a
provision that cach faculty workload include five
hours per week for governance and division commit-
tee participation (doc. 8-25).

Appraisal

There are a great variety of opportunities for faculty
to participate in governance and division committees.
Some faculty take considerable responsibility for
committee participation and governance activities on
a college-wide level. Others contribute through
divisional activities. Some do both. Some faculty do
not participate much at the division or college level in
governance activities, despite their contractual

for monitoring participation. The FSB believes that
commitment by the administration and Board of

" Trustees to fully implement shared governance as

stipulated in AB 1725 and Title 5 would encourage
faculty to participate more fully in college gover-
nance, as would more emphasis on governance
activities in peer reviews.

Plan

The FSB will present the contracted five hours per
week of governance to faculty as a serious paid
commitment.

The FSB will make efforts to have participation in
governance be strengthened in the peer review
process.
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Description

There is no formal document between the California
Teachers Association (CTA) and the Faculty Senate. A
representative of the bargaining group provides a
report at each Senate meeting.

Appraisal

For many years, the Senate and union operated as
separate bodies with limited interaction. However,

three years ago, a union representative was included
on the Senate agenda for a report at each meeting.

Recently, there has been more dialogue between the
Senate and the CTA. There still remains some confu-
sion among faculty as to the separate responsibilities
of these representational bodies.

Plan

The FSB will explore the possibility of developing a
delineation of functions agreement with the CTA.

Description

Classified employees of Pasadena City College elected
their first classified senators in March 1992. A
constitution and bylaws (doc. 8-26) were drafted and
ratified on April 29, 1992, by a vote of all classified
employees and amended on November 3, 1993. The
17 senators serve two-year terms and represent four
categories: clerical/secretarial, service/maintenance,
skilled trades, and technical/paraprofessional. The

number of senators from each category is determined

by the total number of classified employees in that
group as a proportion of the total number of classified
employees (doc. 8-27). The Classified Staff Develop-
ment Committee and Committee on Committees
currently function under the direction of the Classified
Senate. The Senate has an office on campus but no

~ clerical support. No additional reassigned time is
granted officers.

During the past few years, senior administrators have
committed themselves to providing greater opportuni-

ties for classified staff development and governance
participation. The college administration has made a
particular effort to include classified representation on
approximately 20 campus-wide committees (doc. 8-
28). The Board of Trustees' policy on shared gover-
nance includes a section on classified staff (doc. 8-
14), and a non-voting representative from the
Classified Senate sits at the Board table.

The Classified Senate normally designates classified
staff members to standing or ad hoc committees, task
forces, or special groups. The Classified Senate
Committee on Committees solicits volunteers and
makes recommendations to the Classified Senate for
appointment.

The Classified Senate maintains good working
relations with the unions on campus and does not
become involved in bargaining issues.

Under the leadership of the Classified Senate and with

the approval of the college's Executive Committee,
guidelines were developed providing four release
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hours per month for classified staff participation on
campus committees and in staff development activi-
ties (doc. 8-29). The guidelines became effective
January 3, 1995.

Appraisal

There is a widespread feeling among classified staff
that classified employees are excluded from gover-
nance. A possible reason is the lack of a campus wide
shared governance coordinating committee. Pres-
ently, there is no place where classified staff, faculty,
student, and management representatives meet and
discuss issues related to shared governance. This lack
may be filled by the President’s planned College
Council (doc. 8-13).

In addition, classified employees are not always
consulted or responded to regarding decisions which
significantly impact them. These include areas that
specifically apply to classified staff tasks as well as to
college issues. For example, recent changes in
requisitions and time sheets have caused decreased
staff productivity in these activities which could have
been avoided with prior consultation. Means of input
from and the responsibility for response to the
Classified Senate or other representative groups needs
to be clarified. Finally, information concemning issues
that impact classified staff or the college as a whole
are not routinely communicated to all members of the
classified staff, hampering its full participation in
shared governance and institutional decision-making.

Still, classified staff who participate on campus
committees and other shared governance activities

feel more positive about the way things are done on
the campus than those who do not. Nonetheless,
these participating employees experience problems.
Much of the work of the Classified Senate depends on
senators using their breaks and lunch times for
classified senate tasks, including clerical tasks.
Classified senators also use two of their four hours of
release time each month for the regular Senate
meeting. Classified staff frequently then must work
extra hours to “make up” for their absence from their
work site on Classified Senate or college business.
The Classified Senate has therefore requested a
review of release time (reassigned time is not an
option due to classified duties and contract provi-
sions) provided for official Classified Senate tasks.

Plan

The Classified Senate will prepare a request in accor-
dance with the special needs budget process to fund
clerical support to assist with preparing and distribut-
ing minutes of the Senate and performing other tasks
as needed to help the Senate function smoothly.

The Classified Senate will ask for a policy to commit
leadership bodies to respond in writing when requests
or recommendations are presented for approval or
review.

The Classified Senate will recommend that the college
initiate a procedure for planning that includes ad-
vance consultation with affected parties.

8E.3  There exists a well-

Description

The Classified Staft Development Committee is a
Classified Senate standing committee. All members of
the Classified Staff Development Committee are
members of the college’s Stafl Development Commit-
tee which was formed following the passage of AB
1725, Funding for this Committee’s activities come
from state allocations and are based on the Staff

Development Plan submitted by the college to the
State Chancellor’s Office (doc. 8-30). The college is
also in the last vear of a federal Title 111 grant which
has staff development as one of its primary compo-
nents.

There is no formal director of staff development on
the campus. For reporting purposes, the dean of
Human Resources is the designated chief staff
development officer and approves all budget-related
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paperwork and signs off on the annual Staff Develop-
ment Plan. The Classified Staff Development Commit-
tee processes requests for conference attendance
funded with AB 1725 funds.

The major activity planned by the Classified Staff
Development Committee is the annual retreat for
classified staff. Between 35 and 40 individuals out of
approximately 350 eligible employees have attended
each of the six two-day overnight retreats held at an
off-campus location. The emphasis at all the retreats
has been team building and on-the-job relationships.

Classified staff also participate in the institutional Flex
Day at the beginning of each year and workshops on
personal and professional growth issues throughout
the year.

Publicity about upcoming conferences and workshops
is maintained in a three-ring binder by one of the
Committee members. The conference information is
also regularly announced on the e-mail Bulletin.

Appraisal

At the Standard 8 open forum for classified staff and
in other discussions, a number of concerns were
repeatedly mentioned. The major concern was that
there is no ongoing comprehensive program for staff
development. Another issue was the difficulty that
some classified employees experience in receiving
release time for staff development activities. Despite
the institution of the release time guidelines referred
to in Standards 8E.1 and 4D, some employees still
are hesitant to request time, fearing the unpleasant
work situation they may experience if they pursue
their right. Even in the most benign situations, staff
have to make up the work not done while they
participate in development or governance activities.
Facilities and College Safety Services areas have had
proportionately lower participation in conference
attendance and other off-campus activities than other
areas of the college.

Of special concern to the Classified Staff Development
Committee is the limited participation in the Classified
Retreat, Only a small percentage of classified staff
attend and many are repeat participants (first-time
applicants have top priority). This can be attributed in
part to a lack of encouragement among supervisors.
Unitil direct pressure from senior administrators was
applied, Classified Retreat participation was routinely
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denied by certain offices to those employees who
requested permission to attend on the grounds that
they were essential to perform the current workload
and could not be spared even for one day. Partici-
pants in the classified retreats uniformly have given
the event high praise and believed it has contributed
to their growth and to overall staff morale. They have
also felt it was a valuable opportunity to leamn more
about other segments of the campus community and
establish networks to provide better service to
students.

Content of classified staff development activities is
also perceived as a problem. Evaluations of Flex Day
usually fault the lack of content of interest to classi-
fied employees (doc. 8-31). In addition, classified
staff have persistently requested more workshops on
Flex Day and throughout the semester and/or a
regular training program for computer skill develop-
ment, including the use of technology such as the
Internet. Currently such activities, except on Flex Day
when these workshops are oversubscribed, depend
on the willingness of the individual budget manager
to make certain his/her staff are released for training
at workshops.

In addition, the Classified Staff Development Commit-
tee observes a lack of cooperative development of
activities by the college Staff Development Commit-
tee. The classified members of the college Staff
Development Committee did not receive copies of the
1995-96 recommended plan of action for staff
development which was submitted to the college
Executive Committee and subsequently returned for
revision. They are unclear about exactly what
activities have been recommended or how they will
be funded. In addition, in a number of cases, the
1995 Flex Day activities for classified staff were not
those recommended by the Classified Staff Develop-
ment Committee. Further, when two workshops were
scheduled on the subject of shared governance,
classified speakers comparable to those from manage-
ment and faculty were not included in presentations.
On a number of occasions, very few or no faculty
members of the Staff Development Committee
attended planning meetings for Flex Day, resulting in
classified members of the Committee feeling as .
though they were expected to do much of the logis-
tics work.

Another issue of concern to the Classified Staff
Development Committee has been the co-mingled
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budget process applied to the AB 1725 funds. There
is no budgetary distinction between staff develop-
ment activities for academic, management, and
classified employees, so it has been difficult to track
expenditures that are charged to classified staff
development activities or to monitor and manage
budget allocations for items such as the Classified
Retreat. Requests for detailed financial accounting
have not been answered satisfactorily. The Senate is
working with the dean of Human Resources to find a
satisfactory interim solution.

Plan

The Classified Senate will request that the administra-
tion encourage managers to support the regulations .
for classified employee participation in staff develop-
ment and shared governance activities.

The Classified Senate will request that the Office of

Human Resources plan and implement a regular
series of training sessions on the adopted campus
standard computer software and associated computer
technology.

The Classified Senate will request that the administra-
tion restore the second-semester Flex Day for Classi-
fied staff, empowering the Classified Staff Develop-
ment Committee to design, plan, and conduct the
day's activities.

The Classified Senate recommends adding on-campus
staff development activities available to all classified
staff.

The Classified Senate will request that the institution
restructure the financial accounting for staff develop-
ment by establishing separate codes for employee
groups (staff, faculty, and management) to allow
each group responsible for staff development to set
priorities, allocate funds, and track expenditures.

Description

All students at Pasadena City College are considered
part of the Associated Students. The Associated
Students Executive Board (ASB) is elected by stu-
dents each year. The Board's responsibilities and
functions are defined in the ASB Constitution and By-
Laws (doc. 8-32). The ASB consists of the president,
executive vice president, vice president of Academic
Affairs, vice president of Business Affairs, vice
president of Student Services, coordinator of External
Alfairs, coordinator of Campus Activities, coordinator
of Cultural Affairs, and the coordinator of Publicity.
The ASB distributes funds to student clubs and
organizations and sponsors various activities, re-
treats, and workshops for the students.

The judiciary branch of the ASB, the Supreme Coun-
cil, consists of six justices and one chief justice.
Council members are appointed by the ASB president
and approved by the ASB.

In January, 1991, the Supreme Council initiated a

revision of the Constitution. This revision, under the
aegis of the ASB, was sent out to the general student
population for approval in March, 1995. The revised
Constitution did not receive the necessary 2/3 vote
for approval.

Appraisal

While there is a representative board for students, the
ASB has been in disarray for much of the past few
years. Many of the problems have come from ques-
tions of procedure and interpretation of the Constitu-
tion. The Constitution, as it currently stands, is
vague, contradictory, and inconsistent. It still needs
revision.

The function of the Supreme Council is also not well
delineated nor is its relationship to the ASB clear.
While, for instance, the Council has a say in areas
such as impeachment, any decision about ASB
members or ASB function can be overturned by the
ASB.



Standard 8

Plan

The issue of the Constitution will be referred to a
future ASE board.

Description Appraisal

The Associated Students are represented on all key There is strong commitment to student representation
governing, planning, and policy committees including  on the bodies that make and administer policy at

the Board of Trustees and the accreditation commit- Pasadena City College. Students are on these commit-
tees. Student representatives are either members of tees, but many committees report poor attendance

the ASB or are appointed by the Board. Student from students.
committee members report to the executive board
during weekly meetings. Plan

The ASBE will encourage students serving on commit-
tees to be more active in committee activities.




Standard 8

Supporting Documentation for Standard 8

Referenced:

8-1 Trustee arcas

8-2  Trustee Redistricting Plan, February, 1992

8-3  Trustees' Code of Ethics, Board Policy #1450

8-4  College by-laws

8-5  Board self-evaluation

8-6  Powers and Duties of the PACCD Board and
Student Trustee, District Policy #1610

8-7  Adoption of Procedure for Evaluation of the
President, Resolution 228

8-8  Procedure for Self-Appraisal of Board of
Trustees

8-9  Goals of the Board of Trustees in 1995-96

8-10 Minutes, Retreat, Board of Trustees, August
15, 1995

8-11 Management report on the President

8-12  Faculty Senate accreditation survey

8-13 College Council concept paper (draft)

8-14 Shared Governance Agreement

8-15 Management Association Constitution

8-16 Foundation report

8-17  Block and Scholars program information

8-18  List of grants

8-19  Matriculation and Research Services reports

8-20 PCC Catalog

8-21 Tite 5

8-22  Faculty Senate Constitution and by-laws

8-23  FSB Shared Governance Report to the
standard 8 accreditation committee

8-24  Faculty Handbook

8-25 Agreement between the PACCD and the CTA

8-26 Classified Senate Constitution and by-laws

8-27 Classified representation in Classified Senate

8-28 Committees with classified staff representa-
tion

8-29 Release time guidelines

8-30 Stafl development plan

8-31 Flex day schedules

8-32  ASB Constitution and by-laws

Other Supporting Documents:

Board Policy Manual

Manual of administrative procedures

Student handbook and informational brochures
Miscellaneous brochures, forms, handbooks, guide-
lines, surveys, etc.
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